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INTRODUCTION 

Paul Squibb was born in Brooklyn, New York on December 
29, 1895, the son of Charles Fellows and Margaret 

Rapelje Dodge Squibb. His grandfather, Dr. Edward R. 
Squibb, who had joined the United States Navy as a 

surgeon during the l840s, was vitally concerned over the 
I 

poor grade of pharmaceuticals that were provided for the 
Navy at that time and resolved to devote the remainder of 
his career providing a high quality of pharmaceutical 

products to the medical profession. Following his death at 
the turn of the century, Paul Squibb's father, Charles F. 
Squibb, and a brother carried on the business for five 
years and then sold it to Theodore and Herman Weicker. 
The Weicker brothers went in the direction of sale to the 
general public and under the name of E. R. Squibb & Sons 
built the business into one of the nations leading 

pharmaceutical houses. 
Charles F. Squibb was possessed of an overly optimistic 
and impulsive personality which led him into highly 

speculative and seldom successful business ventures. This 
was to have a decided effect on Paul Squibb's future. After 

the sale of the pharmaceutical business, Charles Squibb 
moved his family to Bernardsville, New Jersey, where he 
acquired a large farm and invested heavily in land speculations. 

These and subsequent speculative enterprises 
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designed to recoup his fortune left him in such a precarious 
financial position that concerned close family friends moved 
to set up a trust fund solely for the immediate needs of 
the family. It was this trust fund which provided the 

support for Paul Squibb's education, first at the Kent School 
in Kent, Connecticut, and later at Harvard. 

Paul Squibb's mother decided to send him to the Kent 
School which he entered as a ninth grader in 1910. At 
this time the school was only four years old and very 

rigorous in the practice of the educational philosophy of its 
founder, The Reverend Frederick H. Sill. In his school 
Father Sill advocated emphasis on intensive training in the 
core curriculum of secondary education combined with rigorous 

and frugal living and the principle of self-help, which 
meant that each student had specified jobs to perform around 
the school. During the four years that Paul Squibb attended 

Kent, and for many years after, Father Sill exerted 
a strong influence on Squibb's attitudes and thinking. 

After graduation from Kent, Squibb attended Harvard 
during the years immediately preceding the United States' 
entry into World War I. He received the A. B. degree, 
honoris causa, before the close of his junior year in 1917 
and immediately joined the American Field Service's ambulance 

section. Six months later, when the United States 
declared war on Germany and her allies, he joined the 120th 
Field Artillery and served with that regiment until his 



discharge in 1919. 
Paul Squibb's interest in chemistry, gained through 

courses he had taken while at Kent, persuaded him to enter 
the tannery business after the war. He joined the Ladue 
Sole Leather Tannery near Newark, New Jersey, with the idea 
of learning the business from the ground up. Shortly after 

this, in early 1920, the inflated wartime prices of 
leather went into a sharp decline causing the tannery to 
close down. 

Quite by coincidence at this time, Squibb received 
an invitation from his cousin, Alfred F. Loomis, to join 
him in a sailing cruise to Panama and possibly up the 
Pacific coast to San Francisco. This provided Squibb with 
three months of interesting and inexpensive vacation on the 
Hippocampus, a twenty-eight foot yawl he and his cousin 
purchased and outfitted. On arrival at Panama, they decided 

not to buck the contrary winds of the Pacific coast so 
they secured the Hippocampus in Gatun Lake. Cousin Alfred 
Loomis decided to return to the United States, but Squibb 
took the steamer to Cartagena, Columbia to investigate 
news he had received of an oil strike in that region. 
This journey lead to employment with the Tropical Oil 
Company as a member of one of their geological survey 
teams. For nearly three years Squibb worked with Tropical 
Oil on mapping and surveying expeditions in the Catagena 
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region. He then spent some months at the oil fields that 
had been developed in the upper Magdelena River region. 
Here he contracted malaria of such severity that he decided 

to go to Pasadena, California, to recuperate at his 
sister's home. 

While recuperating, Squibb decided to visit the Thacher 
School in the Ojai Valley (between Los Angeles and Santa 
Barbara, California). During his undergraduate years he 
had known a number of Thacher graduates at Harvard and 
was intrigued by the Thacher philosophy, which combined 
outdoor living experience, through a compulsory horseback 
riding and camping program, with a solid, secondary core 
curriculum. At the time Squibb visited the school, Sherman 
Thacher was shorthanded on the faculty and asked him to 
join the staff and finish out the school year. Although 
he was able to contribute to the Thacher program, Squibb 
was interested in joining a school in which he could be 

involved in building up a program from its beginnings. Thacher 
was a well-established school in its thirtieth year; on the 
other hand, an alluring prospect was the new Webb School 
at Claremont, California, just completing its second year 
of operation. Squibb deliberately drove out to meet Thompson 

Webb, the headmaster and owner; this visit resulted in 
an offer to join the faculty in the fall of 1 9 2 4 . 

During the next seven years, Paul Squibb devoted his 
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energies assisting Webb in developing the new school. He 
taught English and French and promoted a horseback riding 
and camping program which Webb was anxious to develop. In 
the summer of 19273 Squibb's cousin invited him to join a 

__ 

cruise in the Baltic, and it was while returning by boat 
to New York after that summer cruise that he met Louise 
Groves who became his wife. After their marriage in December 

1927, the Squibbs returned to Webb and moved into the 
faculty residence that Thompson Webb had constructed for 
them on the campus. 

Life at Webb offered the Squibbs a comfortable and 
attractive future, but as with Thacher, Paul Squibb saw 
at Webb what he regarded as too much of the good life, what 
he regarded as a "cluttered life. " The Webbs had acquired 
a small and simple school plant, but as the school grew, 
they were obliged to become more elaborate and offer, to 
Squibb's way of thinking, "more in the way of amenities. " 
This was contrary to his experience at Kent and the concepts 
which Father Sill emphasized of the rigorous and uncluttered 
life. 

The onslaught of the Depression in the early 1930s further 
convinced Squibb that there was need for a "simple 

life" school that would emphasize the principle of frugality, 
along with a solid college preparatory program. 

After discussing the idea with the Webbs and with close 
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friends, the Squibbs decided to leave Webb at the close of 
the 1931 school year. The next spring Louise Squibb went 
to Columbia University, New York, to be secretary to Dr. 
Lois Hayden Meek, with whom she had worked before her 

marriage, and who was then the head of the Child Development 
Institute at the Teachers College. His wife's working gave 
Paul Squibb the opportunity, financially, to take time off 
from teaching and seek a suitable location for his school. 
Prospects were bolstered somewhat by a small inheritance 
he received at the time from his great-uncle, James Van 
Nostrand Suydam. 

To Squibb, the best location for his new school would 
be in the so-called midland counties of California (Ventura, 

Santa Barbara and San Luis Obispo), approximately 
equidistant from the two population centers of Los Angeles 
and San Francisco, the two areas from which he expected 
to draw many of his students. Even before he located a 
school site near Los Olivos in Santa Barbara County, he 
began to advertise among friends and associates for students 

to attend the new Midland School. In 1932 the school 
began instruction in a very simple, ranch life situation, 
emphasizing the precepts stressed by Father Sill. 

From 1932 to 1952, Paul Squibb was headmaster of the 
Midland School. During that period he built the school's 
reputation and stature as a private, college preparatory 
boarding school. He also played an active part in the 



founding of the California Association of Independent 
Schools. Since his retirement as headmaster in 1952, he 
has remained as president of the Midland School Corporation 
and is active in the community of Cambria, California, where 
he has lived since his retirement. 

In the following pages, which consist of tape-recorded 
interviews made with the UCLA Oral History Program, Paul 
Squibb recalls in his own words his early life, his education 

at Kent School and at Harvard, the progress of private 
education in Southern California during the 1920s, and his 
experiences as an educator and as founder and developer of 
the Midland School and an organizer of the California 
Association of Independent Schools. These recollections 
are part of the program's Education Series and complement 
a number of other interviews conducted by the program on 
the history of private education in Southern California. 
Records relating to this interview are located in the 
office of the UCLA Oral History Program. 
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INTERVIEW HISTORY 

INTERVIEWER: James V. Mink, University Archivist & Director, 
UCLA Oral History Program. B. A., History, M. A. History, 
UCLA; B. L. S., UCB; work towards Ph. D., history, UCB 

and UCLA; Certificate in Administration and Preservation 
of Archives, American University, Washington, D. C. 

TIME AND SETTING OP INTERVIEW: 
Place: Paul Squibb's residence, Cambria, California. 
Dates: July 23-25, 1969. 
Time of day, length of sessions, total number of re 
cording hours: Recording sessions were conducted in 
the morning and afternoon of each day. Two hours were 
usually recorded during each session. This manuscript 
represents approximately eleven hours of recording time. 
Persons present during interview: Mink and Squibb; how 
ever, Mrs. Squibb participated briefly towards the end 
of the first session (Tape II, Side Two). She was 

interviewed alone during the second session (Tape III, 
Side Two). 

CONDUCT OP INTERVIEW: 
The interviewer encouraged a chronological approach 
within a topical framework. After the first session, 
in which the respondent was asked to recall his early 
life, family background and educational experiences, 
he was encouraged to discuss in detail his experiences 
with private secondary education in Southern California 
during the 1920s and his role as founder, headmaster 
and developer of the Midland School. During the final 
session the respondent was prompted to relate the 

circumstances of his participation in the founding and 
early years of the California Association of Independent 
Schools. Louise Squibb was asked to comment on her 
experiences and contributions to the school as wife of 
the headmaster. For background and preparation, the 
interviewer relied on his own knowledge as a graduate 
of the Midland School. He also examined school documents 

and records prior to the interview and these materials 
were on hand at the time the interviews took 

place. In connection with the California Association 
of Independent Schools, he examined records in the Office 
of Relations with Schools at UCLA. 
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EDITING: 
Editing was done by the interviewer during February 1970. 
The following transcript consists of a verbatim transcription 

of the interviews, edited primarily to obtain correct 
punctuation, paragraphing and spelling. The spelling of 
proper names has been verified. In the course of editing 
the transcript was thoroughly checked against the original 
taped interviews. The material has been retained in the 
order that it was spoken on the tape, except that the minor 
deletion of repetitive words or phrases has occasionally 
been made. Words or phrases not actually spoken by the 
respondents on tape have been bracketed (except in the 
case of short connective words). 
The edited manuscript was taken to the respondents for 
review in February and returned to the program in March 
of 197 0. They made very minor corrections and additions 
and supplied correct spellings of proper names the editor 

was unable to verify. 
The index was prepared by the interviewer. 

SUPPORTING DOCUMENTS: 
The original tapes and edited transcription of the interview 

are in the University Archives and are available 
under the regulations governing the use of permanent, 
noncurrent records of the University. 
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TAPE NUMBER: ONE, SIDE ONE 
July 23, 1969 

MINK: Now, Paul, this morning you said that to begin with-
you would say something about your earlier life in New 
Jersey, your birth, your parents. 
SQUIBB: Now, this is primarily the background of Midland 
School. That's what you want, I understand, and my own 
early life is clearly a part of the background of Midland 
School. 

To begin with, many of our friends and others, the public 
in general, if they know anything about Midland School 

at all, assume that the school, is backed by the Squibb 
millions, the Squibb industrial millions. And that is the 
delightful myth that I enjoy, and I never took any trouble 
to dispel it until now. Oh, I think I did dispel it in giving 
an account of my life to a senior student at Midland School, 
Henry Neugass, who has written a very good account of the 
background and early history of Midland School. Considering 
he is a twelfth-grade boy, he did a very good job. 

Well, I think now there's no harm in dispelling the myth 
of the Squibb millions. The fact of the matter is that my 
grandfather, Dr. Edward R. Squibb, was a Quaker and a very 
modest man. He was very concerned about providing pure drugs 
at fair prices, more than fair prices; he wanted to be sure 
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that everybody could get the benefit of his properly refined 
drugs. He'd had a terrible experience as a surgeon in the 
Navy in the 1840's with the very poor pharmaceuticals that 
were provided for the Navy, and he was bound and determined 
that he was going to clean up that situation, the low standards 

of pharmacy. There and throughout his life, he died 
about 1900, he devoted himself to providing good pharmaceuticals 

to the medical profession. He had no idea of selling to 
the general public; consequently, it was a small business, 
a small but very choice business, from which he took only 
very modest returns. When he died he handed it on to my 
father and uncle who carried it on pretty much as their father 
had, but in about 1905, they sold it to two German brothers, 
the Weickers, Theodore and Herman Weicker. Well, we had 
moved from Brooklyn to Bernardsville, New Jersey, and there 
we lived on a very sizeable farm, which father operated and 
kept adding to in the form of land speculations. 
MINK: What made your father and his brother decide to sell 
to drug business? 
SQUIBB: A temperamental difference, absolutely different 
temperaments. Fascinating that father was quick and not 
very sure. Uncle Ned was very slow and very sure. And it 
was a striking example of conflicting temperament and they 
couldn't agree on anything. I don't mind that going on the 
record. It was a very striking case of a quick and rather 
flashy temperament. 
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MINK: So they actually had just about five years to find 
out that they couldn't work together? 
SQUIBB: I think they knew it pretty well even before their 
father died. And so they sold, and the business was split 
three ways--my aunt and the aunt of my father and my uncle--
and each of them got a very decent patrimony out of it. But 
Father put most of his into New Jersey land at a time when 
the automobile was becoming more and more popular. The growth 
of New York City, at least of the prosperous element of New 
York City, was logically out Long Island way because they 
could use the bridges and drive out onto Long Island with 
those early automobiles. And land values in New Jersey, 

consequently, were going down rather than up. There was a ferry 
ride, a slow ferry ride, across the Hudson River, which 

inhibited the growth of this rather prosperous area of Bernards-
ville, and, consequently, his investments or speculations in 
land never did work out, and he had a good deal of trouble 
throughout his life. Well, he just spent himself poor. He 
became land poor, and was thrashing around for the rest of 
his life trying to make ends meet. 

Well, I was sent to Kent School, Kent, Connecticut, in 
1910 as a ninth grader. 
MINK: Before you start talking about Kent, why did your 
father decide to send you to a school of this kind? 
SQUIBB: He didn't decide. He was against it, but my mother 
and a friend of hers, who had two boys at Kent, were the ones 
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who decided that Kent School was just the place for me. 
Father was going broke, and Kent School was a simple-life 
school where one presumed you would learn to live frugally, 
as opposed to some of the luxury schools of the time. And 
the logic of my going to Kent, a self-help school, where the 
boys had to take care of their own rooms and do jobs, the 
logic was very good. And so Mother was the one who decided 
that that was the place for me. 
MINK: Well, you said that your grandfather was a Quaker. 
I assume that your father also was a Quaker. 
SQUIBB: No. When Grandfather joined the Navy as a surgeon, 
he was, you might say, drummed out of the Meeting. When 
he appeared in his Navy surgeon's uniform, he was very 

unwelcome at Quaker Meeting and so he joined the Episcopal 
Church. And by inheritance my father and, consequently, I 
were Episcopalians. And Kent School was a high church 

Episcopal School. 
In 1910 when I went there the school was only four years 

old. And it was in its most vigorous stage; I should say 
the principle of frugality and of self-help, doing things 
for yourself instead of sitting around and waiting for someone 

to do them for you, was in full bloom. In fact we were 
pretty crude, and we lived pretty uncomfortably. 
MINK: Would you say that in point of time, say 1936, Midland 
compares favorably in this respect? 
SQUIBB: Yes. In the mid-thirties Midland School was just 
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about as Kent School was in 1910 to 1914 when I was there. 
I graduated in 1914. Father [Frederick H. ] Sill, consequently, 

had a very profound influence on my life. I should say 
in general that he had a more profound influence than my 
father did. And I think you find that's often true with 
boys who have gone to boarding schools for more than a year, 
that the head of the school has perhaps more than a fatherly 
influence. I have seen it pretty often. 

MINK: Paul, in this time, were there no floors in the buildings 
Was it really as crude then as it was at Midland in the 1930's? 
SQUIBB: Oh, no. At Midland we were able to live, on account 
of the climate, the California climate which is so mild, in 
the most awful buildings. As you know, it was the kind of 
thing that you don't put migratory laborers in, even too 
awful to put a migratory grape picker in. 
MINK: So your buildings there at Kent were in the character 
of Eastern buildings--warm, with floors, brick and large. 
SQUIBB: They had to be warm. The climate was pretty rough. 
It was a cold hill climate in western Connecticut, cold 
and damp, quite a raw climate. Well, we lived in what had 
been farmhouses with some addition of dormitory space that 
Father Sill had been able to beg money for, and we had steam 
heat. We had to live somewhat more comfortably than we did 
at Midland School in the 1930's. But that notion of simplicity 

of life, of getting away from the complications of luxury, 
seems to me right now still a tremendously important thing. 



The Reverend Frederick H. Sill joined the order of the 

Holy Cross, a monastic order. If you quizzed him, I think he 

would have said that he had joined the order precisely because 

the vow of poverty freed him to be of greater service to God 

and man. I think he'd put it that way. The vow of chastity, 

which I think is an unfortunate word, perhaps freed him 

from the obligations of a parent, the obligations of the 

married man who has to divide his loyalty and his effort, 

has to divide his vigor between the service of his family 

and the service of God. I believe he'd put it very much that 

way. He wanted a clear loyalty to the service of what he 

believed was God's will. He wasn't a prude. He simply saw, 

at the age at which he joined the order, that divided loyalty, 

he bet, you might say, that it was better to concentrate on 

the service of God. How well he may have followed that out 

later, I don't know. I should say that perhaps he became 

somewhat of a worshipper of mammon, because the school became 

prosperous later, and large amounts of money were given to 

the school and it became somewhat cluttered with the good 

things of life. But at any rate, as I knew the school, it 

was devoted to simplifying life. 

Well, from there I went to Harvard. I found the work, 

the studies, the courses interesting enough, and I really 

enjoyed them. I think that I enjoyed all that I took, but 

I didn't work hard. I was lured by extracurricular activities 

in a big way. When I look back on it, I wonder that I survived 
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my extracurricular activity: a tremendous amount of buzzing 
around with student activities and then, when the student 
activities were over, going to large numbers of debutante 
parties in Boston and not getting to bed until way after 
midnight. And I don't know why I am still alive; it 
should've killed me, especially, as I'd had a bout of 

tuberculosis, and it had been rather hard to shake off, and yet, 
I nevertheless did go in for three years of overactivity in 
extracurricular matters. I don't know, the Lord must have 
held me up. 
MINK: Would you tell me why you chose Harvard? 
SQUIBB: Because my father and uncle had both gone there 
and also an older brother and two cousins. So it seemed 
rather logical to follow in their footsteps. One reason I 
went in for a lot of extracurricular activities, rather 
than enjoying these studies, which I liked and really wanted 
to know more about, was that I was convinced that by knowing 
everybody and taking part in committee work and management 
work and that sort of thing that I would be helping to 

restore the family fortunes and to know my way around in the 
business world. 
MINK: Paul, prior to your going to Kent and while you were 
at Harvard and at Kent, did your father continue to have 
misfortune with his farm work, or was he able to improve 
somewhat? 
SQUIBB: He never did pull out of it. He was right to the 
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end of his days thrashing around with mortgage obligations, 
and he never did straighten out his financial affairs. 
MINK: How was he able to send you to college? 
SQUIBB: He accepted some of his patrimony in the form of 
E. R. Squibb and Sons common stock, and the new owners 
paid no dividends on that common stock for years and years, 
and yet that common stock had value, it had potential value, 
and certain very kind friends finally bought all of his 
holdings of common stock and paid a reasonable price and 
then set up a trust fund for the benefit of my mother, 
where Father couldn't get his hooks on it, and his creditors 
couldn't get their hooks on it. So there was enough to be 
able to send my brother and me to Harvard on a kind of a 
hard luck basis. Both of us had to partly earn our way through, 
but at least there was enough to pay tuition and most of our 
living expenses. 
MINK: But till the end he persisted in this farming enterprise? 

SQUIBB: Well, he was sure that his land speculation in New 
Jersey had been correct. And his land speculation would have 
turned out beautifully, if he could have stayed with it until 
1940 or so. Nowadays, the boom has matured that he expected 
way back in 1905 or 1910. That boom came thirty years later. 
MINK: Well then, he was doing farming, is that correct? 
SQUIBB: Well, he was doing farming, but he was also muddling 
around with chemical enterprises. One thing he did was to 
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buy outright two thousand acres of cut-over land in Virginia 
and to try to manufacture acetic acid for the trade down there. 
Well, that was an expensive venture, and I don't suppose it 
ever paid a nickel, but he was experimenting in different 
ways and trying to recoup his fortunes; but if it hadn't 
been for these very good friends, including a family lawyer, 
we'd have had very little to go on. 

MINK: Well, really then, I take it that your mother was 
alarmed about your father's business speculations and that 
is how this came about? 
SQUIBB: That's how it came about. And the lawyer and two 
or three other family friends got together and set up this 
nest egg which was enough to take care of immediate family 
needs. 
MINK: What did your father think about that? 
SQUIBB: Well, he thought it was foolish. He thought it was 
foolish, because he knew how to make things go, and there 
was no use in being so awful cautious. [laughter] 
MINK: Well, they didn't come to a row over it? 
SQUIBB: No, he was just so sure of himself. He was quick 
and jumpy. He jumped from one thing to another. And he was 
incurably optimistic. Everything was going to turn out all 
right, there was no reason to get excited. But! Well, it 
was just that way. And the result was that he finally 
moved to Paris [and] lived in Paris and on a farm, a French 
farm, in his latter years, and partly on the income from 
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this trust fund that he and Mother had set up for the children. 
MINK: Had she died at this point? 

SQUIBB: She died in 1930, perhaps, and he went to France and 
lived very frugally and happily, I'd say, as an old man, with 
a complete change of scene and able to forget his disappointments 

in this country. He lived until the Nazis invaded Paris. 
Naturally, they cut off the fuel and food, too, to a great 

extent, and Father died of pneumonia, apparently, in that small 
hotel in Paris the winter of 1942. 
MINK: You were talking about Harvard and that you had to earn 
your way in part. What did you do to earn your way? 
SQUIBB: I did various jobs such as collecting bills for the 
student laundry. That meant a lot of footwork. I had summer 
camp jobs in Nova Scotia. Two summers I was able to earn something 

as a counselor in a boys' camp. Then various jobs kept 
coming up, such as soliciting advertising for publications on 
a commission basis. Then I've forgotten what other jobs. I 
was always looking for a chance to pick up a few dollars and 
eke things out that way. Along with all these other extracurricular 

activities, I don't see why I survived at all. 
Amazing. I suppose I had a stronger constitution than I 
thought, along with having had this touch of tuberculosis at 
Kent School, I lost half a year at Kent School through that. 
I had to go into a state of complete rest for half a year. 
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MINK: In a very real sense do you feel that the work which 
you did at Kent, the preparation that you had there, was 
adequate for Harvard at that time? 

SQUIBB: Well, considering that I lost a whole half year (I 
lost the second semester of my junior year) and got well 
behind the class, I don't see how the dickens I ever got 
caught up again. I remember studying a lot in summer, and 
then in the summer of my senior year, I remember our last year's 
scramble to get off three or four credits. 
MINK: In getting into Harvard, I assume that you took the 
College Boards. 
SQUIBB: Yes. I took College Boards and did all right on the 
language parts and fairly well in science and history, but 
my mathematics marks were always very marginal. I can remember 

distinctly at one and the same time failing the elementary 
algebra examination and passing the second-year algebra. I 
don't know how anybody could do that, but I managed [laughter] 
to fail the elementary and pass the advanced. That requires 
talent. 
MINK: Yes, it does. Can you remember approximately what 
percentile you were in? 
SQUIBB: No, they didn't give it on a percentile basis. They 
gave it on the individual course basis, marked on zero to a 
hundred, and in language I used to run around between seventy-
five and eighty-five on their tests and [in] the other things 
I was generally lower. 
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MINK: But they were good enough to get you into Harvard? 
SQUIBB: Yes. Harvard was considered fairly hard to get 
into in those days, and so I must have delivered something 
on those papers I wrote. I can't imagine being very good 
because I'd had only three and a half years, and it must 
have been a rather scratchy record. 
MINK: Did Kent have at that time the custom which you later 
introduced at Midland of taking a dry run in your junior 
year on the College Entrance Examinations? 
SQUIBB: Yes, we took examinations at the end of the tenth 
grade, eleventh grade and twelfth grade. We had all three. 
MINK: Did you take the Regents at the end of the tenth? 
SQUIBB: No, we didn't take Regents; we took College Board, 
tenth, eleventh and twelfth. 
MINK: So you did it for three years? 
SQUIBB: Yes. But I missed my batch of Board Examinations 
at the end of the eleventh grade because of this tuberculosis 
business. I was completely out for that half year, and I 
don't see how I ever made it up. 

Well, then, the war clouds of course were piling up and 
the Germans had invaded France in the summer of 1914 invaded 
the whole of Western Europe in the summer of 1914, and it 
looked as though things were going to be pretty... Almost 
certainly, we would be drawn into the war. And that further 
complicated my rather scratchy three years at Harvard. We 
wondered whether we had any future. I think you could say 
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that about us as young men. A Professor [George] Wald of 
Harvard said in a rather widely publicized speech some 
months ago that this generation is unique in that it wonders 
whether it has any future. I'm not sure that you couldn't 
have said of us, with the war clouds getting rougher all the 
time, that we wondered whether we had any future. We had 
all sorts of statistics about how the life of a second lieutenant 

at the front was only eleven days. And all sorts of 
things of that sort, and we did wonder whether we had any 
future. Most of us assumed that the manly thing to do was 
to go into the Armed Services and to do our part if it became 

necessary. 
I remember a curious thing. I never could see that 

there was anything unethical, especially wicked, about the 
sinking of the Lusitania, the great luxury ship upon which 
people had been warned not to go. The Germans very carefully 

posted the [Cunard] Line, the officers of the line, saying, 
"We are going to sink the Lusitania. " I never could see that 
that was an act of particular frightfulness at all, especially 

as the ship was loaded with munitions or supplies of war. 
And I remember saying so in the dining room in the freshman 
dormitory. I remember distincly saying just that, that I 
couldn't see that there was anything particularly frightful 
about that act. I remember a very fine classmate of mine, 
a freshman, Charlie Reynolds exploding and announcing to the 
boys sitting up and down the table, "This man is a German!" 
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in a note of great disgust. Charlie later gave his life in 
the war fighting against the Germans. However, that's the 
way I felt about it. But we did thoroughly resent the 

dictatorship of monarchy and the oligarchy, or whatever you want 
to call it, of aristocracy. We didn't want to see that 

reestablished throughout Europe. In fact, we believed in elected 
government, and we were willing to offer our lives. We were 
willing to fight for just that principle of elected government 

as opposed to dictatorship of any sort. 
MINK: The Lusitania was sunk when you were a freshman, and 
very soon after that we were in it. What were the Harvard 
faculty saying? 
SQUIBB: We had a number of very good Germans on the faculty. 
I think especially of Professor Kuno Francke, who wrote a 
magnificent poem, "1st Dies Europas Ende?" ("is this the 
End of Europe?"), a magnificent and very, you might say, 
pathetic cry of distress by a first-rate German professor. 
Germany had its spokesmen on the faculty. 
MINK: There was, however, no turmoil among the Governors 
and faculty at Harvard similar to that which occurred say 
at the University of California because of President Benjamin 
Ide Wheeler's, shall we say, Germanophilic tendencies? 
SQUIBB: There was no turmoil. There threatened to be a boy-
cotting of the Boston Symphony Orchestra because Dr. Karl 
Mock, the leader of the Symphony Orchestra, was a German. 
There was ugly talk about that. His music couldn't be any 

4 



good because he was a German. There was, in general, a 
decided sympathy with the Allied cause, which was the cause of 
elective government because of democracy, if you want to call 
it that, and including the constitutional monarchy of Britain, 
which was considered a democracy. 

Well, we were willing to fight to establish the principle 
of elective government as opposed to dictatorship or oligarchy. 
We little dreamed how the Versailles settlement would work 
out as a vengeful settlement, which of course set the stage 
for a much more frightful dictatorship and a much more horrid 
kind of oligarchy in Germany. We had no idea that the break 
down of the Russian monarchy would result in anything but a 
moderate sort of dictatorship such as Kerensky stood for. 
We had no idea that when Russia broke down, it would set up 
a new dictatorship and a new oligarchy which was quite as 
detestable as the old. 
MINK: I suppose that all these things were discussed among 
the students in great earnest. 
SQUIBB: We did! We talked about it a great deal in the 
freshman dormitories that year of 1914-1915. Then in sophomore 

year and junior year we were scattered around in various 
dormitories. We got whatever diggings we could. And by the 
way, it was in those years that I roomed with Dominic Rich, who 
is the older half-brother of Ben Rich who joined us at Midland 
School in 1932. Dominic was very much concerned about world 
affairs. I think it was in sophomore year that he joined 
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the American Field Service and put in a half a year in France 
as an ambulance driver. 

Then in 1917, after we got into the war, I joined the 
Field Service and went to France and drove an ambulance for 
six months. 
MINK: Would you say rooming with Dominic Rich had anything 
to do with your decision to join the Field Service? 
SQUIBB: Very much so, because I was in correspondence with 
him. Both he and his brother Vincent joined the Field Service 
and were in the same ambulance section. 
MINK: Were they pretty well convinced that this was as effective 

a way of serving as actually serving as volunteers on 
the line? 
SQUIBB: They were convinced that they were serving, but 
both later went Into combat service, and both were wounded. 

Well, I don't recall in that ambulance service in 1917 
(I was only in it about six months) hating Germans or any 
body else, except possibly one night. I remember when in 
bright moonlight one or more German aviators came and circled 
over the hospital where we were stationed. It was plainly 
marked with a very large Red Cross symbol on the ground that 
could be seen by that moonlight very easily, and they didn't 
miss it. One individual, I think it was, deliberately placed 
his bombs right square in the tent hospital. I think I 

remember hating that particular German, but I declare I don't 
recall otherwise feeling any special hate toward the Germans, 
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many of whom I was very fond of. And then after ambulance 
service, I got into an artillery regiment. Fully half of 
our personnel were German-Americans from Wisconsin, and I 
became very fond of those men, and they didn't hate the 
Germans whom we were shooting at. They just felt it was 
their duty to get rid of the monarchy. 

One thing we did hate was the brash way that the German 
statesmen had brushed aside treaties with other European 
countries. The term "scraps of paper" was used by one of 
the German diplomats. He said, "Of course we can't bother 
to be bound by scraps of paper. " We hated that attitude 
like poison. We knew that treaties were often broken by 
civlized nations, but we were ashamed of that sort of thing, 
and we would never have had the nerve to speak well of broken 

treaties. We knew that they were shameful things. 
Well, anyway, these German-Americans that I served 

with in the field artillery were bound and determined that 
the monarchy must be slapped back, and they gave very good 
service, without ever hating at all that I could see, a very 
good bunch of men. I've kept In touch with some of them ever 
since. Colonel Carl Penner is now about ninety years old. 
I've kept in correspondence with him and seen him occasionally 
ever since. 

Captain Charles F. Sammond, who was adjutant of the regiment, 
lived in Milwaukee. He has visited right here at this 

house. Also Captain Herbert V, Kohler, captain of Headquarters 
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Company, has visited right here in this house. Both of 
those men are dead now. 
MINK: For the record, what was the name of this outfit? 
SQUIBB: This was the One Hundred Twentieth Field Artillery. 
It had been the First Wisconsin Calvary of the Wisconsin 
National Guard. But those men are nearly all gone, except 
the colonel, who had his ninetieth birthday some months 
ago. I did not get to the celebration, but I have stopped 
there at Milwaukee a number of times and enjoyed renewing 
an acquaintance from fifty years back. 

Well, in 1919, after my discharge, I tried to help 
Father in a chemical experiment he was making in Jersey 
City. I found him very hard to help. He was very set in 
his ways and... 
MINK: Had he prospered somewhat with the war? 
SQUIBB: No. He managed to avoid prospering. [laughter] 
Well, I don't think he would have wanted to prosper from 
the war, but, at any rate, he was still... Oh, he got 
some help from a man, a distiller, who saw prohibition 
coming on and wanted to find some kind of distilling industry 
that would not conflict with prohibition and so Father was 
conducting an experiment in wood distillation for this man. 
The man was financing the project, and I went to work under 
Father in it. I thought that I might be of some help, but 
I found I really wasn't much help at all. 

So I went to work and got a job in a tannery out on the 
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meadows near Newark, New Jersey, way out in that great swamp. 
And there I became well acquainted with the problems of 

industrial life and the problems of the working man. They were 
not unionized. They received reasonably fair treatment 
from this very high-grade tannery, Ladue Tannery. I became 
acquainted with the life of the colored people, especially, 
in that big Industrial city of Newark. And it was a tremendously 

valuable experience. 
MINK: How was it valuable? 

SQUIBB: It was valuable to me in that I had been shielded 
from the working man and his problems. I had never had to 
tangle with all sorts of problems that the working man is up 
against. For instance, I was rated as a foreman. Actually, 
I didn't know what I was doing. I was supposed to be learning 
the business, and I became concerned about things like this: 
On payday there was certainly one, and usually more than one, 
crap game going on in the tall grass, the tall rank weeds 
of that swamp that surrounded the tannery, and some of those 
men, colored men especially, would get into those crap games 
and lose their pay envelope of the week. And we knew that 
their families were simply going to go without on account 
of that crap game. And we couldn't help sympathizing with 
those things and becoming concerned in such matters as that. 
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TAPE NUMBER: ONE, SIDE TWO 
July 23, 1969 

MINK: Before you go on and talk more about the tanneries, 
will you say what courses you took at Kent. Was the curriculum 

as pared as ours was at Midland, the bare necessities? 
SQUIBB: Very much the same. 

This year I had in the tannery wasn't very much related 
to anything else. It did, however, give me lots of ideas 
about industrial life and the complications of manufacturing 
and the hardships of the factory worker, and especially the 
Negro worker. It was an immensely valuable experience to me. 

My education at Kent School was not much related to 
any vocational work. We did have a very excellent course 
in chemistry at Kent School. It was excellent not because 
we had a good laboratory, but because we had a good teacher 
and used a good book. I learned an immense amount of chemistry 

in that one year. There was a lot of language. Most of 
us took four years of Latin. I took two of Greek. Many 
of us took Greek. Harvard was still encouraging Greek at 
that time. As I remember, Dominic Rich took three years of 
Greek at Kent and I took two. 
MINK: Was he contemporary with you at Kent? 
SQUIBB: Yes. We were in the same class at Kent and then 
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three years in Harvard. I wish in a way that I had taken 
biology and ancient history. 
MINK: Were they available to you? 
SQUIBB: They were available. But I didn't take biology or 
ancient history, both of which I think contribute more to 
an understanding of life than would two years in Greek. The 
Greek, however, is a great help in understanding of language, 
understanding of English words, and I've always enjoyed 
amateur philology, enjoyed ferreting out the meanings of 
words. The Greek and Latin both help enormously that way, but 
I'm not sure that we aren't all better off for studying such 
subjects as biology and history, and above all, I should say, 
literature. And by that I don't mean sensational matters, 
I mean the great and careful and inspired writings of essayists, 
novelists, dramatists, poets. I should say that those things 
feed the soul, and we should go in for much more concern 
with great literature than we are now doing in the colleges. 
We are perhaps worshipping at the shrine of science rather 
than the humanities. 
MINK: Paul, these other courses were open to you. Did you 
really take the languages because you were better at them? 
SQUIBB: I took the languages because I had to. Let's see, 
four years of Latin were required, and the Greek was strongly 
urged by Harvard at that time, and I just sort of fell into 
that pattern. 
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MINK: When you got to Harvard, then, was your curriculum 
at that time pretty well restricted in your freshman year? 
SQUIBB: The freshman year was restricted. There was very 
little choice. I had a vague idea of wanting to be an architect 

and slanted the course accordingly. The only way it 
affected freshman year was that I had to study trigonometry 
and solid geometry freshman year, and that turned out to be 
a very fortunate thing in the Field Artillery, and I've since 
been glad that I did study trigonometry and solid geometry. 
Then in sophomore year, I had to take a course called Fine 
Arts 1 A, which has been a source of tremendous enjoyment 
ever since. It was appreciation of art and actual drawing 
and painting. I think that one course has given me more 
pleasure than any other course I ever took. I loved it, but 
I was so busy that I didn't have very much time for it. 

Then I realized that architecture would require post 
graduate work, and I didn't have the money. I didn't want 
to ask my family for the money to go on with another three 
years of architectural training, and so I changed my concentration 

to English and enjoyed it immensely. It was a very 
great privilege to have two years of English work. We had 
an English course, it was called English 28, [that] got in 
a perfectly splendid lot of Harvard teachers, including 
George Lyman Kittredge, Professor Allan Neilson and a whole 
galaxy of excellent teachers of that time. Then I was very 
fortunate in taking Barrett Wendell's Shakespeare course. 
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We read a play a week and read his notes on Shakespeare and 
some other comments on the play of the week. It was a 

tremendous privilege. Mr. Barrett Wendell met us and gave us a 
lecture on the play of the week every Wednesday right after 
lunchtime. We were all half asleep. Professor Barrett Wendell 

talked through a beard and talked in a sort of clipped 
pseudo-Oxford accent, and I never could understand what he 
said. My name began with S and that put me near the back 
of the room in alphabetical order. I don't think I heard 
anything he said, and it was a fine chance to get a little 
sleep. But the reading of the plays and the splendid notes 
that Mr. Wendell had written were well worthwhile. It used 
to make me kind of mad that he was an affected guy. The 
great Professor Barrett Wendell was a very affected man, but 
he had genius. Well, I don't see that my education at Kent 
or at Harvard had anything very vocational about it. 
MINK: You said that at this time Harvard let you off with 
three years. 
SQUIBB: Harvard gave us war degrees. Actually, we didn't 
even have three full years. They gave us war degrees if we 
stayed through the first of May of junior year. So that 
was an abridged junior year, and yet they gave us an AB, 
honoris causa, a war degree, at the end of three years. 
MINK: Not everybody? 
SQUIBB: Those who went into service. 
MINK: With honors? 
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SQUIBB: No, no, not cum laude, no, just honoris causa, for 
the cause of the honorable service of arms, of the defense 
of the cause of democracy, defense of the Allied cause, 

defense of one's country. Perhaps we'll put it that way. I'm 
not sure that there was anything very nationalistic about 
our attitude. I should say we were concerned about the principle 

of not allowing Europe or the rest of the world to lapse 
into monarchy, dictatorship of any sort. 
MINK: Well, you said that your work in the tannery, then, was 
without significance as far as vocational training was 

concerned. What made you choose this particular work? 
SQUIBB: Well, I thought of it as a business. But for one 
thing, I liked chemistry, and I knew that if I went to work 
and studied at all, I could handle the chemistry of tanning 
very well. It seemed like a business that I could understand. 
One thing I didn't know about the business was this: in 
1923, I've forgotten what month it was--I would say about 
January, 1920--the inflated wartime prices for leather, 
and consequently for the hides from which leather was 

manufactured, took a very sudden flop. The price of sole leather 
hides from the Argentine dropped from somewhere around forty-
eight or fifty cents a pound to something like nineteen or 
twenty cents a pound overnight. The tannery had a very large 
hide house with perhaps a half a million dollars' worth of 
hides in it, and those hides dropped overnight in value to 
less than half. Then, furthermore, the tanning process of 

24 



sole leather took something like three months, and there 
was another half-million dollars or more in hides in process, 
which by the time they got out would reflect the drop. Their 
value would be cut in half, or perhaps less than half what 
had been paid for them. Well, that was an awful blow, and 
it gave me a pretty good idea of the effect of inflationary 
prices and the deflationary effects that can follow inflated 
prices. The tannery closed down. I was interested in it 
as a manufacturing enterprise, and I think I probably could 
have enjoyed life as a tanner, but anyway, I'm rather glad 
the tannery closed down. 

MINK: Well, now, first of all, you said that you did this 
because you wanted to get some idea of what the business was. 
SQUIBB: I wanted to learn industrial life. 
MINK: How did you happen to choose this particular thing? 
You said you were interested in chemistry, but did this 

interest come to you from someone? 
SQUIBB: The interest in chemistry came from this splendid 
teacher at Kent School, one Horace Schiedt. Horace Schiedt 
was a first-rate teacher of chemistry and other subjects 
at Kent School, but he died about 1924 or '25 at a very early 
age. He had a heart attack and died. I don't believe he 
was more than forty years old at the most when he died. And 
then, furthermore, of course, I'd always heard a lot of talk 
about chemistry from Father and Uncle Ed. I don't remember 
hearing talk from Grandfather Squibb, who died when I was 
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only five or six years old. But it was rather natural to 
inherit an interest in chemical matters, and the tanning industry 

didn't seem to involve enough chemistry but what I 
could master It. 
MINK: Well, did you know the head of the business? 
SQUIBB: I was acquainted with the owner of the tannery. 
MINK: Did he more or less persuade you to come in? 
SQUIBB: He took me on as a sort of a student, as it were, 
a student foreman, to learn the various departments of the 
business. 
MINK: What was his name? 
SQUIBB: Ladue. I can't remember his first name. It was 
the Ladue Sole Leather Tannery. I was interested in that 
because I assumed that of course people would always have to 
have sole leather for their shoes. 
MINK: Was he a friend of your father's? 
SQUIBB: He was an acquaintance of Father's. And by the way, 
at the same time, just to prove that I knew a good thing when 
I saw it, I made my first investment in American industry. 
I bought a few shares [of stock] out of my Army savings. I 
bought a few shares of Central Leather common stock, I would 
say in 1920, before the price bust. I knew it was a good, 
safe, sound investment, and it really was an inspired 

investment, because it showed me beyond any shadow of doubt 
that there's no such thing as a sure thing. Clearly, everybody 

was going to need sole leather for the rest of all calculable 
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time. Well, I bought while prices were high, before 
the very sharp postwar break of 1920. The stock promptly 
went down. It never paid a penny of dividend. The company 
was organized later as United States Leather, and we got 
shares in the new company, and the neoprene and various 

synthetic soles came in in a tremendous way. The sure shoe 
sole, the absolutely prime necessity for humanity, starting 
from the ground up, evaporated; United States Leather went 
into a terrible tailspin, the various fractional enterprises 
became reorganized as this and that, and the tanneries were 
used for storage of surplus grain. Eventually the whole 
thing fizzled out. I would say about a year ago, not much 
over a year ago, I finally got twenty-five dollars as what 
appears to be the final distribution of the successor 

corporations of Central Leather. I suppose I put at least 
three or four hundred dollars into my original investment 
and after having had no dividends for nearly fifty years, I 
finally got a distribution of twenty-five bucks, with no 

income in the interim. [laughter] Well, that was a very fine 
course of introduction to the purchase of common stocks. 
At least I hadn't bought those shares on margin, and I was 
able to enjoy the ownership for fifty years and to get a 
final payoff of twenty-five dollars. I'm not sure, the 

receiver seemed to hint that there might be another fifteen-
cents or more available for the shareholders some time. 
And that made me thoroughly cautious about investing. 

27 



Well, when the tannery shut down, it happened that at 
that very time my second cousin, Alfred Fullerton Loomis, 
who was writing for Motorboating Magazine, was making plans 
for a trip to Panama and perhaps up the coast to San Francisco. 
He wanted a cruise in some sort of motorboat or auxiliary 
sailing craft, and he asked me whether I'd be interested 
in going along. Well, the tannery was closed, and I thought 
I might just as well do that. Many other enterprises were 
closing in that panic, or that brief depression after the 
war, and so I thought, "Well, this is a fine chance to take 
a vacation and see the world a bit and let the depression 
heal itself. " And so I told Alfred Loomis that I would be 
delighted to be a crew member, but that I knew very little 
about sailing. 

Alfred Loomis put up most of the money for a twenty-
eight -foot yawl, the Hippocampus, and I chipped in some. 
We conditioned the boat, got it ready for the trip in the 
spring of 1920. I've forgotten just when we sailed, but I 
suppose it was about the middle of May. We sailed from New 
Rochelle [New York] down through the port of New York and 
then sailed on down the coast. We cruised rather leisurely. 
Oh, by the way, we got another man to join us, so there were 
three of us. None of us knew too much about sailing, but 
we learned as we went along. 

MINK: Who was the other man that joined you? 
SQUIBB: The other man was Albert Chambers from Massachusetts. 
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Neither of us knew him. He knew a little more about 
sailing than we did. 
MINK: Did you advertise for him? 
SQUIBB: Yes, I think Alfred got him through Motorboating 
Magazine. Alfred knew motorboating very well, and he knew 
the sea very well, and both he and Chambers had served on 
submarine chasers as officers in World War I. So we were not 
landlubbers, exactly--far from it, in fact. Loomis and 
Chambers were seagoing men. We cruised leisurely down the 
coast and through the Caribbean, stopping at many points. 
Each of us paid his own way, but it was very, very cheap 
going, because we sailed mostly, motored very little. It 
was three months of fascinatingly interesting and inexpensive 
vacation. 

At Panama we decided that we'd rather not battle, 
buck the contrary winds of the Pacific coast. We'd have 
found it very very difficult to beat our way up the Pacific 
coast, and so we decided to leave the boat in Gatun Lake, 
which is fresh water, where the teredos wouldn't get it, 
and then the next year Alfred [Loomis] came down with his 
bride, and they cruised in Caribbean waters. 

Well, we put the boat up in Gatun Lake and snugged 
everything down, and then I took a steamer to Cartagena, the 
old port of Colombia, and there went to work for the Tropical 
Oil Company, working with a geological survey party. 
MINK: Had you planned this when you started the trip, or 
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did this just happen? 
SQUIBB: No, it just happened. 
MINK: How did you happen to run on to that? 
SQUIBB: Well, I went to Cartagena to find out what was 
cooking there. There were rumors of an oil strike, and they 
thought anything might turn up. So I took that steamer down 
there--it was an overnight trip from the Canal Zone--and 
found Cartagena a fascinating, old city, a delightful place, 
with carved limestone walls that had been built to defend 
the city against the pirates of the Caribbean, a perfectly 
charming place. And from Cartagena, this geological party 
worked out, using mules and horses, and we had a very interesting 

time mapping the formations in the region. Sometimes 
we went out in a motorboat--we used motorboats to take us 
to the places where we would meet the mule train--and then 
we would map the formations that we were asked to map and 
make approximate maps of ranch boundaries. None of us 
spoke Spanish to amount to anything when we started, but 
after we'd been in the field for some months, we found we knew 
much more Spanish than we ever thought we'd learn. We had to 
learn, and we enjoyed it very much. Well, that was fascinating 

work, tremendously interesting. 

Then I put in about six months, I would say, perhaps 
three or four months, at the oil field, which had been 
developed up the Magdelena River; and there I got very well 
loaded with malaria and finally decided I'd better not 
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take that beating. Every three weeks, the thing would hit 
you and you'd have a terrible fever; you'd think you'd 
had a bad case of flu about every three weeks, and it began 
to be so discouraging that I thought I'd better go and get 
over the fever. So I took a muleback ride. I took the 
riverboat up to Bogota, just to see what that mountain city 
was like. It was a perfectly charming, beautiful place. I 
believe it's all overgrown now. The city has grown enormously, 

and it's lost the charm that it used to have. From 
there, I traveled by muleback over the mountains to Buena 
Ventura on the west coast, and there took a steamer to Panama, 
and through Panama to California, where my sister was living 
in Pasadena. She very kindly put me up. I was kind of 
sick still, but not in too bad shape. 

I went to Ojai for a visit and there met Mr. Sherman 
Thacher, whom I'd heard of often, and I'd known a good many 
Thacher graduates. 
MINK: At Harvard? 

SQUIBB: At Harvard, and elsewhere, too. Quite a few boys 
used to go from the East to Thacher, and I'd met a number 
of them. Well, he was a little bit shorthanded on the faculty 
and asked me whether I didn't want to finish out the year. 
I suppose this was in the month of February that I was there, 
or maybe March. So I did finish out the year holding down a 
hall, senior dormitory, and holding down a few study halls 
and teaching an occasional class, which I was not quite 
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qualified to do. 
MINK: Why do you say that? 
SQUIBB: I'd never taught before. However, I was able to 
contribute something, I'd say. 
MINK: Well, did the other faculty members at Thacher at that 
time have teaching credentials? 
SQUIBB: Well, they may not have had teaching credentials, 
but they naturally had had experience, much more experience 
than I'd had. Well, Mr. Thacher always made a point of taking 
recent college graduates with not much teaching experience 
and teaching them how he wanted the work done. 
MINK: Would you say that Sherman Thacher had any particular 
philosophy of teaching? 
SQUIBB: No, I'd say that he followed the conventional careful 
preparation for Board Examinations [College Entrance 
Examinations Board] that was the custom of the day, and I'd 
had some of that, and I was able to contribute a little, 
I'd say, to the boys. But the fact that I'd had experience 
in South America and France during the war did help my 
language capacity. And then I was experienced with mules 
and horses [which] made it easy to contribute a little in the 
camping program of Thacher School. So I wasn't just a dead 
weight. 
MINK: What did you think of the Thacher School when you 
saw it? 
SQUIBB: I admired the Thacher School tremendously. It 
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complemented in a way the Kent School experience, in that 
it was outdoor life in this mild California climate, such 
as we could not enjoy at Kent. It was giving the boys very 
intimate, firsthand contact with nature, which I managed 
to get at Kent, and some others. Some of the Kent School 
boys appreciated the country and got out into the woods and 
observed wildlife and nature, but most of the Kent School 
boys were pretty thoroughly concerned with athletics. They 
hardly left the buildings and the playing fields of the 
school. But at Thacher, everybody had to get his nose 
rubbed in the outdoors, and had to learn to live with horses, 
and had to learn to sleep on the ground. Altogether, it 
was a most charming, graceful, and, to my mind, constructive, 
rich kind of life. 

MINK: Well, at that time, which would be 1924, what percentage 
of the school time was taken up with this process you've been 
describing? 
SQUIBB: I remember asking Halleck Lefferts, who was assistant 

headmaster and a product of Eastern preparatory schools, 
whether he thought the Thacher boys spent enough time on 
academic work, just plain hard preparation for the Board 
Examinations. And I remember that he said he didn't think so, 
that at the better Eastern schools they spent more time on 
strictly academic work, and he thought perhaps the Thacher 
boys ought to be spending more time on that. But, the 
fact remains that the Thacher boys did very well on their 

33 



Board Examinations, and they did very well in college 
and their records were excellent. 
MINK: I guess I asked you what percentage of the time 
they spent on this compulsory camping experience? 
SQUIBB: What with the care of their horses, daily care 
of their horses, and the camping, frequent camping trips, 
I couldn't give you the exact percentage, rough percentage, 
even. But I should say that every boy put in at least an 
hour a day on his horse, which you might say was taken out 
of study time, and that at least one weekend a month was 
spent on a camping trip, where there was no possibility of 
doing any studying; whereas, if they'd remained at school 
they probably would have had several hours of study on 
Saturday and perhaps some on Sunday, or at least of reading. 
They were forced to read the sky and the mountains and the 
plants and the campfire, and that kind of reading was forced 
upon them at least one weekend a month, and some of them went 
more often than that. And I think they came out richer than 
if they had stayed at school and studied. 
MINK: Well, let's talk about this camping for a minute now. 
When they would go on these trips, what would be the content 
of the trip? Was this in the way of training, or was it 
simply for the sheer enjoyment of it? 
SQUIBB: Learning to live without, learning to get along 
without the amenities of civilization, that was the theory. 
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MINK: Well, for instance, if they got out there, would 
they spend the rest of the day, say, learning how to tie 
knots the way one does in the Boy Scouts? 
SQUIBB: It would be more likely that they would spend it 
in tramping around the immediate vicinity of the camping 
place and looking at or collecting plants--they were encouraged 
to do that sort of thing--or looking at the birds and trying 
to identify the birds, or crawling about the caves and looking 
for Indian relics. 
MINK: Well, then it would be necessary wouldn't it, that 
among the faculty at Thacher there would have to be those 
who were experienced, say, in anthropology, in geology, in 
the matter of flora and fauna and silva. Who were these 
people? 
SQUIBB: About half the faculty were knowledgeable in those 
things, in nature, and that rich kind of understanding and 
appreciation of life. The outstanding member was Mr. Cook. 
Mr. Cook was the senior master when I was there in 1924. 
I remember him very well. They always called him Herr Cook, 
because he taught German, Forrest Cook, a magnificent fellow. 
He was outstanding in his ability to interpret whatever the 
kid saw in the way of geology or plant life or bird life. 
Other members of the faculty were very good, but Forrest 
Cook was outstanding. 
MINK: Well, now, you didn't have any experience in the 
plant life of the state, but you could contribute in what? 
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In geology? 
SQUIBB: I could contribute some in geology, yes, and then 
plant life has much in common in different parts of the 
world. For instance, one would have no trouble recognizing 
a poison oak as a rhus, as a close relative of the poison 
ivy of the East, and so on. Such common things as that, 
I knew. Actually, what I did was to ask these California boys 
what the plants were and they told me an awful lot. In 
that few months I was at Thacher I learned a good deal 
about California, and I learned as much from the boys as I 
did from the faculty. 
MINK: Was athletics stressed equally with camping experiences? 
SQUIBB: I should say that athletics in general was stressed 
equally with camping, which means that they were considered 
a part of the sports of that season, baseball, tennis and 
there was still some track activity. They were considered 
important, but it wasn't a high-pressure, competitive situation. 
They played well, but there was no tremendous emphasis on it. 
Play a good game and be as sportsmanlike as possible. But 
the horse sports and the other sports were about equally 
emphasized. 
MINK: Would you say that this particular approach to boarding 
school life was unique to this school? 
SQUIBB: It was. Whereas, let's say, in the public high 
schools, there was a good deal of hysterical pressure to 
win. At Thacher there was no high-keyed excitement about 
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winning. The main thing was to play a decent game. 
MINK: Let me rephrase the question in another way. Would 
you say that this experience consisting of preparation for 
Board Examinations, a fairly active program of athletics, 
combined with this compulsory camping experience, as an 
educational process, was unique to Thacher, or were there 
other private schools that operated on this same philosophy? 
SQUIBB: It was unique to Thacher, but Cate [The Cate School, 
Santa Barbara, Calif. ] had been slightly imitative of Thacher, 
and Cate was at that time able to rival Thacher very closely 
in their gymkhana competitions. Cate was the only successful 
imitator of Thacher. 
MINK: There was no such school, for example, in the northern 
part of the state or in the Southwest that did the same thing? 
SQUIBB: Well, there was one in New Mexico, Los Alamos 
School; then there were one or two that rather came and 
went in Arizona. There was one in Wyoming, which I think 
had got started well at this time, but which is no longer 
in existence. 
MINK: Well, maybe we can approach the question this way. 
If this was unique with Sherman Thacher, then he probably 
thought this up himself. Or did he copy these concepts from 
someone else? 
SQUIBB: No. They copied him. They all copied him. I 
wouldn't say that Sherman Thacher conceived this in advance. 
I would say simply that Sherman Thacher gave boys tutoring 
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on his orange ranch at the head of Ojai Valley, and that this 
whole concept grew up from his experience of tutoring a handful 

of five or six boys. 
MINK: In other words, he thought this was what they ought 
to know and be able to do? 
SQUIBB: It grew up; it evolved from that tutoring experience 
in which he and his brother William tutored these boys in 
outdoor living in the mild California climate, and it 
turned into a very, very charming school of about sixty 
boys. Incidentally, it was an expensive school, and they 
did things very nicely. They lived a very attractive life. 
MINK: Was this purposeful, or did they feel that this was 
needed in order to attract the kind of people they wanted 
to attract to the school? 
SQUIBB: The amenities... let's see, the boys didn't have 
to do any jobs apart from taking care of their own horses. 
Their rooms were taken care of by Chinamen, and you might 
say to that extent it was a kind of luxurious life. 
MINK: Would you say it was a gentlemen's school? 
SQUIBB: Yes. That was the idea. 
MINK: What did you think about it? What did you think about 
this kind of life? What did this mean to you. 
SQUIBB: I thought it was perfectly splendid, except that I 
saw wastefulness, some wastefulness on the part of the boys. 
They seemed to take ample provision of funds for granted. 
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I'd say, in general, they were more prosperous than was 
good for them. But as prosperity goes, it was used as well 
at Thacher School as any place I've ever seen prosperity 
used. With the best possible taste. 
MINK: That's a nice way of putting it. 

SQUIBB: I hadn't thought of it that way before, but I think 
that's about [it]: prosperity used with the best possible 
taste. 

Now at this time, Thompson Webb was struggling to get 
his school on the way. That was 1924. That was the second 
year of the Webb School at Claremont. 
MINK: What was Thompson Webb's background which qualified 
him to open a school? 
SQUIBB: Thompson Webb's father was a Confederate colonel. 
Well, his nickname was "Sawney" Webb. William Robert Webb, 
I believe, was his real name, but they called him "Old Sawney. " 
And he, as a discharged colonel of the Confederate Army, 
returned to his home in Bellbuckle, Tennessee, and decided 
to found a school, a private school. There were no public 
schools; there were no private schools; there wasn't any 
money; the whole society was in a complete breakdown; 
and yet he, a graduate of the University of North Carolina, 
went to work and opened a college preparatory school for 
boys. 

Well, there wasn't any money, so they just had to take 
what they could get by way of tuition. Some of them could 
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pay. I don't know whether they paid Confederate money or 
whether they had some U. S. money and whether some of them 
were carpetbaggers, perhaps, from the North. Most of them 
were farmers and people of the region who could provide 
eggs for the school or meat or firewood. They paid what they 
could in kind. 

And this remarkable man gradually built up a first-rate 
college preparatory school. I don't think they ever had 
dormitories. What the students did was to board or room 
with people in the village of Bellbuckle, Tennessee. And 
Thompson Webb, of course, by the time he was born and raised 
and able to go through his father's school, the school was 
well organized and he enjoyed it tremendously and envisioned 
having a school of his own sometime. 
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TAPE NUMBER: TWO, SIDE ONE 

July 23, 1969 

MINK: Well, while the recorder was off and we were changing 

tapes, I suggested that you might contrast Webb and Thacher, 

as soon as you can finish saying what you have to say about 

Webb's qualifications and background to begin a school, 

the Webb School in Claremont, California. 

SQUIBB: Well, Mr. Thompson Webb had the excellent background 

of his father's school, the Webb School of Tennessee, at 

Bellbuckle, Tennessee. He also had had experience as a 

rancher in the Coachella Valley, so that he knew the California 

country, and also he was married to Vivian Howell, 

whose father was a Methodist minister in Long Beach. They 

acquired the property of the defunct Claremont School for 

Boys, about three miles from Pomona College. 

MINK: Who had started that school? 

SQUIBB: The defunct Claremont School for Boys had been 

founded by Dr. Winfred Ernest Garrison, who had carried it 

on for perhaps three or four years and then had given it 

up. The buildings were in terrible shape, but the Webbs 

took them over, such as they were, very small buildings. 

MINK: What would you have to pay for a school like that, 
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say, in 1922 ? 

SQUIBB: I suppose that they got it for a song. I think 
they got a bank to lend then a little, and it was not 
any great project to acquire those buildings, which were in 
a terrible shape, run-down condition. 

At that time, private schools were hardly known in 
California, apart from Thacher and Cate, which was rather 
new, and two or three around San Francisco, and a few military 

schools, Harvard School in Los Angeles and a scattering 
of more or less fly-by-night military academies that sprang 
up during and after World War I. There was no great demand 
for a school plant. 

MINK: Why would you say in Southern California there was 
no demand for private schooling? Was the public school 
system at that time all that good? 
SQUIBB: The public school system was thought to be perfectly 
adequate. 
MINK: Who thought it that way? 
SQUIBB: I would say that everywhere west of the Mississippi 
the theory at that time was that public education is, or 
should be, good enough for anybody. 
MINK: You think this was a prevailing thought among the 
people, the citizenry? Do you feel it was patriotically 
oriented? 
SQUIBB: I think it was. I think the private school was 
thought of as undemocratic, un-American, and, in fact, 
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there was a strong movement at this time, around 1924, in 

Oregon, to eliminate private schools altogether. 

MINK: Through legislation? 

SQUIBB: Yes. There was a definite attempt to eliminate 

private education. I think it was sparked by the Ku Klux 

Klan in an attmept to get rid of Catholic schools in the 

state of Oregon, but it would have applied to all private 

education. I should say that, well, the fact remains 

that the matter was taken to the Supreme Court and declared 

unconstitutional to eliminate private education in any of the 

states. 

MINK: But Southern California had had, certainly, its share 

of private education through the Catholic Church. 

SQUIBB: The Catholic Church had many schools, and some other 

denominations had schools, but the independent private 

school was an odd bird. 

MINK: Was there also not a Bishop School? 

SQUIBB: The Bishop School, well, that was church oriented, 

but that was, let's see, at La Jolla. The Harvard School 

was church oriented, Harvard Military [Academy, Los Angeles]. 

MINK: Was the Black Fox Military Academy in existence at 

that time? 

SQUIBB: It was just getting started at this time, and that 

was strictly private, and furthermore, it was supposed to 

be a profit-making institution. I believe it actually did 

show a profit for some years. That, of course, has [changed]. 
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Faculty salaries have improved; it's become almost impossible 
for a private school to show a profit. 
MINK: Was the Flintridge School in existence at this time? 
SQUIBB: Flintridge came into existence a little later. 
That was, yes, somewhat later. That was launched, I believe, 
as a profit venture. That was late in the prosperity 
of the [19]20's that it was launched; but it ran into, the 
Depression very soon and' became a nonprofit corporation. 
MINK: The Westridge School was also of the same period? 
SQUIBB: As I recall, yes, I believe Westridge was founded 
about this time. 
MINK: And the Westlake School? 
SQUIBB: Now let's see, Westridge was founded--I guess I 
erred in there—about 1914. Westlake, I would say, about this 
time. Girls Collegiate had been in existence in Los Angeles, 
oh, since the [l8]90's. It moved out to Glendora about this 
time, or a little later, about 1926 or 1927, just in time 
to be badly hurt by the Depression. 
MINK: Well, this handful of places, then, that we've 
been mentioning and you've identified for me, that was the 
private school picture in Southern California? 
SQUIBB: That was almost it. We may have forgotten a few 
of them, the Deane School in Santa Barbara, founded in about 
1912. There were some others, but they were all on shaky 
ground, and the typical attitude was that the private school 
was something eastern, and not properly applicable in the 
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West, and perhaps even that the private school was un-
American. 

However, Mr. Webb courageously started and by showing 
great courage and persistence, he and Mrs. Webb got the 
school on its feet and rolling and becoming the fine institution 

that we know now. It was in the fall of 1924 that I 
joined that faculty. As I explained to Mr. Thacher, the 
prospect of getting in on the ground floor of something new 
and of building up something from almost nothing was most 
alluring to me, rather than to stay with an old school that 
had been established by that time thirty years or more. 
MINK: Would you say how it was that you came to meet 
Thompson Webb? 
SQUIBB: I went out to see him. I deliberately drove out 
from Pasadena to see what was happening and that was my 
introduction to him. 
MINK: And you'd heard about the Webb School being started 
through Mr. Thacher. Do you think he would have told you, 
if he thought that you might be a possible recruit? 
SQUIBB: Oh, yes. Thacher was all right that way. Thacher 
was in touch with the employment office of Harvard and 
Yale, particularly, and he was able to get decent graduates 
who had as little teaching experience as I had. He could 
get plenty of them through the New Haven or Cambridge, Massachusetts 

employment offices. And he always had, I'd say, 
at least two of those recent college graduates on his faculty. 
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You were asking me to contrast the personalities of 
Sherman Thacher and Thompson Webb. I should say that that's 
an interesting question. Sherman Thacher impressed one 
right away as being slightly eccentric and being endowed 
with a sort of precious attitude toward life and toward 
education. 
MINK: You had spoken about Thompson Webb's antecedents. 
You mentioned that Thacher was an orange grower, I suppose, 
but what were his antecedents back of that? 
SQUIBB: His antecedents back of that were Yale faculty, a 
New Haven faculty-oriented life at Yale. 
MINK: Then he just quit teaching back East and came back 
here? 
SQUIBB: Well, he was studying law, and he had a breakdown 
of some kind. I'm not sure that it wasn't tuberculosis, and 
he came out here for his health and homesteaded and set out 
orange trees, which eventually became very good groves, and 
are still producing. 
MINK: Ojai Valley would be the natural place to come for 
your health, I expect. 
SQUIBB: A very good, obvious place. Well, in contrast to 
the preciosity, the precious attitude, and the slightly 
eccentric [nature]... 
MINK: How precious? 
SQUIBB: Well, in the sense of being closely concerned 
with all matters of beauty and of good manners and of appreciation 
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of life, the good things Of life. Perhaps that's a 
better way to put it than to say [eccentric]. Well, in 
contrast to that, Thompson Webb was strikingly normal and 
strikingly, let's say normal and wholesome, obviously full 
of enjoyment of life in general. He didn't have that reserve 
that one found in Mr. Thacher. 
MINK: Did Webb have anything to push? Thacher had his 
learning through nature. Or was Webb simply interested in 
money? 
SQUIBB: Webb was necessarily interested in making a living 
for his family, and Webb was interested in decent Christian 
living and in vigorous study and vigorous sports. Therefore, 

he didn't have any trouble interpreting what he was 
trying to do to the people of Southern California. They 
were interested in sports. They were interested, some of 
them, in vigorous study and wholesome Christian living, and 
it didn't take long for people to catch on to what Webb was 
trying to do. 
MINK: Thacher had found that his school had grown up on his 
orange ranch, so it must have occurred to him, after he got 
the orange ranch growing, that this was some way he could 
supplement his living, so the school grew up right there. 
It was not a purposeful selection of a site. On the other 
hand, you said a moment ago that Webb had acquired his site 
in Claremont. Was he looking to this area as a better area 
to start a school than elsewhere? What, in other words, 
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attracted him to this area? 
SQUIBB: The neighborhood of Pomona College, that was a 
great help. He figured that he could get part-time 
help from Pomona graduate students and the faculty and 
the like. 
MINK: Did he also think possibly he could draw students from 
faculty children? 
SQUIBB: I don't remember his thinking that, and I don't 
remember that he did draw much in the early years of the 
school from the Pomona faculty that way. But he did get 
help from the college—teaching help. And then there were 
the cultural advantages of being near the college. The 
boys could go down to lectures and dramatics and music at 
the college. And we did use those facilities a great deal. 
I don't know what they do now; it may have all changed since 
the school's become big. When I was there in 1924 we just had 
a handful of boys. I suppose we had thirty boys, perhaps, 
at the most, and it was easy to pack them into cars and take 
the whole senior class in one car and go down and see some 
magnificent dramatic production at Pomona College. The 
cultural advantages were much greater than at Ojai, which was 
so far from Santa Barbara, or any other center of culture. 
MINK: Could you contrast the basic curricula of the two 
schools ? 
SQUIBB: The Webb School aimed to do just what the Thacher 
School was doing in their work. It was difficult, however, 
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to get the boys in the early years up to College Board 
standards. Most of them had been problem students. They 
were kids who weren't doing especially well in public school, 
and who, really, had rather poor scholastic backgrounds, 
most of them. And the job was just to work hard and push, 
push all the time and try to get them up somewhere near 
the College Board standards. 
MINK: How about the success there? 

SQUIBB: The success was very gratifying for about half of 
the students that we had in those early years. About half 
of them responded splendidly. They were probably boys of 
very good mentality but very poor scholastic background. 
And they went to work, and Thompson Webb inspired them in his 
talk and in his attitude to really get their socks up and go 
to work and they loved it. About half of them didn't come 
anywhere near College Board standards, but they were accepted 
by western colleges as soon as the school was accredited, 
which was about this time, about 1924. The school became 
accredited by the University of California and the western 
colleges accepted those students, even though their records, 
or some of them, were quite weak. 
MINK: Besides this hard work, Christian attitude, what about 
self-reliance, doing for yourself? Was this stressed, or 
was it more like Thacher where things were done for you? 
SQUIBB: No, not so much like Thacher. The boys had to 
take care of their own rooms, and there wasn't as much done 
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for them. The athletic competitions were a little bit more 
stressful; there was more emphasis on conventional sports. 
There was a horse program, but it was quite limited. I 
don't suppose more than a quarter of the boys had horses, 
and the camping opportunities were not nearly so good. The 
country was difficult to camp in because of the very high 
mountain ridge, which took a better part of the day to get 
to the top of, and then down the other side, whereas at 
Thacher, you could start out, and in three or four hours 
you could be in a perfectly beautiful camping place. 
MINK: Were these programs, the horse program and the 
camping program, something that was initiated in the beginning 
on a limited basis, or did they just more or less grow up 
after the school got started? 

SQUIBB: At Webb they had done a little of it before I 
came there in imitation of Thacher. But when I came in the 
fall of 1924, I put in most of my nonacademic time on the 
horses and on camping trips. I was the only one who did 
very much of it. 
MINK: Did you come there with that understanding? 
SQUIBB: Yes, that was part of the picture, that I not only 
had had experience in South America, but that I'd had a little 
at Thacher and could probably improve that program at Webb. 
MINK: Webb wanted it improved? 

SQUIBB: He did want it improved, but, as I say, the mountains 
were against him. The lower mountains and the more 
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interesting terrain at Ojai were lacking at Webb. Of 
course, nowadays the suburbs have grown up all around there, 
and I don't believe anybody has horses there anymore. The 
same has happened at Cate. The horses have been crowded 
out. But at Thacher, which is on the edge of the forest 
reserve, as is Midland School, they've been able to keep their 
horses. 
MINK: What were you teaching then? 
SQUIBB: I taught English and French and occasionally helped 
out on other subjects, but that was enough to keep me busy-
English and French. 

Let's see, now. I think we can go right up to 1927-
That's a whole three years later. In the summer of 1927, 
Alfred Loomis asked me to go and cruise with him in the 
Baltic. And I took him right up on it and said I'd be delighted 

MINK: Were you getting tired of teaching at the Webb School? 
SQUIBB: No, that was just for the summer. And so I took the 
train East and sailed across the Atlantic with Alfred and 
his wife, Priscilla Loomis, and two little boys. We left 
Mrs. Loomis and the children in London and we joined an 
Englishman, one Major Noot, aboard his very small schooner 
at Lowestoft, on the east coast of England. And we cruised. 
We crossed the North Sea and went through the Kiel Canal and 
cruised in the Danish islands and went ashore at several 
points in Denmark, and then across to Sweden, and got a 
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pretty good taste of the west end of the Baltic Sea, and 
then back to England. 

Well, on the way home--in August, I should say--on the 
steamer, I met Louise Groves, who is my wife, and saw a good 
deal of her aboard the ship, and then afterwards in Washington, 

D. C., where her home was. And we arranged to be married 
in Christmas vacation. [I went to] my family's home. My 
brothers and sisters still had the place of fifteen acres 
left in Bernardsville, New Jersey, and I was there visiting 
them and other relatives, and managed to get down to Washington 
several times. And then I returned to California for the 
fall term, and then returned to Washington at Christmastime 
and was married on the day after Christmas in 1927. There 
upon, we took a train for California, and arrived before the 
January term opened at Webb. The Webbs built an apartment 
for us to live in. 
MINK: Did the other faculty live in apartments also, or 
were you the only married member of the faculty? 
SQUIBB: No, there were several other members, and they had 
apartments. And on the prompting of Louise, we did a very 
wise thing. That summer we went to a splendid institution 
called UCLA, the summer of 1927. 
MINK: That would be when the University was still on the old 
campus. 
SQUIBB: It was a delightful spot and a charming place, 
and I took a perfectly fine course in teaching French and 
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modern foreign languages. I've forgotten what else I studied, 
but it was all good. It was a very pleasant experience, and 
for the first time in my life, I really got down to studying. 
MINK: Did you commute or did you go in there and live? 
SQUIBB: We rented a house near that Vermont Avenue campus, 
and we both took courses. I've forgotten just what she took. 
I had never studied anything vocational, and therefore I'd 
lacked that, that urge to get ahead in a vocation. Up 
until that time, when I was, I suppose, around thirty 
years old, I had never really had any tremendous yen to 
understand anything. What do you call that urge to get 
ahead, the urge to learn? Anyway, for the first time in my 
life I really studied at UCLA. That's the place to get a 
good start. 

Then, the following summer in 1929, we put in at Berkeley 
at that summer school. 
MINK: I might say, I would think after going to Harvard 
you would have been pretty put off by UCLA. 
SQUIBB: No, it was great, because I really wanted to do the 
work. 
MINK: Well, you were settled down; you were married. 
SQUIBB: Yes, and I had much more of an urge to get ahead. 
Harvard never bothered giving me any A's, but UCLA did, 
because I was really working. And the same was true at 
Berkeley, the following summer in 1929- They were perfectly 
delightful summers. We look back on them with the greatest 
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pleasure. 
MINK: Well, particularly Berkeley, I should imagine. 
What did you do, did you rent a house there? 
SQUIBB: We lived in a rooming house, on Le Conte Avenue, 
I should say. We were within three blocks of most of the 
classes. It was a perfectly delightful summer experience. 
MINK: What did you take? 
SQUIBB: Well, I can't recall them right off now. A very 
effective course in teaching English, a very good educational 
psychology course. 
MINK: Did you have Professor Gilbert? 
SQUIBB: It was a Canadian exchange professor from Toronto 
University, I believe. I can't recall his name. If 
I scratch my head a long while I could remember just what 
the courses were--oh, a course in French literature by an 
exchange man from Johns Hopkins. And then there was 
something else I took—Modern European history. 
MINK: That might be Professor Palm. 
SQUIBB: That was a man named Bryan, I think, but I'm not 
sure. 
MINK: Did either of these summers, or both, have a degree, 
a certificate, as a goal? 
SQUIBB: Nothing but recording of the work done and the 
grades received. That's all I wanted. 
MINK: Then you were not going to get an advanced degree? 
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SQUIBB: I wasn't a candidate for anything. And the delicious 
part of it was I was studying because I wanted to get the 
stuff. It was perfectly great; it was a glorious experience. 
Whereas, when I was in boarding school, I was working to get 
into college, and when I was in college, I was working to 
keep from getting kicked out. But at UCLA and Berkeley, 
I was working because I wanted to do the work and understand 
the stuff, a great and glorious experience. 

Well, meanwhile the Depression was coming on, and by 
1930, people were beginning to be really worried. We were 
beginning to wonder how the enrollment was going to keep up 
at Webb and other schools. People were beginning to cry 
poor. 
MINK: How much was the tuition? 
SQUIBB: The tuition was about fifteen hundred then, and it 
was beginning to look steep to a lot of people. And besides, 
Webb always had some of the chronically poor with him, 
sons of clergymen and teachers and others who couldn't pay 
the fifteen hundred dollars; we always had some of them, 
as most schools do, and should have. 
MINK: So he wouldn't charge them? 

SQUIBB: He wouldn't charge them the full tuition. And I 
began to wonder whether that wasn't a good time to found a 
school, a simple-life school, that wouldn't have the 
amenities of Thacher and Webb, but that would give what a 
fellow really needed, or what I thought he needed, for a 
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sound life. 
MINK: To what extent would you say that your experiences 
at Kent, at Thacher and at Webb, the onslaught of the 
Depression, which was beginning to show you that people were 
pinched to pay the high tuitions, which one of these factors 
stands out the strongest? Maybe also there's another--
the ambition you had to be on your own. Can you put these 
factors in their proper/place? 
SQUIBB: Yes. I should- say that the experience at Kent 
School came first, that the concept of Father Sill's--the 
Reverend Frederick H. Sill--of an uncluttered life stands 
first. Then the outdoor, the rather extremely outdoor 
and highly appreciative life of the Thacher School would 
come second. Webb was the obvious hard-work, good Christian 
living ideal, which is perhaps the most important of all, 
but it isn't as peculiar as the other two. The other two 
are rather peculiar. Then the Depression, of course, simply 
ministered to the idea of the uncluttered, thrifty life. 
MINK: What about the desire to get ahead, or to be on your 
own? What about the desire for distinction, for status? 
SQUIBB: The desire to make a mark, I don't think that 
amounted to very much. I would say that the desire to get 
away from cluttered life was more important than the desire 
for making a mark. I think both Louise and I felt that way 
very strongly, that we would like to get on our own and we'd 
like to get out into the country and into as much of a 
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strictly Californian kind of country [as possible]. 
MINK: How did you find life.. at Webb to be cluttered? 
SQUIBB: The clutter was building up steadily. The Webbs 
acquired that small school plant, and it was simple; but 
as the school grew, and as the more and more prosperous 
people came in, they felt they had to give more and more in 
the way of amenities. 
MINK: In the physical plant? 

SQUIBB: The physical plant was still very simple, according 
to modern standards, but I could see very clearly which way 
the wind blew, and that as soon as possible they would feel 
obliged to become elaborate; and I could [see] the way the 
boys spent money, and the involvement that we had to get 
into with prosperous suburban life. That was an important 
part of the clutter. 
MINK: I can see this; so the next question follows logically: 
Did it seem to you that as the years from '24 progressed on 
towards the time when you decided to leave Webb that you were 
beginning to get more and more children at the school with 
disciplinary problems, children of the wealthy. Or, were 
the children pretty much the same throughout the time that 
you were there? 
SQUIBB: I would say that the mental and moral fiber of the 
boys was not very different. It was good enough. 
MINK: What kind of screening tactics did Webb use? 
SQUIBB: Well, the trouble was that the financial screen 
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knocked out a lot of very good material; and then of those 
who could pass through the financial screen, many of them 
were victims of their family's prosperity. They were 
strikingly that. They had to be prosperous, whether they 
wanted to or not, and the poor kids were suffering from 
prosperity. 
MINK: How suffering? 

SQUIBB: Suffering in that they felt they had to keep up 
status; they had to drive around in flashy cars; they had 
to drink in Prohibition times; they had to dress flashily 
and had to be in the know and terribly sophisticated. They 
felt they had to keep up with that sort of thing. That's 
what I mean by clutter. 
MINK: Did you have disciplinary problems? I suppose you 
had quite a few. 
SQUIBB: Yes. But I wouldn't say any worse than anywhere 
else. 
MINK: How did you manage to cope with these; how did you 
try to cope with them? 
SQUIBB: Well, we had a demerit system which was supposed 
to hold those down. But the main disciplinary matter was 
that Mr. Webb started early in the game expelling boys who 
deliberately broke rules. He would expel them. And he 
stuck with that through thick and thin. 
MINK: Did you agree with all of this? 
SQUIBB: No. In most cases those boys deserved something 
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better. 
MINK: Than expulsion? 
SQUIBB: They deserved a few swats, and that would have brought 
them around. I am convinced that, in many cases, a fellow will 
respond to a little bit of stick work. 
MINK: You used to perform some really fancy stick work at 
Midland. Were you not allowed to do this here? 
SQUIBB: Well, Webb had decided--his father used to use the 
swats at Webb School in Tennessee--he'd better not tangle with 
that, because there are legal and other angles. I don't think 
it's fair to the kids, when they ask for a paddling, not to give 
it to them. I don't think it's fair. However, who can judge? 
I've been criticized. In fact, I think I could be drummed out 
of the California Association of Independent Schools because of 
this theory that it's not fair to say no when a fifteen-year-old 
boy asks for swats. 
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TAPE NUMBER: TWO, SIDE TWO 

July 23, 1969 

MINK: You said you were going to talk about discussing the idea 
of starting a school with Thompson Webb. 
SQUIBB: Yes. Well, naturally, Webb was my employer and also my 
very good friend, and also a very thoughtful school man. So, 
I would say it was late in 1930 or early in 1931? I talked with 
Thompson Webb about the possibilities of a simple-life school 
that could operate at much less than the tuition required for 
Webb, Thacher, or Cate. He was kind enough to say that he 
wished I would stay on the faculty but admitted that it might 
be a good time to start a simple-life, low-cost school. But I 
couldn't see how it would be possible to scramble the school into 
shape in the course of one summer vacation, so the obvious thing 
to do was to take a year off. That would give me a whole year, 
plus a summer vacation, in which to get things lined up. But I 
didn't think I could afford to do that, so I turned to my wife, 
Louise, in the matter and asked, "How would you like to support 
me, while I flop around and you earn the bread and butter?" 
MINK: Well, what did you think about that, Louise? 
SQUIBB: Well, now, let's have it. 

MRS. SQUIBB: Well, I had worked as secretary to Dr. Lois Hayden 
Meek for two years before I was married. Dr. Meek was at that time 
in Washington, D. C. as Educational Secretary of the American 
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Association of University Women. And we had kept in touch with 
each other, and she had moved to Columbia University to be head 
of the Child Development Institute of Teachers College. In the 
course of our letters she remarked that perhaps I would care to 
come back and work as her secretary there at the Child Development 

Institute for a year, and perhaps Paul would like to do some 
studying. This, of course, worked in well with our plan to start 
a school, take a year off for my husband to make his definite 
plans for starting a school, and I accepted her offer for a year. 
MINK: Louise, before you came downstairs, Paul was saying that 
he felt Webb was becoming cluttered, life at Webb was becoming 
cluttered. Did you feel that way? 
MRS. SQUIBB: No, I really didn't think anything about that, 
[laughter] It didn't seem very cluttered to me, but of course 
after we got to Midland and began doing things in the really 
simple way, I realized that Webb maybe was cluttered. I enjoyed 
the outside part of Webb a great deal. That seemed very simple 
to me. We were in the country, and I enjoyed roaming around 
the hills and going on camping trips; it seemed like a pretty 
nice life to me. But I realized that even Los Angeles was coming 
closer to Claremont, and that we were not able to lead as simple 
a life as we were later able to lead in Los Olivos. 
MINK: Did you like going to UCLA to school? 
MRS. SQUIBB: Yes, I enjoyed that, and we went up to Berkeley 
one summer, also. 
MINK: Was this your idea? 
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MRS. SQUIBB: Not particularly. 
SQUIBB: Well, actually we both agreed. 
MRS. SQUIBB: We both agreed, yes. 
SQUIBB: Why, we're alumni of UCLA. You know, your own school, 
Jim. Believe me, that was a very pleasant experience at that 
old campus. It was great. 
MRS. SQUIBB: Yes, yes. 
MINK: Did you feel that you wanted to engage in this venture 
of starting a school? Were you interested? 
MRS. SQUIBB: Oh, yes, I was interested. I was interested in 
the life of Webb, and enough so that perhaps, although I didn't 
really realize what it was all going to entail, I still was 
anxious to be part of starting a new school 
MINK: Would you say that this is an idea that you and Paul arrived 
at simultaneously? 
MRS. SQUIBB: No, I think I followed along, yes. I wouldn't 
have said to him, "Come, start a school. " 
SQUIBB: I believe the very first time we mentioned it to anybody— 
hardly to each other, even--was when Lyman Beecher Stowe came to 
visit us at the Webb School, and he happened to be a friend of 
George St. John, the founder of Choate, and was very much interested 
in schools. And you remember he came to speak at Pomona College 
and spent the night with us, I would say? I believe that was the 
first time we ever mentioned it to anybody, and we talked it over 
with Lyman Beecher Stowe in our living room at Webb School, and 
a few days later I talked it over with Thompson Webb. 
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MINK: What did Stowe think about the idea? 
SQUIBB: He thought it was a fine "idea. He's the grandson of 
Harriet Beecher Stowe and being a literary gent, he was innocent 
enough to think that the Depression wouldn't make any difference. 
All our good friends--we could sort out our good friends from 
our bad friends by the fact that our good friends begged us not 
to start in such awful times--said, "Oh, please wait until better 
times come, " and that proved they were good friends. Our bad 
friends said, "Sure, go ahead!" [laughter] 
MINK: Well, when you talked this over with Thompson Webb, and 
you said you would mention this on the tape, what was the essence 
of your discussion? 
SQUIBB: I think I did say that I felt that the boys at Webb 
and most other private schools were overprivileged, that there 
was a tendency for too much money to settle in one spot, and that 
I envisioned this school that would be cheap enough so that we 
could take boys from impoverished backgrounds. By using a sliding 
scale of tuition, we could have boys from every economic back 
ground, and money would be a very minor matter. The matter of 
financial status would simply be pushed into the background. 
MINK: What did Webb say? 
SQUIBB: He thought it was a fine idea, and he hoped it would 
work out all right. He was encouraging, but he knew the same 
as all of our good friends knew, that it was going to be a very 
tough time to start anything. My logic was that if you start on 
the bottom, there's hardly any place to go but up. And that's 
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about all the logic we had to go on. 
MINK: So you went to Columbia in the fall of 1931? 
MRS. SQUIBB: No, I went in the spring of 1931, in June. 
SQUIBB: I'd say you went in May. 
MRS. SQUIBB: In May, before the end of the school year I went 
by myself and signed up to take the job for a year, and enjoyed 
it very much. It gave my husband opportunity to do some studying 
at Columbia, and travel around, and see other schools. Dr. Meek 
was good to us and introduced him to a number of people in the 
educational field who were helpful and interested. It worked out 
very well, indeed. I stayed on after my husband came West, in 
order to finish up my year, and in order to give him the chance 
to move around California and actually locate a place. 
MINK: Paul, as you talked to people in the East, I suppose you 
got this same static, you know, Depression times and all of that. 
SQUIBB: "Depression, terrible time to start. " "Why, establish 
schools? They're having a terrible time just to get enough 
students. " And, "if you start a school it'll Just make the situation 

a little bit worse; it's a terrible time. If a well-
established school can't operate, then a new one certainly 
couldn't operate. " That was the logic. 
MINK: I would assume, then, that the Eastern schools felt 
threatened by the establishment of Western schools. 
SQUIBB: No, they didn't. They didn't fell so at all. I didn't 
find any of that attitude. The Western school picture was so 
slim; there were so few Western schools, and the travel distance 
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was so great, that they didn't fell them as any competitive 
angles to it, whatever. 
MINK: Well, you were saying a moment ago that they were saying 
to you, by establishing the school now, you'd just make the situation 

a little bit worse. 
SQUIBB: A little bit worse for other schools, that's true. But 
I don't think they thought of it as affecting the schools in the 
East. But it did make it a little harder for Thacher and Cate and 
Webb and the few schools existing on this coast. 
MINK: What did Mr. Thacher think about it? 
SQUIBB: Mr. Thacher, by that time, was over seventy, and he 
was having respiratory troubles, and I didn't bother Mr. Sherman 
Thacher with the matter at all. I'm not sure that he hadn't 
died by about this time. 
MINK: Well, hadn't his son Anson taken over? 
SQUIBB: Mr. Morgan Barnes, senior member of the faculty, was 
doing the work, and I think Mr. Thacher, probably, was dead. 
MINK: Who was Anson Thacher? 
SQUIBB: Anson is Sherman Thacher's son and was treasurer of the 
school, but Mr. Morgan Barnes was the acting headmaster. And 
Mr. Morgan Barnes was perfectly great about it. He sent us our 
first boy that turned out to be our first graduate, a boy who 
couldn't afford Thacher, clearly couldn't afford it, and so I 
was delighted to enroll him. If he could have afforded Thacher, 
I would have said no, but I knew he couldn't afford Thacher, and 
so I was just delighted to get this fine student. 
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MINK: And who was that? 
SQUIBB: George Martin. 
MINK: Then you came back, Paul, to the West Coast, and now, 
I think this is the very interesting part of the interview—to 
tell about your searching for this school, and how you came to 
the rather circumscribed location. I take it that it had to 
be within a certain location. Why, for example? 
SQUIBB: The Arizona schools managed to draw Eastern boys with 
more or less mild respiratory problems, including sinus trouble 
and so on. And it was true with Thacher and Webb--even the new 
Webb school, which was only seven or eight years old--that they 
got a scattering of Eastern boys with problems that called for 
a milder climate. Therefore, I was sure that we didn't want to 
be very near the coast. We wanted to be back from the fogs and 
the damp air of the Pacific coast, but neither Louise nor I 
can take very hot weather. Therefore, we knew we didn't want 
to be in the inland valleys. That, therefore, narrowed the choice 
down to a strip perhaps twenty miles wide, running from Santa 
Barbara up to, let's say, Salinas or Monterey. Therefore, we 
knew we wanted to be about halfway between the two major cities, 
Los Angeles and San Francisco. We wanted to be about equally 
far from each. We wanted to get away from the suburban clutter. 
MINK: Why halfway between Los Angeles and San Francisco? 
SQUIBB: To cut down travel time, and to get the boys as far 
away from home so that mamma couldn't come running out to see 
that they were wearing proper clothes in rainy weather, and matters 

66 



of that kind. We knew we'd be dependent on both major population 
centers. We wanted to draw from both, but we didn't want 

to be near enough to be hampered by either. So that narrowed our 
choice. 

While we were in the East, we realized that Eastern people 
can't pronounce Spanish names. They'll pronounce them wrong no 
matter how simple they look. And that's true enough of people 
on this coast now. They've mispronounced Spanish names pretty 
badly. Therefore, we had to have an Anglo name, such as people 
could pronounce. And any horse can pronounce Midland, I guess. 
You could teach a horse to say that. Anybody could say that. 
We didn't know where we were going to be, and yet we had to 
publicize the school, so we used an Anglo name which corresponded 
to the midland counties. That means San Luis [Obispo], Santa 
Barbara, Ventura and Kern [which] were known as the midland 
counties, and the local service company was called the Midland 
Counties Public Service Corporation, I think MCSC. We've got 
one of their markers out in the barn here, the Midland Counties. 
We knew we were going to be in possibly Ventura but most likely 
Santa Barbara or San Luis County in the Midland Counties' service 
district. And I publicized the school widely, that is, among 
a mailing list of fully twelve hundred people, publicized the 
great, brand-new Midland School, without even being able to tell 
anybody what it was. 

MINK: What was the basis for this mailing list? 
SQUIBB: Mostly personal friends, augmented by the general clergy 
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list of the Episcopal Church in California, by the private 
school list of California, Porter Sargent's Handbook of Private 
Schools showing names of school people, and then steadily 
augmented by very kind suggestions that people wrote in, "Be 
sure to let so-and-so know about your new school. " For instance, 
Lois Hayden Meek said, "Be sure to let Mrs. Irene Heineman 
know about your new school, " and right away I wrote Mrs. 
Heineman. And right away Mrs. Irene Heineman told somebody 
that he'd better take the little boy up to Midland School, 
and he was the very first boy enrolled. He is now Professor of 
Statistics at Stanford [University], Dr. Lincoln E. Moses, 
the very first boy to appear at Midland School. [Mrs. Squibb] 
enrolled him. What did they say? 
MRS. SQUIBB: Well, we had boys coming the first summer after 
we were settled. We settled the first of August, I think, on 
a ranch situation, and we took a few boys during the summer, 
just to get them used to us and used to the problems of having 
boys with us on the ranch. And this mother turned up and said 
that she would leave her little boy with us and send him in the 
fall if things worked out. My husband was away at the time, and 
when he came back it was after dark. The little boy had gone 
to bed, and I said in a sort of whispering tone, "We have a 
schoolboy] he's in the other room, asleep. " And Paul said, 
"Have you enrolled him?" And I said, "Well, not really, but 
possibly. " My husband said, "Well, that's wonderful, Louise, 
our first boy, " and I said, "He's a very small boy, Paul, and 
he talks all the time. " [laughter] 
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MINK: Who were some of the friends who were most helpful, 
whose names stand out at this time as being people who, from the 
beginning, were associated with the school? I'm talking about 
people who sent in suggestions. Remember, you still have to tell 
me about how you found the place. 

t 

SQUIBB: I combed this narrow band of healthy location, away 
from the fog on the one hand and the extreme inland heat, on 
the other. That band extends from San Marcos Pass practically 
up to the city of Paso Robles. I combed it pretty carefully, 
and found that many ranches were in bad shape. I mean they 
were mortgaged and the banks were foreclosing on them, and if we'd 
had any money, we could have purchased ranches at fantastically 
low prices. The trouble was we didn't have any money, and we 
just barely had enough to get started on a rental basis. So 
purchase would have been unwise, even with an enormous mortgage. 
Harold H. Davis, a rancher of Los Olivos and of Santa Barbara 
who had been in the Ambulance Section with me in 1917, heard of 
a five-thousand-acre cattle lease that was going vacant near 
Los Olivos. The cattle man had failed and was losing his 
cattle and was having to give up the lease. And that is the 
present site of Midland School. It's been there ever since, 
that lease which we later acquired by purchase. Well, H. H. 
Davis told us this, and we moved in just as fast as we possibly 
could. Well, I did. I got lined up in advance and then went 
and met Louise at Portland and told her it was just a dandy, 
beautiful spot. How did it hit you when we drove in the driveway? 
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MRS. SQUIBB: It was pretty bare as far as the ground looked. 
There was no growth much except for the handsome big native 
trees. And it was also covered with baling wire and tin cans, 
mostly tobacco cans. And there was some machinery still left, 
although my husband felt that it looked perfectly great, because 
he had got somebody to carry most of the big old machinery up 
the canyon. 
SQUIBB: And turkey feathers. Turkey feathers, Prince Albert 
tobacco cans, baling wire, and old farm machinery parked every 
place. It was beautiful. [laughter] 
MINK: I think that Henry Neugas, the editor of the [Midland] 
Mirror, who apparently was in the class of '69 this year, has 
written a history of the school in which he has given some account 
of the transfer of property from one owner to the other, prior 
to the time that you acquired it. I don't think there's any 
point in going into this. It's a matter of documented historical 
record where the grant comes from, to whom it was granted, 
and so on down to the point at which you acquired it. 
SQUIBB: He covers it very well. 
MINK: We will make reference to that in this record, and go on 
to say now, what you attempted to do to clean up this mess. 
SQUIBB: Oh, well now wait. You asked about people who had 
been especially helpful in getting that first bunch of boys 
together. Well, we go back to my cousin Alfred Fullerton Loomis, 
with whom I cruised in the Hippocampus end later in the Baltic. 
It turned out that his brother, with two boys, was having 
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boy. He does what he says he is going to do. Yours very 
truly, John Van Nostrand Dorr. " I appreciated that tremendously. 
He may be a damn fool, but he does what he says he's going to. 
[laughter] I don't see how we could do any better. I've 
done that since for lots of Midland people. That's important. 
MINK: This comprised, then, the first class? 
SQUIBB: This is the first group that we had to enroll. That 
was the big hurdle to get over, to get a group. It took quite 
a bit of doing to get a bunch together. 

MRS. SQUIBB: Lots of people were interested, but they didn't 
want to take a chance on a new school. 
SQUIBB: Father Sill recommended us sight unseen to the Mosses 
in Berkeley, and they sent David Pratt. Father Sill was sticking 
his neck out; in fact, I think if he had known how awfully 
crude we were he might not have recommended us. 
MINK: Did you try by correspondence, at least, or by telephone, 
to tell him exactly what the school was like? 
SQUIBB: No. 
MINK: No. [laughter] 
SQUIBB: No, I described it as life on a ranch, using the crude 
ranch buildings. I described it as more like a summer camp, 
more like life in a summer camp, as Eastern people know it. 
I think that was a fair description of it, a summer camp in 
what amounts to a very mild winter climate. I believe that gave 
Eastern people their best possible view of the picture. 
MINK: Before you leased the property of the Laguna [Ranch] 
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Corporation, had you inquired into the rainfall or the maximum 
Midland temperature and so on? Were these facts known to you 
through the study of weather records? 
SQUIBB: Yes. I knew pretty well. I'd talked with the farm 
advisers and others and knew just about what the rainfall was 
and just about what the fog conditions were in this strip. 
All the way from the San Marcos ranch about where Lake Cachuma 
is now, from that region right up the face of the mountains, 
as far as San Luis [Obispo] and even Santa Margarita was a 

possibility. But no ranch happened to be available for rent, and H. H. 
Davis' recommendation came like a godsend. It was just exactly 
right. 
MINK: Were there any other sites you saw that, had they been 
available on the terms that you could afford, you would have 
preferred? Did you ever say, for example, after the second year, 
"Gee, I wish we had... " 
SQUIBB: No. Well, I don't think we could possibly do any better. 
I think this was perfectly ideal; and over the last forty years 
or so, I don't see that we could have done any better if we'd 
had our choice wide open all the way from Paso Robles clear down 
to Lake Cachuma. 
MRS. SQUIBB: No. And there was the matter of the well-drained 
soil, which was a good thing. 
SQUIBB: Yes. The owner of a little boys' school near Los Angeles 
told me, "Whatever you do, try to get on well-drained soil. I 
founded my school on an adobe soil, and in winter the boys' 
feet were wet and muddy all the time, and they were carting 
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mud in all the time, to a point where I had to change the 
site of the school and had to move to a well-drained soil. " 
MINK: Where was that school? 
SQUIBB: It was in Eagle Rock. I can't remember the man's 
name. It's not in existence anymore. 
MINK: Well, having talked about some of those people who were 
most helpful in bringing the first group to the school, we, go 
back to the point where you started to talk about how you tried 
to clean the school up. Why don't we start with you, Louise. 
MRS. SQUIBB: Well, I must say I enjoyed picking up things. 
I don't enjoy building, but I enjoy improving things. And of 
course the pickup went on for years, it seems to me. That first 
summer we would pick up a plot of land about as big as a small 
house, and we'd all start from one side and work our way up to 
the other side, picking up nails and baling wire and tin cans. 
And, of course, you can do that about so long, and then another 
day we'd start in at another area. The boys were enthusiastic 
for the most part, and we'd think how wonderful it looked after 
we had done some cleanup. And of course the buildings themselves 
needed work, but we could patch [them] ourselves. They were 
simple buildings, so that the patching was not too noticeable. 
A little paint goes a long way, and a little floor oil brightens 
things up. And of course being in the Depression, people did 
not expect too much, and that was good. 
SQUIBB: That was a very great advantage. By that time, the 
fall of 1932, people's heads were pretty well bloodied. People 
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had been beaten into a state of submission by the Depression, 
and they were willing to take a lot from us. They were willing 
to put up with a lot that they never would have put up with, 
let's say four years earlier, in 1928. "Our kids must have 
the best of everything, " they'd have said in 1928. But by 1932, 
they began to think that maybe second best was good enough. 
They didn't have to have the best. 
MINK: What did you do with all this rubbish? 
MRS. SQUIBB: We had a canyon. 
MINK: And this all went into what ultimately became known as 
Junk Canyon? 
SQUIBB: It went up in those days--I hate to tell you--we 
just dragged it to what we called Sahm Canyon, which is 
immediately above the school. And we stuffed it into the gully 
up there in enormous quantities. And by gosh, this year, 1969, 
that tremendous flood hit them, and a whole lot of it came 
back down again, and a lot of it's been uncovered up there. 
Broken china and such junk from the very first year of the 
school, has been uncovered by the 1969 flood, so that our 

indiscretions are finding us out thirty-seven years later. 
MINK: At what point did that canyon become Junk Canyon? 
SQUIBB: Well, Sahm Canyon was the name that we gave to it in 
honor of Mr. And Mrs. Isaac Sahm, who had the lease during, 
or immediately after World War I. Mr. Sahm built the big feed 
barn which blocks Sahm Canyon. In fact, the main house was built 
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various troubles, financial and other. It turned out that 
they really desperately needed a place to park those two boys. 
Even though there was practically no money, something had to be 
done. And there were two. Mr. Morgan Barnes of the Thacher 
School sent us a fine student. Mrs. Irene Heineman, who was on 
the Los Angeles School Board, at the time, sent us this little 
boy that Louise apologized for. And I said, "Heaven's sake, 
any port in a storm. What if he does talk too much or what if 
he is little?" He looked good to me. And he turned out to be 
a magnificent student as he grew up. He was an asthma case 
who needed to get away from home, and the climate and the total 
outlook was just exactly right, to the point where he gained 
forty pounds in his first year. 
MINK: Who was this boy? 
SQUIBB: Moses, Professor Lincoln E. Moses of Stanford University. 
He jumped from eighty pounds to one hundred-twenty in one school 
year. Then friends in Portland, the children of a friend of my 
grandfather back in Brooklyn, were very kind. Mrs. Elsie Carver 
talked about the school. She was a very social person who got 
around and talked it up in Portland. So there [were] two boys 
from Portland. And my cousin, John Van Nostrand Dorr, the 
mining engineer, wrote to one of those parents in Portland. 
I gave my cousin John Van Nostrand Dorr's name as a reference. 
He wrote, I think, the best letter of recommendation that I've 
ever heard of. This person wrote John Dorr and asked whether 
he would recommend this school for his boy. John Dorr wrote 
back briskly: "I've known Paul Squibb since he was a little 
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for them in 1917- It was during and immediately after World 
War I. And in the early years of the school, for twenty years 
perhaps, they provided the milk for the school from their excellent 
Guernsey dairy in Los Olivos. So we called that Sahm Canyon. 
Then when that began to be objectionably full of junk, we 
adopted another canyon for Junk Canyon, and it's now known as 
Trash Canyon, west of the Sahm Canyon. 

MINK: Well, during the summer, then before school opened the 
first year, there were boys who were there, who came expressly 
to help clean up the school? 
SQUIBB: Well, to be oriented a little bit, and for us to make 
their acquaintance. I can mention Steve Gassaway, who else? 
MRS. SQUIBB: Henry Wood came. 
SQUIBB: Henry Wood came twice, I'd say. 
MRS. SQUIBB: Yes. It made the boys interested in the school 
when there really wasn't any school to be interested in. It 
gave them a chance, even at that time, to start improvements and 
building. 
MINK: Well, at this time, certainly, and even prior to that, 
the selection of faculty must have been something that was upper 
most in your mind. Could you say something now about the selection 
of your first faculty and the basis for selecting the people you 
did? 
SQUIBB: While we were still in the East, we were, of course, 
in touch with the Rich family. The Reverend Lawson Carter Rich, 
who had an Episcopal church in New York City, and his wife were 
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still living. And Dominic Rich and his wife were living on 
Staten Island. We were in close touch with them. And Benedict 
was at that time a senior at St. Lawrence University, upstate 
[Canton] New York. Well, I'd known Benedict when he was a 
child, and I knew that we wanted him, or any other member of 
the Rich family, to be associated with [us]. So he was an 
obvious first choice for the faculty, if he wanted to come. I 
guess we didn't know Kay until after they were married. 
MRS. SQUIBB: No, we met her. We met her up at the Riches. 
SQUIBB: Oh, we met her at Father Rich's house in Orange, New 
Jersey. We met Kay and Benedict in their Easter vacation, I 
guess it was, and settled the matter right there. So after 
they graduated, they were married at Kent School, and they drove 
on out here. I guess they arrived late in the summer. Then, 
the next one was Mr. Wales R. Holbrook. Mr. Holbrook had been 
teaching at Catalina School, and Catalina was having a very bad 
time in the Depression. They were taking a terrible punishing, 
and they were coming down, and Mr. Holbrook joined us. He was 
unmarried at that time. Then Bishop Remington of eastern 
Oregon, the brother of Elsie Carver, recommended Mr. Norborne 
Berkeley, and sight unseen I signed Mr. Norborne Berkeley on 
as history teacher. Arri Mr. Berkeley came and taught history 
for two years. He is a perfectly saintly person. He's been 
on the faculty of Oregon State University ever since, fine 
fellow. 

MINK: What about Mr. Hayman? 
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SQUIBB: Westby H. P. Hayman came when the Deane School folded. 
That would have been 1934. 
MINK: He was later, then. 
SQUIBB: He joined us later. 
MINK: So those you have mentioned now comprised the first faculty. 
SQUIBB: That was the first faculty: Mr. Rich, Mr. Holbrook, 
Mr. Berkeley, and myself. We did the teaching and managed to 
spread it around pretty well over the six grades. We had a 
seventh grade, eighth grade, which we lumped pretty much into 
a lower school; then we had ninth and tenth grade, which we 
lumped into the sort of middle school, and eleventh and twelfth, 
which we lumped into the upper school. And [we] were able to 
handle the English, and to some extent mathematics, and other 
courses such as upper school English, middle school English, 
lower school English. And it seemed to work pretty well except 
that the bright ones usually promoted themselves ahead of their age 
group. 
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TAPE NUMBER: THREE, SIDE ONE 
July 24, 1969 

MINK: This morning, Paul, I wondered if you would describe the 
financial basis on which you started the school. Where did the 
money come from, and so on. 
SQUIBB: Well, if Louise hadn't had this job as secretary to Dr. 
Lois Hayden Meek at the Child development Institute of Teachers 
College, Columbia, in New York City, we wouldn't have dared take 
the year off to promote the school. It was during that year that 
I received an inheritance from my great-uncle, James Van Nostrand 
Suydam, who died in Pasadena, I should say, in 1929 or '30. 
This inheritance was in the form of seven thousand dollars, 
more or less, in cash, and a few shares of National Biscuit 
common stock, and of National Lead common stock, and U. S. Steel 
preferred stock, a very few shares of each, which at that time 
were in a rather depressed state. I thought that this was 
highly providential, and that we should gamble that inheritance 
on founding Midland School. The total market value was about 
ten thousand dollars. Well, that's precisely what we did. 
The cash all went into the expenses of printing and travel and of 
a down payment for rent of the ranch. 

MINK: How much of a down payment did you make to--was it called 
the Laguna Improvement Company? 
SQUIBB: The Laguna Ranch Corporation. I held the twenty 
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thousand acres or so of the east extension. 
MINK: It was a holding company located in Pasadena? 
SQUIBB: Located in Pasadena, and they had owned the twenty 
thousand acres outright, ever since 1908. 
MINK: The fact that they were in Pasadena, the fact that your 
uncle had lived in Pasadena and that his will was probated 
there, all of this, I should think, would have been fortuitous. 
SQUIBB: There happened to be no connection at all. It was 
the good offices of Harold H. Davis--a rancher of the Santa 
Ynez Valley, and a former friend of mine at Harvard and in the 
American Field Service in France--it was through his good offices 
that the ranch company became interested in leasing to us. They 
had had three previous tenants fail and default on their rent. 
MINK: I would think, then, that perhaps they would have been 
very receptive to the idea of something other than another 
potential farm failure, let us put it that way. 
SQUIBB: I put it to them this way: I could take their lease 
of five thousand acres and use it two ways; namely, I could use 
it as a recreational area for our school and in turn sublease it 
at half their price. Their price was fifty cents an acre, and 
I could sublease it at twenty-five cents an acre and thereby 
get a double use of the same property; and they could see the logic 
of that. Of course, I was well aware of the nuisance that our 
boys and teachers and dogs might be to the ranchers. We'd have 
the business of leaving gates open, or closing the wrong gate, or 
monkeying with the troughs and various nuisances that befall 



cattle people. But the logic was pretty good, and I had the 
cash in hand to pay the rent from August 1 [1932] until the end 
of the leasing year, which happened to be December 1. The 
ordinary date is November 1. So I paid that rent at fifty 
cents an acre for those months. 

That nest egg of ten thousand dollars from my dear old 
granduncle, James Van Nostrand Suydam, was the real foundation 
stone of Midland School. The securities I held onto and used 
as collateral for a series of small loans from the local Santa 
Ynez Valley Bank. 
MINK: What were the purposes of these loans? 
SQUIBB: Seasonal loans for ten years or more, I'd say, of the 
early life of Midland School. We would run into a cash stringency 
each year at some point, and I would leave these nice shares 
of National Lead and U. S. Steel preferred and National Biscuit 
common with the bank as collateral and every now and then 
would take out a loan of a one thousand dollars or so to carry 
us over the cash stringency. The result is that I still have those 
very same shares inherited from Uncle James, and they have grown 
very gratifyingly from that time, from the extreme bottom of the 
Depression to their present market value, along with the various 
stock dividends and stock splits. 
MINK: These were not installment loans? 
SQUIBB: They were just temporary borrowings, 
MINK: In other words, on a certain date, the principal and the 
interest would be due, but you didn't pay anything until that date. 
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SQUIBB: Yes. I would be able to delay. By that time, we had 
gotten enough tuitions in to pay off the loan. There was also a 
thousand-dollar U. S. bond inherited from my very dear godfather, 
Roland Green, our family lawyer, who died about 1929. I sold 
that because it didn't have any growth potential. I sold it and 
used it to build some of the buildings. And in those days a 
thousand dollars would go a long way. 
MINK: Which buildings benefitted from the sale of that bond? 
SQUIBB: I should guess that most of it went Into building the 
Phoenix House. 
MINK: Building or rebuilding it after the fire? 
SQUIBB: Well, building the Phoenix House. That was entirely 
built by the carpenters of Hans Skytt. As I recall, the whole 
thing cost only six hundred dollars, but I think by the time we 
got it finished--over a period of about a year we added some 
rooms to it--I suppose it cost about a thousand dollars. And 
that one government bond, that inheritance from Edward Roland 
Green, was enough to build the Phoenix House. However, things 
were not earmarked quite so carefully as that. 

Now coming, as we did, to the Santa Ynez Valley as strangers, 
apart from our acquaintance with Harold H. Davis, I felt it was 
important to establish credit with local merchants. Furthermore, 
I didn't know how safe the Santa Ynez Valley Bank, an independent 
local bank, might be. Bank failures were being reported from 
all sides. Country banks and city banks alike were failing, 
collapsing and closing their doors, and I figured the best thing 
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I could do with much of that cash, some of that cash, was to 
set up a credit account with local merchants. And so I opened 
accounts and deposited cash--of course, at no interest—with at 
least half a dozen of the local merchants with whom we expected 
to do business. 
MINK: Could you give me a sampling of these? 
SQUIBB: Well, I think right away of Nielsen and Peterson, 
the suppliers of much of our food and some other things; and I 
should say the Solvang Mercantile Company, which was also a 
supplier of food; the Seaside Oil Company, which supplied our 
gasoline and some other commodities. I remember distinctly 
setting up a credit with Carl Sides who had a small hardware 
business in Los Olivos. He was so surprised at the notion of 
anybody paying for anything in advance that it shook him up 
pretty badly. But I've been a very good friend of Carl Sides; 
we've been very good friends from that day to this, in spite 
of the shaking up he got from being paid for something in advance. 
MINK: Do you mean to imply here that the Danes weren't so 
surprised by this? 
SQUIBB: The Danes seemed to take it well. They were seasoned 
businessmen; whereas, Mr. Carl Sides, I'm sure, had never had such 
an experience in his life and it kind of upset him. And I should 
add Downs* store in Los Olivos. Mrs. Will Downs still runs that 
store, a general store. Those are the only ones I think of, that 
I recall now. Well, it worked out very well. 
MINK: The Seaside Oil Company would supply the gas for the 
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vehicles which you would need for transportation purposes and, 
I suppose, also for the running of equipment on the ranch. 
SQUIBB: Well, we needed, and I bought in--I should say—May of 
1932, for cash outright, out of Uncle James' ten thousand dollars, 
a 1932 model B Ford station wagon for about six hundred sixty 
dollars. 

MINK: Brand new? 
SQUIBB: Brand new, in South Pasadena. And that is still in 
existence at Midland School, and it still runs. It was a fine 
vehicle at a very easy price. It was our only vehicle for the 
first year of the school, apart from the faculty-owned cars. That 
little station wagon did all our work. We used to keep a fifty-
gallon drum of Seaside gasoline available for our own and for 
faculty use. We also kept oil on hand, too, lubricating oil. 

Well, during the second year of the school—I should say 
in November, 1933—my aunt, who was living in Pasadena and who 
was very near the end of her days, named Susan Ross Dodge, was 
at Las Encinas Sanitarium in Pasadena. And she wanted us to 
have the use of another car. And so I bought a used eight-cylinder 
Ford station wagon, which she paid for, and it was a very nice 
gift. We put the mileage on the eight-cylinder car from then 
on, and for that reason, that little four-cylinder car is still 
a running vehicle now, thirty-seven years later. 
MINK: Well, as the ranch vehicles came and went, I judge that 
the four-cylinder was used primarily around the place and as a 
second car for when there was the need for larger numbers to be 
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transported. 
SQUIBB: That's it. When we had to take a team trip and needed 
both cars, we would use the little four-cylinder car. And then 
later, when we had three station wagons, the load became even 
lighter for the little, original, four-cylinder antique. Well, 
now all the while there were occasional gifts from friends, 
gifts In small amounts. I don't remember any bequest or gift 
of any great size until Benedict Rich's friend, Chauncey Stillman 
of New York, gave us one thousand dollars with which to [build 
a dining room and study hall]. Benedict told him we needed a 
dining room and study hall, and we wrote him that, and Chauncey 
Stillman very generously sent this proprietary school, which 
gave him no tax benefit whatever, one thousand dollars toward 
a dining room and study hall. I suppose he envisioned that 
that thousand dollars would buy lighting equipment, or shelf space, 
or furniture or something for our new dining hall. But the 
way we went at it, it built the whole dining hall, it paid for 
all the furniture, such as we had--slightly used, homemade benches 
and tables—and furthermore, it provided enough to add to the 
dishwashing house and some other appurtenances of the job. 
It did the whole job plus. 
MINK: Well, how did you go about that? Was the work hired, or 
who did the work? 
SQUIBB: The work was done by the very capable Danish carpenters 
of Hans Skytt, who had also built the Phoenix House. Then I 
remember a gift of fifty dollars from General Charles McC. Reeve, 
retired, of Pasadena, who celebrated his ninetieth birthday by 
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sending us a check for fifty dollars. That fifty dollars 

happened to he just what was needed to build the transept of the 

chapel, as it now stands to this day. There were some old 

shanties back there, chicken sheds, which we removed, and 

Skytt's carpenters built that transept with its valley roofs 

for just about fifty dollars. General Reeve's fifty dollars 

almost covered that cathedral-like structure of board and 

batten, if you can call it a cathedral. 

MINK: Well, while we're talking about the chapel, the original 

part of the chapel was a ranch building, was it not? 

SQUIBB: It was a storage room where they had grain and harness, 

team harness, saddles and emergency sleeping quarters for an 

extra hand. It was a shabby, sagged-down building, inadequately 

braced. But in the summer of 1932, before school opened, Steve 

Gassaway and Charles Loomis, who were visiting us, and I, 

using rope or cable, pulled the little building together and 

then braced it so that it wasn't saggy anymore. I suppose the 

materials involved didn't cost ten dollars. And that was all 

it took to crossbrace the rafters and pull a very saggy, shabby-

looking building into line. And it has stood up very well ever 

since, at the cost of a little sweat by Gassaway, Loomis, and 

myself, and perhaps ten dollars'worth of lumber. 

In 1934 I had a man, a very capable oilfield worker, 

do the same thing with the horse barn. That was sagging 

deplorably. It had no bracing because the hay conveyer wouldn't 

operate if it was properly braced. So I asked Mr. Bert Manning, 

86 



who soon afterwards was killed by a fall from an oil derrick, 

to put a couple of cables in that horse barn. He got some used 

cable and some clamps and turnbuckles from an oil company. He 

tightened the two cables up by hand, as best he could, and then 

went to work on the turnbuckles, and almost immediately brought 

the roof back in line; and the barn has stood up very well ever 

since. For a good many years, certain adventurous characters 

used to hang a rope to the conveyer track at the ridgepole of that 

barn, swing out and land upon those tight cables and stand 

teetering there before they'd lose their balance and grab the 

rope with both hands and swing back. I think especially John 

Eliel--the father of the John Eliel, who graduated four or five 

years ago, and the brother of Bill Eliel--and Leslie Stonehart 

of Santa Maria. They were little kids in the seventh grade, and 

they used to look like sparrows as they would flit from one end 

of the barn, on this dangling rope, and land and teeter on the 

cable. They looked like sparrows, waxwings or something on a 

telephone wire. They used to scare me sick. I couldn't have 

done it. They had what it took. 

MINK: From time to time, as these tapes progress, we will be 
referring to the Midland Mirror. Therefore I think maybe at 
this time it would be appropriate if you could describe the founding 
of this newspaper and also the brief controversy that surrounded 

SQUIBB: Well, I'm thoroughly capable of describing the founding 

of the Midland Mirror because I was all against it. I thought 
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it was a perfectly rotten idea. During the first month of 
school there were only nine boys, four men teachers, Mrs. 
Rich and my wife; Miss [Louise A. ] Chrimes hadn't joined us yet. 
That's all: four teachers, nine boys, my wife and Mrs. Rich. 
We all knew exactly what each other was doing, and I thought 
the idea of a school paper was abysmally stupid. George Martin, 
however, was a twelfth grader who was naturally publicity-minded. 
MINK: This was the George Martin, I believe, that we've already 
mentioned and who eventually joined CBS [Columbia Broadcasting 
System] TV. 
SQUIBB: Yes. He's a Columbia broadcaster of note. He's been 
on TV, but he's on radio now, newscasting and commentating. 
MINK: So I take it that George was from the beginning bent 
on a career in journalism. 
SQUIBB: He was absolutely bent on a career in publicity of 
some kind. He insisted that the one thing the new Midland 
School needed was a school paper. He was very persistent about 
it in the nicest possible way, and he began writing articles, 
and he began getting everybody in school trying to write articles, 
for a potential paper that might some day come to pass. And he 
was so insistent about it that finally I said, "Well, now, I'll 
pay for twelve-hundred printed copies of a school paper and will 
pay for the postage and we'll see how it goes. " 
MINK: Well, in giving in to this, did you see something here 
that George hadn't seen: the possibility that the Mirror might 
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become an instrument of propaganda for the school? 
SQUIBB: That's exactly it. George knew that, and he told me 
that. I think it would have occurred to me eventually, but 
George saw it quicker than I did. And so George scrambled out 
Volume I, Number One of the Mirror. 

MINK: Which is dated, I see here, October 1932. So it didn't 
take him long to work on you, did it? 
SQUIBB: No. How many pages were there? 
MINK: The first number had four. 
SQUIBB: Oh, yes. Well, I should say that by the middle of 
October, he had it ready to go, printed by the Santa Ynez Valley 
News. 
MINK: Did he suggest the Santa Ynez Valley News, or did you 
just decide on it? 
SQUIBB: They were the nearest printer. They were the logical, 
local people to go to for any printing work, and we had them do 
all of our printing throughout the early years of the school. 
And we sent this Mirror out, I would say, to one thousand, 
just about one thousand names in our card catalog. Perhaps it 
was more like twelve hundred that we mailed out. And with it went 
an appeal for subscribers at one dollar for the year, for the 
Midland Mirror. And enough subscriptions came in to swing the 
Mirror for the rest of that first year. 
MINK: I'll bet that Martin was very happy about that. 
SQUIBB: I had to admit that it was an unqualified success, and 
that it was the most obvious thing that could be done for 
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publicizing the school; and it served that way, and has served 
that way, ever since. 

MINK: I hadn't noticed in the letters that I've examined, which 
you saved from burning in 1968, any reactions to the Mirror. 
But were there letters that came in commenting on the most attractive 
format of the paper? 
SQUIBB: Quite often people commented and favorably on the 
attractiveness of the paper. George managed it very well. In 
June 1933, George graduated, as our first graduate, and went to 
Pomona College that fall, and immediately fell to work on the 
Pomona College paper, which I think at that time was a daily. 
And he became editor of that Pomona College paper. He graduated, 
eventually, from Pomona but he became editor, I think, in his 
sophomore year, very early, He had a decided talent along these 
lines. 
MINK: I wonder if George realized at the time the historical 
significance of what he had done, because it seems to me that the 
paper has always been a paper of record--well, record and opinion, 
but record mainly--and therefore it has served, it seems to me, 
as kind of a chronology of the school. 
SQUIBB: George understood that fully. He pointed it out to 
me. In his insistence, he marshalled every possible argument 
to create a school paper when there were only nine kids in 
school and six adults, and we all knew, all too well, what all 
of us were doing. Nothing could possibly be news to any of us. 
But it was news to the outside world, and the Midland Mirror 

90 



undoubtedly contributed greatly toward the building up of the 
school. 
MINK: I notice that during the first year, and I hadn't been 
aware of this, there was a number each month. Subsequently, how 
ever, the paper went into a quarterly cycle, as I recall, did it 
not? 
SQUIBB: No, there have been seven small issues, and one graduation 

issue with pictures. 
MINK: Since the beginning, you've held to this sequence that 
George established. Now of course, upon his graduation the 
following year [1933]? you lost the founding editor of the 
paper. And I wonder now, if you could tell me on what basis you 
decided to replace each year the editor of the Mirror. 
SQUIBB: You can be sure that that was provided for by George. 
He wheedled and cajoled and arm-twisted anybody in school that 
he could manage to work on, including Henry Fleming Wood, who 
was in the eleventh grade that first year. And he convinced 
Henry Wood that the mantle of editor should fall upon his shoulders. 
And Henry liked the idea, and has subsequently used some of his 
publicity experience in the Air Force. He did interesting editorial 
work preparing instructional materials in flight training. Otherwise 

I don't think Henry has done much in the way of publicity. 
Then Henry Wood passed the editorship on to Steven Cutter Clark. 
MINK: I see that Steven Clark was managing editor during Wood's 
tenure as editor. 
SQUIBB: Yes. They handed the mantle down carefully from one to 
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next, and there's always been quite a lot of spirit in the 

Midland Mirror staff. Naturally, every few years somebody, 

an editor, becomes exasperated with the sameness of the Midland 

Mirror and they think if we could only institute something 

new and make it a magazine of fiction, or of verse, or of opinion, 

then we'd really have something. But its value as an historical 

record is something to be considered, and most editors have 

realized that it's more important to record events than to 

record the whims of schoolboy fiction and imagination which 

come and go and frequently are very much second hand. 

MINK: Would you say that you have had to resist this, or do you 

feel that the editors on the whole have come to a self-realization 

about this? 

SQUIBB: Most of them have seen the point in being an agency 

for telling our friends what has happened at school and recording 

for historical interest what has happened at school, rather than 

to record our hopes and aspirations. 

MINK: If an editor at some point in time came to you, as 

undoubtedly he did, and said, "Well, look, this year I'm going 

to make the paper into a paper of essays, verses, " and so on, 

would you say, "All right, go ahead"? 

SQUIBB: That would happen about every third or fourth year, and 

I would offer to pay for multigraphing, or some form of reproducing, 

a sheet or several sheets of just such material. It 

wouldn't have to be mailed out; it wouldn't be mailed out. I 

wouldn't offer postage for it, but I'd be very glad to pay for 
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having these inspired thoughts, these examples of creative 

writing, printed for use in the school; and then if boys wanted 

to mail them out to their friends, they would be welcome to do 

so. Well, that generally took the crest off the wave. The 

first number would be written with great gusto, with ample material, 

and would come out on time, as planned. Then the editor would 

set to work on getting out number two of this sheet. They- had 

different names, various name's. He would find that his enthusiastic 

contributors had exhausted a good deal of enthusiasm on number 

one and that their source of dreams and imagination and creative 

writing was about half exhausted; and with great effort, the 

editor would get out number two, but everybody would admit 

that it hadn't the zip of number one. Then he would start 

talking about number three, and the staff would say, "Oh, , 

there's a time for that, " and number three wouldn't come out at 

all. It worked out very well. I'm all for creative writing, 

but to sabotage the Midland Mirror in favor of that would be 

something else again, I shouldn't favor that. There's one 

number in there with, I think, two stories by boys who had been 

at other schools and knew how amusing it can be to write risque 

stories, and the editor put two in that looked very suspiciously 

as though they had been published in very much the same form in 

some other school paper. But otherwise, the Midland Mirror is 

fairly free of that. It's pretty factual and pretty darned 

uninteresting at many points. 
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MINK: I'm sure, though, that it's been a matter of great interest 
to the families of the students. 
SQUIBB: Yes. But I must admit that many of those numbers are 
very dry reading. I was the faculty adviser of it for twenty 
years, and I think it probably got drier and drier as the years 
went on. Either that, or I got drier and drier. 

94 



TAPE NUMBER: THREE, SIDE TWO 

July 24, 1969 

MINK: You said that you would say something about the initial 

arrangements for feeding students, and so on, at Midland when 

you were first starting the school. 

MRS. SQUIBB: Of course, we were like a large family, nine 

boys and eight adults, and the first few months we had a cook 

who, with her husband, and lived on the ranch before we took it 

over. But around Christmastime, he got a real job, and they 

moved away. I had a friend who came to visit me [Louise A. 

Chrimes]. We had known each other as children, and she came out 

from the East. It was Depression times, and she was a commercial 

artist and wasn't able to make a living. And so she and I 

decided to do the cooking ourselves. We had a wood stove and 

no electricity, and therefore no refrigeration, so that sometimes 

menus were influenced by the conditions under which we worked. 

We were, of course, twelve miles from the source of food supply, 

except for our milk, which we could buy fifty-two miles away. 

We did our marketing pretty much from hand to mouth, because of 

no refrigeration, and we got along very well [with] the wood 

stove (wood is a good fuel). The boys did no work in the kitchen. 

However, they did the dishwashing and the waiting on the table. 

And I think that there is always a complaint about food in 

institutions, but we got along all right. 
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Later on, as we had more boys, we had help from the 
village of Solvang, which was twelve miles away. Usually we had 
two women. Each would come three days a week and every other 
Sunday, and either Miss Chrimes or I got breakfast. Usually 
my husband got up and made the fire, and then I got up and took 
over. We did have a boy who was known as the graveyard boy, 
who would come in and help in the morning, mainly to replace 
our wood supply. And when we developed a dining room away from 
the kitchen, he would get the food into the dining room. 
MINK: Louise, how soon after the start of the school was the 
tradition of having the graveyard man in, from the very beginning? 

MRS. SQUIBB: No, I think we didn't begin to have the graveyard 
for about three years. I think at that time we built the 
dining room. I can remember one graveyard boy arriving--it 
was quite dark, of course, in the wintertime--I looked up amazed 
to find out that he was wearing a miner's lantern, buzzing away 
on his head. I think the boys rather liked the graveyarding; then 
their job for the day was over. But it was sometimes quite 
difficult for my husband to wake them up and get them started 
in the morning. 

We bought all our bread, of course, and we did buy 
some desserts in Solvang from a small bakery there, I 
think our business meant something to him, and we were certainly 
grateful that we were able to get rolls and some desserts of 
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various types. 
MINK: Did you often buy from the Danish bakeries? 
MRS. SQUIBB: This man [Henry Eckenrode] didn't happen to be a 
Dane. He was married to a Dane. I think he was German. The 
Danish bakeries came in a little bit later, and we did buy some 
from them. They helped us out in various ways. At first our 
turkeys for Thanksgiving, for instance, were baked in bakeries 
in Solvang and brought up hot on Thanksgiving morning. 
MINK: While you're speaking about Thanksgiving, it's well 
known, that Thanksgiving is a tradition at Midland. When did 
you first begin the tradition of inviting all the families? 
MRS. SQUIBB: We did that the first year. It was really my 
husband's idea. I don't think any woman would think of a brilliant 
idea of having everybody come in for Thanksgiving. 
MINK: Were you sort of flabbergasted? 
MRS. SQUIBB: I was a little flabbergasted. But somehow or 
other, you get along all right, and the parents are [not fussy]. 
It is a different situation for them, and so they are not, of 
course, critical. In the early days of the school we had a good 
deal of help. One Pasadena mother would arrange to have all the 
cranberry sauce brought by various mothers who were coming up, 
and it was always, "Be sure and make the lumpy kind, because 
that's the kind that Mrs. Squibb likes. " 
MINK: At this first Thanksgiving dinner, then, approximately 
how many people were there? 
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MRS. SQUIBB: Thirty maybe, if there were nine boys; numerous 
children, of course, brothers and sisters came. 
MINK: And was this first Thanksgiving held outside on the 
grounds or in the house? 
MRS. SQUIBB: No, not in the house. Of course, we've been 
fortunate not to have rain on Thanksgiving. Now, if it is overcast 

and rainy, people have other buildings they can go into, 
but at that time we really didn't have space for people. 
MINK: And at this first Thanksgiving, do you think that the 
parents were fairly well impressed with the school? 
MRS. SQUIBB: Well, I think the country, of course, is lovely, 
and it's a change. It's been a good thing for the school, 
easier, of course, than sending boys home for a short time and 
having them come back with colds and the measles. And also it 
has been the first opportunity for many boys to act as hosts to 
their parents at school, and if the parents were the cooperative 
kind of parents, then they would enter into the spirit of things 
and be appreciative of the small sights which the boys were able 
to show them. And the parents would try and make such things 
seem important. 
MINK: Did Mr. Squibb from the beginning feel obliged to provide 
entertainment for the families at Thanksgiving, or was this 
something that the students themselves more or less took on? 
MRS. SQUIBB: Well, I think we all talked it over and thought 
that it would be fun to play a few games. We played more games 
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in the early days than more recently. Then of course the soccer 
games came on, and we did that. And in the early days, we 
used to have an evening party with some dancing. And some 
parents would bring up a girl or two. Later on it seemed 
wiser not to do that, and now I believe the dinner is the main 
thing, and they don't try and attempt an evening party because 
of the numbers that come. 
MINK: What kind of games did you play in the earlier days? 
MRS. SQUIBB: Well we had certain things anyway. We had croquet 
and we tossed a ring over a rope. We didn't have to have very 
many different ones; there'd be enough audiences, and it was all 
pretty informal. But it was something to do, and people 
enjoyed it. Of course, there was always the chance to swing on 
swings, and climb in the barn, and slide down the hill, and take 
walks. 
MINK: Another thing that I remember, particularly, that 
you were interested in, was the matter of astronomy and the 
teaching of astronomy to the boys. 
MRS. SQUIBB: Well, I never really went very far with it, but 
it was lovely clear country and I had a star map and we did 
mostly identification at different times of the year. 
MINK: And also I was wondering if you could say something 
about your competitions. When did you first Inaugurate com-
petitions for the identification of wildlife--that is to say, 
flowers and trees? 
MRS. SQUIBB: Well, I've always been interested in what grows 
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and what is around us, and it's an interesting thing that the 
biology teachers are much more trained now to take in the 
environment than they were in the early days of the school. 
In the early days of the school, biology was mainly a college 
preparatory course, and people were getting ready for College 

Boards, and they didn't do the field work which now they do 
at Midland. So it was interesting for me to have the opportunity 

to work with the boys on plant identification, particularly. 
No one was very good at birds in my day, although now there are 
boys who are better at birds. But I did have birds put up on the 
board and in a way which I could add new ones as I found them. 
I would also give a candy bar for anyone who showed me a new 
bird. The competitions, however, were of course a sort of 
play thing. We gave candy bars. As I recall, I gave candy 
bars for the first ten, or the first twenty, and then after that, 
I gave a bar for each five [wildflowers]. The records I had to 
keep were really simply awful. I got kind of tired of it, and 
I remember upon one occasion I said to a boy, "I'm getting 
awfully sick of this. I spend too much time on all these records. " 
And he said, "Oh, don't give it up. If it wasn't for you, 
nobody would ever notice anything. " 

But it was wonderful for me because boys that went off 
on camping trips at the distance to which I could not go would 
come back with plants that I was interested in seeing. They'd 
get into the higher country and into the back country, and 
some of them were quite conscientious about taking along a tin 
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box to carry their specimens in. It was before the days of 
plastic bags which are so good nowadays. And I would even ask 
them to be on the lookout for certain things that I knew were 
there, or that I knew were in bloom. So we had interesting times, 
all right. 
MINK: What were the major flowers that the boys brought? You 
know, if they had to get their first ten or twenty, what did 
they usually bring? 
MRS. SQUIBB: Well, they could bring things right from around the 
school. 
MINK: Not too far away? 
MRS. SQUIBB: Yes, not too far away. Oh, no. We had lots of 
plants growing. And some boys have really kept on with this. I 
was talking to one of the alumni not long ago, and he said that 
he had used his [knowledge]. He had never studied biology, 
but he had used what he learned from me with Boy Scouts for 
several years; so I like to think that some of them have carried 
on with it. 
MINK: What were the major flowers that the boys would find? 
MRS. SQUIBB: Well, of course we had lupins and poppies and numerous 
gooseberries and currants and shooting stars. And, of course, 
it's a great thing to be able to get your eye trained for what is 
in your area, because you go to another area and you find quite 
different flowers. 

MINK: What about the trees? You also used to give a prize, 
didn't you, for the identification of a certain number of sprigs 
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from various types of trees. 
MRS. SQUIBB: Yes. Well, of course, we had live oaks and 
valley oaks and blue oaks and scrub oaks and alder and sycamore 
and black cottonwood and Fremont cottonwood and maple and 
willow. They were apt to get all the trees. We had Digger 
pines, but often when we went further up the mountain they would 
come to yellow pines and black oaks and then Coulter pines. So 
when they went up Figueroa Mountain, they would bring back 

different ones. I think a good many boys could talk fairly decently 
about the trees and plants around us. Some of them learned 

some birds. And then, of course, we had the Indian campground, 
where quite a few boys wanted to dig and would bring back arrow 
heads upon occasion, and wampum often. It was a very nice area, 
with the rolling country going up fairly steep after a while, 
and the streams, a couple of streams coming through. So they 
did get a feeling for something of the geology of the place. 
MINK: Did you ever get them started on rocks, any of them? 
MRS. SQUIBB: No. Rocks are pretty difficult, really. 
MINK: Well, I wonder if you would say something about the planning 
of the menus, some of the things you served, and what the boys 
thought about them. 
MRS. SQUIBB: We had a very simple breakfast, just because it was 
so hard to get things done. We had three different kinds of 
cereal and cocoa, cooked cereal and cocoa and toast and stewed 
fruit, usually. And the boys ate pretty well. We had raw milk 
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for a good many years, until that became forbidden. 
MINK: How was the milk served? 

MRS. SQUIBB: It was served in the pitchers because it came in 
bulk. We'd have a one-gallon, two-gallon, and once in a while, 
a three-gallon can. I didn't encourage that particularly; 
it was hard to handle, very heavy for us women. Then in the 
middle of the morning, we put out fruit and leftover toast. 
We had wonderful tomatoes in the fall and lots of grapes. Of 
course, in the wintertime, it was mainly apples and oranges. 
There was supposed to be one item for each person, but some people 
didn't want it, and they'd give theirs to someone else. We 
always had salad for lunch, I should say, and very often a baked 
dish, and always a dessert, but usually a dessert you could 
pick up in your hands. We'd have nuts and raisins on a tray, 
or one of the baker's sweet rolls or cakes. Then in the middle 
of the afternoon, we served milk and graham crackers' or ginger 
snaps for about three-quarters of an hour after athletics and 
before evening study hall and before chapel. We pretty much 

alternated on those in the first few years, but later on I think 
we just gave graham crackers. 
MINK: The evening meal was the big event. 
MRS. SQUIBB: Yes. We always had meat or fish and a vegetable 
and potatoes and dessert. We didn't serve salad at night. 
MINK: There were two days a week, were there not, on which 
there was no athletic period, and these days were called half-
holidays. 
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MRS. SQUIBB: That's right. 
MINK: And you had bag lunches. When did you start that? 
MRS. SQUIBB: Oh. Well, we had bag lunches the first year of 
the school, I'm pretty sure. It gave a change for the cook. 
We would make up sandwiches and people would come and get them. 
And then [later] the bags were made up, and every boy had to sign 
his name on the bag because they'd leave the bags around the 
place. But there were usually three sandwiches, as I recall, 
meat or cheese and jelly and peanut butter—nothing very 
unusual and perfectly all right—and a piece of fruit and a 
couple of cookies or a candy bar. I think the boys enjoyed 
that. Oddly enough, some boys -would go and sit at the table, 
just at the place they usually sat, and eat their bag lunch; but 
many boys would take them around the countryside and get a change. 
MINK: In the first years, did you and Miss Chrimes make up the 
bag lunches? 
MRS. SQUIBB: Oh, yes. And then later on we would go in and 
help any cook that we had come and make them up. It was rather 
time-consuming, but it was pleasant work. We always talked and 
had a good time. 

We used to buy our vegetables, many of them, directly 
from the farmer in Solvang. We used almost no canned vegetables 
and, of course, no frozen vegetables. Fixing of vegetables was 
quite a job. You'd have a crate of carrots or spinach, and on 
the back porch of the kitchen there were two laundry tubs. And 
of course we didn't do any laundry: our laundry went out. And 
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so I used to sit there and fix the vegetables. We used to do 
a lot of those things ourselves, because it was time-consuming, 
and the cook didn't have time. So both Miss Chrimes and I used 
to take turns at fixing a vegetable. We cooked a lot of apple 
sauce and made baked apples. We did many of those things now 
of course which are not done. But we'd even take the apples 
outside and sit under the faculty coffee tree and peel apples 
and get them ready for the cook to cook. And I can remember, 
we used to have scalloped potatoes, and they're perfectly 

marvelous made in a wood stove. Somehow or other, the slow cooking 
is very [improving]. I used to take turns. I'd say to the 
cook, "if you'll make scalloped potatoes, I'll fix the potatoes. " 
So then I'd do it for her. 
MINK: Were the menus planned? 
MRS. SQUIBB: Oh, yes. We usually had a week's menus planned 
up, because the marketing was something to do. We had to transport 

our food, as I said, for twelve miles. You couldn't miss 
anything, you couldn't travel thirty miles for something that 
you forgot. So it was quite important that we have lists and 
make our plans ahead; and then, of course, the village wasn't 
used to the quantities that we used to get, so they had to know 
ahead of time when we bought. We bought a great many jams and 
jellies, of course, and large bags of sugar and flour, and we'd 
buy cheese in a wheel. And those things had to be planned 
ahead of time, because the rest of their clients wouldn't buy 
that quantity of food. 
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MINK: Well, did you and Miss Chrimes do this jointly, or did you 
divide these responsibilities? 
MRS. SQUIBB: Well, Miss Chrimes really, after the first year 
or two when we got so we knew what we were doing, did all the 
planning, except for when we had something special going on, 
like a party. Then we usually talked everything over, since 
two heads were better than one. 

I always got Sunday night's supper. That was Miss 
Chrimes' day off, and the cook came just for Sunday noon dinner. 
Sunday night's supper was pretty much a delicatessen meal. We 
had cocoa and rolls that we bought, which I heated, and we had 
a platter of cottage cheese and sliced meats and hard-boiled 
eggs and olives and pickles and those sort of things. And I got 
the reputation of being a very good cook because they all loved 
Sunday night's supper, which was really nothing but an assembled 
meal. [laughter] 
MINK: Well, about the parties that you mentioned, which you 
and Louise Chrimes would jointly plan. When did the tradition 
begin of having class suppers and special parties? 
MRS. SQUIBB: Well, I think we started that very early. We 
were so much more isolated then than we are now. We didn't 
get away as much as the boys get away now, so we felt that a 
class dinner for each class was important. We made them some 
what elaborate. We dressed up for them and any faculty that 
were there put on tuxedoes. Miss Chrimes made very handsome 
placecards. Did you see the placecards in the book in the 
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the library? I sometimes thought perhaps we did things too 
well. I don't know. I pulled out the silver and we had table 
cloths. It was a great thing [for the class] to invite a couple 
of other boys from another class to be waiters. Of course, it 
was a great thing, because you got food. When we took a trip 
to San Francisco one summer for a week, Paul and I got a couple 
of white jackets — three white jackets—and so the waiters would 
appear in white jackets, which lent a tone to things. The boys 
were permitted to choose their menus, and we tried to conform 
as much as possible. Once we had a suckling pig, which was 
pretty awful. We tried to do what they wanted to do. 
MINK: I have to confess that I think that was the class of 1941. 
MRS. SQUIBB: Was it? [laughter] Was Russel Bailey in that 
class? No? He was such a gourmet, I thought he might have 
decided on the suckling pig. 
MINK: No, our class got together and decided we wanted to have 
a suckling pig. I think it was Barry Schuyler's idea. 
MRS. SQUIBB: I see. [laughter] Well, we fortunately had a cook 
at that time, Mrs. Christiansen, who could do a suckling pig, 
so that's what we had. 
MINK: I think that immediately the thought comes to mind: 
What was the greatest strain that was placed upon you by these 
self-determined menus on the part of the classes? 
MRS. SQUIBB: Well, I think really the suckling pig was the worst 
thing we had to face, [laughter] Mostly people wanted beef or 
chicken, and we could manage those things all right. But we tried 
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to have fancy napkins and candy in little cups and that sort of 
thing. And I think we all had a very good time. 
MINK: Well, whose idea was this, Paul's or yours? 
MRS. SQUIBB: I have a feeling it was my husband's idea. 
MINK: Did you give one for the lower school together, both 
the seventh and eighth grades? 
MRS. SQUIBB: Oh, I think so, originally, yes. 
MINK: But the ninth, tenth, eleventh and the twelfth? 
MRS. SQUIBB: Yes, I think they were all separate. 
MRS. SQUIBB: We lived so simply that we could make much of some 
thing like that. There was a lot of talk ahead of time and a 
lot of planning. 
MINK: In the matter of the dances and the entertainment with 
which you were connected, especially. You did this year after 
year. There must be things that stick out in your mind that 
happened that you might like to put on the record. 
MRS. SQUIBB: Well, it would take a lot of planning to have boys 
invite girls and have mothers bring them up and find a place 
for the girls to stay in faculty houses. Of course, I used to 
write to every girl and tell her what was decided and tell her 
how nice [it was] she was coming and who she was coming with. 
One of the things that I used to be pleased with were the letters 
from the girls after they had gone home. I remember one girl 
who wrote that she wished her brother could go to Midland 
because he was a boy of the laziest sort and she thought it 
would be very good for him. The boys used to work hard, too. 
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They would do decorating and plan a program for the evening between 
dances. Sometimes we'd have a little play and sometimes there'd 
be music. It would depend upon the talents of the school at the 
time. Some girls would come year after year. And I remember 
one boy saying to me, "Of course, the only reason any girl treats 
me decently in Pasadena is because they want to be invited to 
Midland to a dance. " I think they were very often cold and 
uncomfortable, but it was a different experience for them. 
MINK: The tradition of having the dance then at Thanksgiving, 
which had to be given up, was followed by having dances when? 
How many? 
MRS. SQUIBB: Well, I think we slowly evolved to three dances a 
year. 
MINK: When were they held? 
MRS. SQUIBB: In the fall and in the winter term and in the 
spring term. Originally, I think we used to do more at graduation 
and have a party the night before, but it seemed better afterwards. 

So many girls were busy at that time of year with their 
own graduations that it was better to have it in the spring, 
a month or more before graduation. 
MINK: Generally speaking, what was the social agenda for these 
affairs? When did they begin and so on? 
MRS. SQUIBB: Oh, yes. Girls usually came [with] the mothers 
[who] brought them late in the afternoon, and they had a chance 
to look around the school and meet their escorts and go to various 
faculty houses. Sometimes there'd be a game going on for them 
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to see, an outside game, and then they usually dressed. We 
made a dressy affair of these things. Because we lived so simply, 
it just seemed important to have something of a sophisticated 
atmosphere. Then we would have chapel. The girls would get 
dressed late in the afternoon and we'd have chapel. I always had 
a dance committee, and then we would meet beforehand and discuss 
what the plans were and the best places for girls to stay and 
the best faculty houses and the best combinations of girls. 

I can remember talking over the chapel with them one 
time and I said, "What hymn are you going to think of?" And 
they said they thought that they would like to sing, "Come, 
Labor On, " which they loved to sing. I said I thought that 
was a horrible idea. It was very tactless of me to say it, 
and I said those girls would think they'd have to work and 
wash the dishes or something, and the senior member of the 
dance committee said to me coldly, "Well, what would you suggest?" 
And I said, "Rejoice Ye Pure in Heart! Rejoice, Give Thanks, 
and sing!" But I noticed that when I went into the chapel we 
sang "Come, Labor On. " And then, as I recall, the dance 
committee didn't discuss the menus. They felt the poor kitchen 
would do the best it could. 
MINK: Did you ever ask them, "Would you like to have this, or 
would you like to have that?" 
MRS. SQUIBB: Oh, I suppose I said, "Have you any suggestions?" 
And we always served ice cream in the evening as a refreshment, 
so then we'd have to figure out something else for dessert, 
and that would really depend. We would really go to town and 
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get the Danish pastry cook to make us something very different. 
We found we were pretty much having chicken a la king in patty 
shells most of the time. However, everybody seemed to be interested 

and had a good enough time. And we decorated the tables, 
and the boys would decorate the hall very nicely. And clean 
up--that was done for a few days beforehand--it was really 
something. Everything would be polished everywhere. 
MINK: This cleanup that was done beforehand was not done as a 
regular part of the job period. The whole school turned out? 
MRS. SQUIBB: The whole school turned out to do different 
cleanups. Some of it seemed a little unnecessary, like taking 
all of the sand out of the Studio and putting new sand back in. 
However, it seemed important. Enough wood had to be placed 
at different places so fires could be here and there. It 
was really quite something. 
MINK: Who took charge of the cleanup? 
MRS. SQUIBB: Well, I suppose the dance committee had somebody 
to work on cleanup, somebody to get everybody going on decorating 

the hall, and of course the floor had to be polished up and 
the dining room had to be arranged differently, because we had 
to feed more people; so we put those Midland benches down the 
middle, and the waiters would sit at those and then wait on the 
table from there. 
MINK: I can remember that I never was on a dance committee. 
Who selected the dance committee? 
MRS. SQUIBB: I don't know. It might have been presidents of 
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classes. I have a feeling it was. 
MINK: You simply constituted the dance committee out of the 
presidents of the class. 
MRS. SQUIBB: I guess so. I think that was it, probably. 
MINK: Do they still do this? 
MRS. SQUIBB: I'm sure they have a dance committee, but whether 
they have a special dance committee, I don't know. I remember 
when I was leaving Midland, we were having a dance, and I said 
to Mrs. Rich, "Would you like to come to the dance committee 
meeting and see how things are going? You don't have to do it-
after I leave--the same way, but you might be interested. " 
And she said yes, she would. So she came and we discussed various 
things. I can remember her own daughter was going to the dance 
at that time and we were discussing table seating, because, of 
course, we had a table seating chart outside of the dining room 
so everyone would know where he was supposed to sit with his 
guest. And I can remember saying to Mrs. Rich, "Well, should 
your daughter sit at your table?" and she said, "Oh, I'm sure 
that wouldn't be right, but I think she would feel very pleased 
to sit at your table. " So she sat at our table with the boy 
who invited her. 
MINK: Who made up the seating list? You? 
MRS. SQUIBB: No, the committee. 
MINK: They had a lot of work to do. 
MRS. SQUIBB: Yes. Well, it was good for them. It wasn't 
just me deciding, so that if there were complaints... as a matter 
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of fact, it was such a varied evening that if people weren't 
pleased with their table seating they were pleased with the house 
in which their girl was staying. And of course after the dance, 
they had half an hour to fool around and they'd go to faculty 
houses and usually have something more to eat before they went 
to bed. And then in the morning, they'd come and get their 
breakfast. Usually we had eggs for breakfast to celebrate. 
The girls didn't care at all about having the eggs, but the boys, 
of course, were pleased. Not everybody had a guest. Some people 
didn't want them, and we didn't encourage younger people to have 
guests. Of course, the girls were pleased because they had plenty 
of stags to cut in on them, so they really had very nice times. 
And little boys were allowed to dance, but not encouraged to 
overdo it. 
MINK: You mean they were encouraged to cut in? 
MRS. SQUIBB: Cut in now and then but not do it too much, [laughter] 
The girls didn't seem to mind. They didn't mind; they enjoyed 
little boys. But the older boys wouldn't like it very well if 
little boys were too much in evidence. 
MINK: Well, at the time of the dance, were the small boys 
required to observe their usual curfew? 
MRS. SQUIBB: Oh, no. I think they stayed up. Yes, I think 
they stayed up. They always had a perfectly wonderful time, 
although they didn't seem to do much. They sat around and 
watched, mostly. 
MINK: Well, of course when I went to Midland the matter of 
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curfews was of interest. There was one for the lower school 
and then one for the middle schooland one for the upper school. 
MRS. SQUIBB: That's right. Of course, the lower school didn't 
have study hall after dinner, so mostly we sat around in the 
common room and played games. 

MINK: You used to play games with the lower school boys? 
MRS. SQUIBB: They used to play games a great deal, yes. I 
like games and we used to play acey-deucy and cribbage, and 
we'd have a cribbage ladder and work on that. 
MINK: So it wasn't so much a matter of feeling obliged to 
entertain the littler boys; it was that you enjoyed doing it, 
really? 
MRS. SQUIBB: Oh, yes. I remember playing with one boy a good 
deal, and he loved to play. Somebody was noisy around him, 
and he was complaining about that. And this other boy said, 
"Well, why do you care? You're just playing a game. " And he 
said, "We play every night and it's more than just a game. " 
MINK: Did Mr. Squibb ever do any of this? 
MRS. SQUIBB: Oh yes, he played some, but not as much as I did. 
Of course, it was only a matter of half an hour, really; that's 
about all the time they had before it was time to go to bed. 
MINK: You know, I read over a good number of the letters that 
Mr. Squibb received over the years from the various parents, 
and I think I remarked to you yesterday that some of the people 
really wrote, not bad letters, but letters of concern. So I 
wonder, without reference to names, or as you like, if you could 
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begin to talk a little bit about some of the problems you faced 
with parents in regard to children's health and such matters. 
MRS. SQUIBB: Yes. Well, of course I did take care of the boys. 
We didn't have a nurse until the nineteenth year of the school. 
Those were, however, the days when a doctor would come; and you 
didn't feel as though you were taking the whole responsibility. 
Also, our doctor was very good about giving what he called the 
absent treatment. I was free to call him anytime I wished to 
talk to him about things. 
MINK: Who was the doctor for the school? 
MRS. SQUIBB: Well, it was the Solvang doctor; the only one 
that was there at that time was Dr. [Henry] Hanze. He is now 
dead. He was a real old-time family doctor, and I shall always 
be grateful to him for listening to my troubles and being patient 
with me as well as with the boys. 

Well, for the most part, I think parents recognized 
the fact that my husband was running the school, and they took 
their troubles to him rather than to me. I suppose I didn't 
know about a good many complaints which he received, but mostly 
people had their children at Midland because they wanted them 
there, and they were willing to put up with some things they 
didn't like because there were more things that they did like. 

The boys, themselves, were awfully good about being sick. 
They were not very complaining, and they were usually very courteous 

and good about what was being done for them. I can 
remember one boy talking about how awful boys had been at his 
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school. He said that two nurses left, one right after the other, 
and I said, "That's disgusting. " I said, "Thank goodness Midland 
boys don't behave like that. They're really pretty nice when 
they're sick. " This boy said, "Well, I think we're really too 
weak from lack of food. " One of the things I'm afraid I didn't 
do was give them too much food. We had mostly soups and juices 
and cereals. 
MINK: Do you think that was wrong? 
MRS. SQUIBB: I'm not sure, [laughter] It was about the only 
way we could manage. That's another thing—carrying around 
food was kind of impossible in those days, too much of it. The 
doctor said, "They don't need food, they're better off. " Well, 
on the whole, we got along very well, and it was a step away 
from home. There was a personal sort of care they got, but it 
wasn't quite as good as they would have had at home, and I 
think it was probably good for them. 
MINK: Perhaps there was a tendency to get well quicker. 
MRS. SQUIBB: Yes, that is an idea, [laughter] 
MINK: Without too much attention or bedside manner. 
MRS. SQUIBB: Yes, yes. That's right. 
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TAPE NUMBER: FOUR, SIDE ONE 
July 24, 1969 

MINK: I was wondering if you would begin now to discuss the 
events that occurred when you began to amass a group of students, 
the problems of discipline and how you sought to solve these 
problems. What did you do? 
SQUIBB: The problems began very promptly to resolve themselves. 
We started in mid-September, 1932, with no rules at all, and we 
agreed that that was a very fine way to begin and that we wouldn't 
make any rules until the rules forced themselves upon us. Well, 
it didn't take us more than two or three days to find that the 
boys didn't show up on time when we whacked the triangle and 
said it's time for breakfast, or it's time for school or time 
for jobs. It took only two or three days to find that out. So 
we all agreed that a logical penalty, some reasonable penalty, 
should be affixed to lack of promptness. And the faculty, 
the four of us, laid out a course of approximately a mile around 
a field, which could be viewed very readily from the main house. 
A person could sit in the shade of a tree and watch the boys 
go around that mile course. This, it was argued, would give 
the offender some very beneficial fresh air. He could walk it 
in about fifteen minutes, if he moved right along. He could 
run it; he could get splendid exercise and fresh air and a nice 
view of the mountains and hills. And furthermore, he could use 
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up some of the time that he might otherwise find hanging heavy 
on his hands in this remote location. A boy from the city, let's 
say, who had been accustomed to a steady round of activities, 
and who found the country boring, would find some of his free 
time used up in walking or running these laps out in the fresh 
air and sunshine. So it was only a few days before we had various 
numbers of laps, trips around that mile course, assigned as 
legal penalties for various infractions. 
MINK: Could you enumerate in the beginning what numbers [of laps] 
were handed out for infractions? 
SQUIBB: I think we started with one lap for being late, one 
lap for doing your job sloppily, and two laps for not doing 
your job at all. I've forgotten what the other infractions 
were, but those were the principal ones: lateness and slack-
ness on jobs. 
MINK: Had the boys been led to understand from the time of 
enrollment that they would be required to do jobs? 
SQUIBB: Oh, yes, I think it was well understood that everybody 
[would do jobs]. Yes, the printed matter indicated that the 
school hoped to keep costs very low by enlisting about an hour's 
worth of work from each boy. 
MINK: Per day? 
SQUIBB: Per day. 
MINK: Including Sunday or not? 
SQUIBB: Including Sunday. Counting the time of cleaning up 
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his own room and of doing his job, whether it was washing dishes, 
or sweeping a classroom, or washing the blackboard, or picking 
up the trash around a yard, around the buildings, or tidying up. 
Such cleanup jobs as that were expected of every boy in the 
amount of about an hour a day. It wasn't excessive, but it 
meant that we didn't have to have any staff outside the kitchen. 
MINK: This you had already planned in advance of opening the 
school. 

SQUIBB: I had seen it working at Kent, Kent School, and knew 
it could be done. And so that was fully outlined in the 
prospectus of the school, and nobody was in the least surprised 
by it. 
MINK: Were they surprised by the inauguration of the lap system? 
SQUIBB: No, because they felt the laps coming on--they knew 
they were bringing them on--and they were fair-minded enough 
to know that they would continue to be tardy or slack on their 
jobs unless there were a prod of some kind. 
MINK: Were you the one that initiated the lap system? 
SQUIBB: I think I was. I had seen demerits at Webb, which were 
largely work; that Is, the boys would have to work for fifteen 
minutes or a half hour for a demerit. But that required a great 
deal of faculty supervision, to plan the work and watch the boys 
while they did the work, and to nag them when they weren't doing 
well enough; and I figured with a faculty of only four, we must 
have a system that required minimum faculty supervision, so one 
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man could sit in the shade of a tree and have as many as ten or 
fifteen, or more boys going round and round that mile course, 
gaining health and inspiration from the blue sky and the fair 
country. 
MINK: Well, when the school started, in the first year, approximately 

how many jobs were there? 
SQUIBB: Well, there were too many jobs at first, when we had only 
nine boys. 
MINK: I mean regular jobs that had to be done every day. 
SQUIBB: Yes. There were too many jobs at first. There were 
about as many jobs when we had nine boys as there were when we 
had fourteen boys by midyear. We kept getting occasional new 
students up to midyear, when we had fourteen, and ended the 
year with fourteen students. So with fourteen, we were comfortably 
able to take care of the jobs of the school. 
MINK: At what point, then, in the history of the school, the 
early history of the school, were the laps converted into work? 
SQUIBB: I suppose it was toward the end of the first year. 
We found that, occasionally, faculty members would have jobs 
that they wanted to get done around their diggings, or I had jobs, 
such as sawing wood for the fireplace, or for the kitchen stove, 
and we opined that at will a faculty member could assign a boy 
fifteen minutes of work--sawing wood or the like, cutting weeds--
in lieu of fifteen minutes on the lap course. You had to finish 
your lap around the mile course in fifteen minutes, which meant 
you had to walk fast; you'd probably run part of the way. If 
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If you were a very good runner, you could finish the lap in a 
little over five minutes, and some of those boys developed into 
very good cross-country men and ran cross-country in their colleges. 
MINK: By the time I arrived at Midland, I felt that the working 
of laps was the order of the day, and that the running of laps 
was given as a severe penalty. 
SQUIBB: The working of laps was perfectly logical and made very 
good sense, as long as the boy had a reputation for being a 
reasonably diligent worker, and faculty members, or faculty 
wives, could enlist this help, which was sometimes very excellent 
help. The boys would do fine work on very routine sort of jobs, 
including washing windows, and all sorts of manual jobs. They 
did very well, but if they turned slack, one could send them 
back to the lap master, and he'd put them on the lap course, 
and there wasn't much of any way to be slack on the lap course. 
Either you kept moving, or! 

Now here's the or: I'd say an average of once a year, 
some boy would decide that laps were just a nuisance, and that 
the school was a nuisance, and discipline was a nuisance and 
unnecessary, and he was just going to refuse to do anything. 
And at that point, he would just allow himself to accumulate 
more and more laps and say, "So what? If the prefect gives me 
five laps for lying down on the job, so what? I've got so 
many already, I can't run them, and I'm just not going to make 
any effort. " About an average of once each year, somebody would 
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get into such a jam, and I would ask the lap master to let me 
take over. And then I would ask the fellow what he was up to 
and he'd just say, "Oh, I don't give a hang. " I'd say, "Well, 
now I'm going to give you three swats, and we'll just wipe 
this slate clean and start all over again. " And it worked awfully 
well. I'd take a piece of garden hose about eighteen inches 
long and tell him to bend over, and I'd give him three quick 
swats; and right away, the sky would become blue again and 
everything would be rosy. It worked that way every time. 
MINK: You mean he wouldn't go back and start accumulating laps? 
SQUIBB: He didn't. It seemed, in every case, to clear the air 
and to revive, to stimulate a character who had gone sluggish 
and sour. 

MINK: Do you think it was a matter of humiliation? 
SQUIBB: No, because nobody knew about it. It was done strictly 
privately. It was just a kind of--"Are you going to be a sluggish 
bird, or are you going to cheer up and go to work?" And I can't 
recall a single case in which it didn't bring a cheerful attitude. 
MINK: Well, while we're on the subject, there's something somewhat 

attached to this [matter of discipline]. Would you explain 
to me at what point the prefect system was set up, and how you 
set it up? Did it copy that of Kent? 
SQUIBB: The prefect system was brought to this country from 
England, and New England boarding schools typically copied the 
the English schools, and Kent was one of those. The notion was 
the somebody had to be appointed to administer the routine jobs 
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of the school and the routine of the dormitories, and that either 
it would be a hired faculty member or a hired matron, if you like, 
or it would be a student who would be appointed an overseer or 
administrator in lieu of doing manual labor. The prefect was 
supposed to be mature enough to judge reasonably fairly how well 
the jobs were being done. Presumably, he would have been through 
the mill himself and, therefore, would be fair in his administration 

of the jobs. 

MINK: Then, was this inaugurated in the first year? 
SQUIBB: Yes. Of course, Steve Gassaway, the first prefect, had 
not been through the mill himself; there wasn't any mill. But 
he was an unusually mature and thoughtful eighteen-year-old, 
and he caught on. He realized the sense of it right away and 
was a very good prefect, a very kind and a very fair one. Steve 
was there the first year and graduated in June of [19]33 and went 
to Occidental [College], while George Martin went to Pomona. 
MINK: Was Martin second prefect? 
SQUIBB: No, we had only one prefect the first year; the first 
two or three years we had only one prefect. 
MINK: The prefects, then, had certain responsibilities. In 
general, could you outline what they were? 
SQUIBB: Oh, yes, I can point [that] out. Well, to begin with, 
prefect means praefectus, set over or set ahead of others. He 
was placed in command of the boys in a dormitory, or such groups 
of huts as we had to live in, and his job was to maintain reasonably 
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decent order, to break up fights or misbehavior of any kind, 
to see that the lights were put out on time, and in the morning, 
that the beds were made and the dormitory, the room, or whatever, 
was swept out. The head prefect had a dormitory to oversee and 
also the public jobs such as the yard pickup and the cleaning 
of the classrooms and the chapel. He had general oversight of 
all jobs. 

MINK: Were there, in addition to the head prefect, then, sub-
prefects, more or less? 
SQUIBB: Subprefects, who had smaller bailiwicks to attend to, 
and that included a headwaiter. The headwaiter would have charge 
of a squad of waiters and dishwashers for the dining room. 
MINK: As the school grew--say, on into the thirties—it became 
necessary to have a second prefect. 
SQUIBB: A second prefect. He usually was the roommate, I think 
always was the roommate, of the first prefect; and they would 
divide the inspection jobs. As the number of students grew, 
we found we needed two prefects. And presiding over assemblies: 
There were two assemblies daily and still are, the morning assembly 
and an evening assembly, and one or the other of the prefects 
presided at each of those meetings of the whole school. 
MINK: What were the general matters that transpired at such 
meetings? 
SQUIBB: Mainly reports of jobs. That is, the inspectors would 
report jobs that should be done over again or improved. And 

124 



announcements were made concerning lost articles and announcements 
were made concerning plans for the day, work parties to 

be undertaken, athletic events. Faculty members, though they 
didn't have to be present, were and are usually present at those 
assemblies and would announce any special matters pertaining 
to their classwork or to special tests they might be giving, or 
to plans for the seating of members of teams in the automobiles 
that were to be used in the afternoon's game. A team trip, let's 
say, might get away before lunchtime, and that would be the last 
opportunity to tell the boys who was going to ride in which car. 
MINK: When did it become necessary to have prefects scattered 
around the school? There was a lower school prefect, for example. 
SQUIBB: Well, as soon as we had generally spread locations, 
an upper school quad and pretty much a middle school — the Phoenix 
and Long House—and a lower school in some kind of chicken houses 
along the bank of Sahm Canyon, then we needed subprefects for 
the middle school and the lower school. Then I believe the row 
of houses the boys built that you lived in had a separate sub-
prefect for that row of about eight or ten two-man houses. 
MINK: At what point in the history of the school were class 
officers elected and the Midland Council established? 
SQUIBB: That was the work of George Martin, pure and simple. 
I suggested that we form a student council, consisting of the 
presidents of the upper school, the middle school and the lower 
school (we had a seventh and eighth grade for the first twenty 
years of the school). A president from each of those student 
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groups and the prefect, who was appointed by the administration, 
would serve as the student council. Well, George Martin, as president 

of the upper school, got together with the prefects Steve 
Gassaway, and they hashed out a constitution that made very 
good sense, and that is still in effect; except that as the 
classes grew bigger, each class elected a president, and therefore 

each class was represented by its president on the student 
council. Then, as two prefects were appointed by the administration, 

the second prefect further increased the council to a 
membership of eight out of a school of perhaps thirty, forty, 
fifty or sixty boys. 
MINK: In essence, could you summarize the constitution? What 
in general did it provide? 
SQUIBB: The constitution was duly printed by the Santa Ynez 
Valley News and copies were posted in the study hall, and its 
provisions have hardly changed from that day to this. George's 
concept was very sound: that the student council should meet 
once a week; that the head prefect should be automatically 
chairman of the council, to vote only in case of tie by the other 
members, who were nearly all elected; that they should elect a 
secretary who would keep minutes; that they should, at the weekly 
meeting, discuss the affairs of the school, any breaches of discipline, 

or any plans for student activities, such as the occasional 
parties. Almost every meeting, they would call somebody In who 
was getting out of line and advise him to mend his ways. Perhaps 
not every meeting, but fairly frequently, somebody would be 
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invited in to mend his ways. 

MINK: Was the council authorized to administer discipline? 
SQUIBB: The council was authorized to administer swats if the 
gentleman didn't yield to other kinds of persuasion. 
MINK: It's a matter of recall that there was a deadly fear of 
the council among younger members of the school and that sometimes 

the council would call people in for what were considered, 
perhaps, to be minor infractions, to swat them for possibly 
purely sadistic reasons. 
SQUIBB: The gentlemen of the council did vary, and some of the 
councils collectively were Influenced by perhaps one character 
with a bullying streak who would influence the council and 
cause them to be unduly severe in their penalties. This was a 
thing that I tried to keep track of and tried to minimize, but 
it was very difficult to do. At what point should the higher 
authority step in and interfere with what is presumed to be the 
conscientious effort of the lower authority? That is perhaps 
the essence of leadership, to know when to break in on another's 
authority. 
MINK: Can you tell me, upon such occasions that you can recall, 
when you did so and why? 
SQUIBB: I can remember a case that surprised me greatly. A 
perfectly fine ninth grader--splendid student and awfully well-
behaved boy--was given a couple of swats by the council. It 
was the custom, after they had performed their business, that I 
was summoned by the junior member of the council--around nine 
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o'clock [p. m. ] usually—and I would go to the council and confer 
with them and hear their report of their activity at the meeting. 
Sometimes the secretary would read the minutes, if he had them 
ready, otherwise the prefect would just report on what had happened. 
And I was astounded to hear that this awfully well-behaved boy 
had had a couple of swats. Now, it turned out that a very intelligent 

senior class president was the one who had advocated this, 
what seemed to me, utterly unfair and uncalled-for severity. 
This very perceptive senior class president, who is now a teacher 
at the University of California, said that this boy, who was 
an excellent student, was an intellectual bully and that he was 
very, very hard on the dull students in his classes, that he would 
needle the slower students in a mean way. That was, it was waspish. 
Well, perhaps he was right; but I think I could have handled that 
matter with a few words, rather than a few swats by the council. 
MINK: These weren't a few, though; sometimes as many as ten, 
fifteen, or twenty? 

SQUIBB: They would sometimes go around, and everybody would take 
a swat at him. And they could be rough. The council meetings 
were looked upon as very sinister affairs. There was some justification 

for that feeling about it, but most of it was exaggerated, 
and the council was perfectly willing to have the feeling exaggerated 

among the younger boys. The sinister aspect of it was 
played up rather than down. 

MINK: The handling of discipline on this level did make your 
job and the job of disciplining by the faculty a little easier, 

12 8 



didn't it? 
SQUIBB: Infinitely easier. For one thing, being shoved around 
by a faculty of hired men is sometimes resented, much like calling 
in the police on a campus nowadays. I would say in a pinch that 
a boy would rather take a round of swats, when they stood in 
council, and have nothing said about it, than to be nagged by a 
man who was hired to do the nagging. I'll venture that most boys 
felt that way. I'm sure it was very much better for the faculty 
to be able to act as the friend of the boys and not to have to 
be the policemen, in fact, even to take the side of the boy 
against the stern student council or student disciplinary system. 
It seemed to me in the twenty years that I ran the school that 
there was rarely any sign of a fence between the students and the 
teachers. There was some fence between the students and the 
student council, the prefects and me, but there was a genuinely 
easy relationship between most faculty members and the boys. 
MINK: I think this would be [so], as I saw it, anyway. Tell me, 
when it was necessary, as it was each year, to notify the two 
members of the senior class who would be chosen to be the prefects 
during the coming year, was this a matter which you concluded on 
your own, or was it a matter that was discussed with all the 
members of the faculty? 
SQUIBB: I suppose I always talked about it with Mr. Rich and 
very often talked about it with some other members of the faculty. 
It was not a matter of great faculty concern as to who handled 
the disciplinary matters, the inspections and the lateness, and 
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and all those nagging matters of life together. They were 
glad to have anybody do the job who might be appointed. And so 
I didn't go into it at great length with the faculty, but usually 
got the advice of one or two or more members of the faculty, and 
then made the appointments and announced them by mail. I would 
write the people I had appointed and ask them to come back a day 
or two early so that we could get the year under way. 
MINK: Out of all the appointments that you made in twenty years, 
did you feel--well, at least-at the head prefect level--that there 
were no disappointments? 
SQUIBB: I don't recall any disappointments at the head prefect 
level. Two or three of them were unduly heavy-handed. I was a 
little surprised that some of them were heavy-handed because they 
were boys who had suffered themselves, somewhat, from heavy-
handedness by their seniors. That was the only disappointment 
among the first prefects. In one case, I appointed a fellow--
he came back for a postgraduate year--who was unsure of himself 
and who, I felt, would be greatly benefitted by having a position 
of authority. But unfortunately it didn't work that way. As 
second prefect, he continued to be unsure of himself and was 
unhappy in having to take on administrative duty. 
MINK: It would seem that the later classes, then, were less 
heavy-handed; that is to say, the prefects were less heavy-
handed than they were earlier? 

SQUIBB: The later prefects--let's say in the late 1940's and 
1950 to '52, I should say--were more judicious than those during 
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World War II, which was a very disturbed time, and during the 
1930's. 
MINK: How do you account for this? 
SQUIBB: For one thing, the general intellectual level of the 
senior classes was improving gradually; and for another thing, 
I was learning, toward the end of my twenty-year administration, 
to keep a little closer watch without interfering. To keep 
close watch without interfering is hard work, and I was just 
about learning my job, and I was about ready to take over as 
headmaster when I resigned. Mr. Rich, who, as a faculty member 
was a friend of the boys, would hear many tales of woe about how 
the council had treated, or a prefect had treated one unfairly. 
In taking over, having heard many more complaints than I ever 
heard, he was out to cut down on that bullying angle, and he did 
and has ever since. During these seventeen years of his administration 

he has kept the bullying to a minimum. 
MINK: How did he manage to do this? 
SQUIBB: He did it very largely by turning over much more of the 
disciplinary angle of things to the faculty and to himself; 
whereas, I would say it's up to the prefects and council to handle 
all matters of misbehavior. He took over more of that, put more 
of that on the faculty and on himself. For a while, it resulted 
in a fairly stiff fence being raised between the boys and the 
faculty, which I think was a loss. 
MINK: Including Mr. Rich? 
SQUIBB: Including him. For a while it was noticeable, such a 
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fence as one sees in the conventional boarding school where 
the faculty are the police and the boys are the policed. And that 
kind of fence arose, I would say, about three years after Mr. 
Rich took over. That fence had grown up, and he realized it and 
has gradually broken that fence down. 

MINK: Well, it was purposeful, wasn't it? He did this because... 
SQUIBB: He did it on purpose because he thought that under my 
administration there'd been unnecessary bullying, and I think he 
was right. 
MINK: Did he also remark to you during the time of your head-
mastership that he felt this way? 
SQUIBB: Yes, he'd mention it every now and then; he'd point 
out cases of bullying that he had heard of that he thought I 
hadn't heard of and that I ought to do something about, and I 
did, in many cases. 
MINK: Well, what could you do? 
SQUIBB: I asked the prefect or subprefect, or whoever it was, 
to lay off that stuff. And in most cases they did. 
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TAPE NUMBER: FOUR, SIDE TWO 
July 24, 1969 

MINK: I think you said that you'd like to speak for a while 
about the selection of faculty, and about some of the abilities 
and perhaps some of the shortcomings of the faculty who passed 
through Midland during the time that you were headmaster. 
SQUIBB: This tape would be all out of proportion without that. 
We've got to include that. I'd like to point out I don't know 
the difference between [good teaching and bad teaching]. I'm not 
sure that I know what good teaching is, but, in fact, there's 
no one single good way of teaching. A teacher can be extremely 
quiet and extremely patient, or he can be loud and bumptious, and 
the two can get equally good results. I'm not sure that I know 
which can be described as good teaching. I don't think you can 
draw any definite lines between the poor teacher and the good 
teacher. The highly permissive teacher can be very unfair to 
students who need a little coercion, very unfair. On the other 
hand, the bumptious and the disciplinarian type of teacher can 
be unfair in an entirely different way. So I don't know. But 
insofar as I was able to watch the results, the long-range 
results, I'd say we've had some splendid teachers. 

Mr. Wales R. Holbrook, who hasn't been mentioned much so 
far, was an excellent teacher of history and of Latin, and in a 
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pinch he taught Spanish, also. He was the quiet type, very quiet. 
He left the thinking up to the boys, very largely, and with most 
boys got splendid results. Mr. Holbrook was with us the first 
year of the school and then came back for a later, I'd say, four 
or five years. 

MINK: What were his credentials? 
SQUIBB: He was a Dartmouth graduate who, during the 1930's, had 
had graduate study in history at Harvard. He had taught at the 
Catalina School before he came to us, and then he joined the 
History Department at Santa Barbara High School and had a fine 
record there as a teacher, especially of the United States history. 

Mr. Berkeley joined us for two years and was a most 
enthusiastic man who loved his work. But he worked harder than 
the boys did, and the boys found him so busy trying to teach them, 
that they were inclined to slide along and let him do the teaching. 
MINK: How do you mean that? 
SQUIBB: Well, he taught too much. He did too much teaching. 
MINK: You mean more lecturing than teaching? 
SQUIBB: He had more lecturing, a lot of lecturing, in telling 
what they ought to be doing, and what they ought to be thinking 
about everything, where Mr. Holbrook would sit quietly back and 
draw them out. Mr. Berkeley was a saint and a perfectly fine 
fellow, and we were very fond of him and always have been, and 
we see him quite often. He went on to teaching at Oregon State 
University, and his style of teaching was better suited to 
college than to high school kids. 
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MINK: What were his credentials? 
SQUIBB: He was a University of Oregon [graduate] and had a year 
at Harvard. 

Mr. Holbrook left us to take over as headmaster at an 
almost defunct little school near San Diego. I think it was Mr. 
Mack Donald Parks who joined us the second year of the school in 
place of Mr. Holbrook. 
MINK: How did he happen to come to Midland? 
SQUIBB: Well, he had been at USC. He'd had at least a year at 
use. 
MINK: Did you advertise? 
SQUIBB: No, he had been helping Mrs. Loomis bring up the family. 
That is, as a student at USC he had lived with the Loomis family 
and had done some tutoring. 
MINK: This is the family of the student, Loomis, at Midland? 
SQUIBB: Yes. Now Alfred Loomis' brother--Alfred the yachtsman--
was Charles Battell Loomis, and his wife and three children were 
living in Los Angeles. But there was a divorce there, and Mrs. 
Loomis felt the need of a man around the house. And she had the 
job as librarian at the Marlborough School for girls, and so she had 
Mr. Mack Donald Parks live at the house while a student at USC 
and help the children some with their work. And it was through 
that very personal association that Mr. Mack Parks came to us and 
remained with us for thirteen years. It was a very important 
step in the life of the school. 

MINK: Now, how was Mrs. Loomis connected to the school? How 

135 



did she know [about the school]? 
SQUIBB: Mrs. Loomis knew about the school through her husband 
Charles Battell Loomis and Alfred Fullerton Loomis, who were my 
second cousins. 
MINK: I see. But I thought there was a Loomis who went, to school 
here, too. 
SQUIBB: Well, that's it. Hillard Loomis was her son. And Charles 
Battell Loomis III was with us at the very beginning of the school 
during that fall term. But he wouldn't study, and we decided 
we'd better drop him out. Well, that was a mistake. I've regretted 
that. To dump him back on his divorced mother was not fair. 
And it was at that point I decided that we must use the eighteen 
inches of rubber hose in lieu of explusion. It just struck me 
like a ton of bricks that there was something distinctively wrong 
about saying to the mother of a sixteen-year-old boy, "We 
four men can't handle this guy, so we're sending him back to you 
to handle. " There was something unmanly about it, and I felt 
obliged to initiate the rubber hose in lieu of expulsion. 
MINK: Well, you were saying that you had this connection about 
Mack Parks and that he came then during the second or third 
year of the school? 
SQUIBB: I would say that he came in 1933? the second year of 
the school, and that Mr. Elton [M. ] Davies came, I would say, 
the third year of the school. It may have been the other way 
around. 
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Mr. Elton Davies was a very precise teacher and a very 
interesting person. We enjoyed his help for five years, I 
should say. 
MINK: Would you describe Elton Morrow Davies as an introspective 
man? 
SQUIBB: Very. He was an "omnispective" man. He was busy 
inspecting his own soul and everybody else's soul and was a 
delightful person, and an effective teacher, in spite of the 
exasperation he caused by his perfectionism. I can remember 
certain characters just screaming [in] ecstatic exasperation 
at the precision that Mr. Davies demanded in their biological 
drawings. They had to be absolutely right. A faculty, I think, 
should be balanced between people of extreme precision and 

perfectionism and those who go at things in a rough-and-ready way. 
I think a fellow can learn more from such a faculty than he can 
from an overprecise faculty or an overrough, overcoercive faculty. 

Then in the third year of the school, Mr. Westby Hayman 
joined us upon the demise of the Deane School in Santa Barbara. 
It had been a very good college preparatory school but failed 
in the trough of the Depression. Mr. Westby Hayman was presumed 
to be in his late sixties, but we found after he had died of a 
heart attack toward the end of his single year with us that his 
actual age was seventy-five. And that old man had come and 
coached soccer; he had played soccer out on the field with us, 
and we would have faculty games against the boys and Mr. Hayman 
would be right out there playing soccer. 
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MINK: Didn't he also have a reputation for rigorous bathing? 
SQUIBB: Oh, yes. He would take a cold shower every morning, a 
perfectly cold shower, icy water every morning. He was an 
Englishman. His father had been headmaster of Rugby School 
during a brief period. His father had run into all sorts of 

i 
complications with the trustees of the school, and it had been 
a very stormy time. But Westby Hayman had been brought up, in 
the English school tradition, and he was full of the rugged and 
vigorous tradition. 
MINK: Was he as vigorous in his teaching as he was in his 
athletics? 
SQUIBB: He was very noisy in his teaching. He was a very noisy 
teacher. He would romp on people and do everything. He didn't 
bop them on the head with books, but he had a very sharp tongue 
and used to scold them in the most vitriolic terms, which they 
usually enjoyed. 
MINK: What did Mr. Hayman teach? Latin? 
SQUIBB: He was prepared to teach anything. And I've forgotten 

just what he did. I would say that he had a Latin course, 
an English course, a French course and perhaps something else. 
I let him carry a full load of four courses, plus some help with 
the soccer and as lapmaster, and I think he supervised some 
study halls. 

I believe in the first few years of the school we did have 
faculty members in charge of study hall for a while, but later, 
the boys took over the supervision of study hall. Now, that was 
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an important contribution to the life of the school. Instead 
of hiring faculty members for that irksome job, we were able 
to ask boys to [do this]. The senior member in the room was 
automatically in charge of the study hall. Some boys got 

excellent introduction to the difficulties of leadership by having 
this leadership of the study hall forced upon them. Some of them 
did the job very poorly, but most of them did it well, and some 
of them did it better than most faculty members can do it. 
MINK: Some of them were overzealous in their [job]. 
SQUIBB: They were overzealous? 

MINK: I can remember one senior member bashing people over the 
head with books when they went to sleep. 
SQUIBB: Yes. I can remember one or more of those; and I can 
remember one who--when challenged by an older and larger boy 
than himself, not older perhaps but larger than himself--knew 
[his authority] was being challenged in a most unpleasant way 
and took a very fast swipe of his fist at this larger boy; and 
it glanced off his cheek and put his fist clear through the 
window, the glass window, and he cut himself rather badly. I 
admired this punk. He was right. He settled the matter very 
quickly. There was fiddling and fooling and time wasting in 
study hall, but I should say not much more than if we had hired 
an extra faculty member to hold down the study hall. Some 
faculty members can be possibly exciting to the boys. They 
get a thrill out of defeating some teachers in their efforts 
to make them study. It's a game. I'd say it's more likely 
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to be a game to defeat an adult and his efforts to make you study 
than to defeat a roughshod older boy who, if he catches you, is 
going to physically bop you. 
MINK: Very true. Well, at what point, then, do we have Andrew 
Burnett coming along? 
SQUIBB: At just about this point. Mr. Andrew Burnett, who was 
a graduate of the Deane School and of Stanford [University], and 
who taught at the Deane School for a year or perhaps more, joined 
us and moved into a funny little hovel, a little board-and-batten 
shanty that we had built and he lived horribly uncomfortably for 
a year or two, and then moved upstairs into the main house and 
lived, I should say, fairly uncomfortably there, with nothing but 
a kerosene lamp with which to study and read. And he put up 
with it with awfully good grace. It was entirely alien to anything 

he'd ever done before. 
MINK: Is this to say that it was not so with some of the 
earlier faculty members? That this too was alien to them? 
SQUIBB: They took it with good grace. But in most cases they 
were men who had had experience of that kind, some experience 
before. They'd been more or less outdoor men, whereas Mr. 
Andy Burnett was not, and yet he was very sweet about it. 
MINK: Did you have some misgivings In taking on Mr. Burnett? 
SQUIBB: No, because he fully understood the conditions. I 
knew he was going into it with his eyes wide open. 
MINK: I'm just assuming, and correct me if I'm wrong, that you 
never did advertise for a faculty member at Midland. 
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SQUIBB: No. 
MINK: They always came, how, by word of mouth? 
SQUIBB: By word of mouth, and that was true of the boys. They 
all came just by word of mouth. There was one case--it happens 
to have been the delightful boy whose fist glanced off his larger 
subordinate and went through the window--who happened to come 
to us through the catalog of Porter Sargent, the Boston publisher, 
who publishes the big red handbook of private schools. That is 
one of the very few cases that [I recall]. 
MINK: You mean his family happened to read Sargent's book and 
picked Midland? 
SQUIBB: Yes. That was one of the very few cases that came 
through any advertising agency. We didn't advertise in Porter 
Sargent, but Porter Sargent makes a point of listing all schools. 
We never advertised anywhere, and the contacts were all word of 
mouth. 
MINK: And so it was with the faculty? 
SQUIBB: And so it was with the faculty. 
MINK: So I assume then that Mr. Hayman and Mr. Burnett, both of 
whom had taught at the Deane School, were probably recommended 
by Mr. Reynolds? 
SQUIBB: Yes. Mr. Hewitt Reynolds of the Deane School was 
helpful to us from the very first. I must say that all of the 
other schools were friendly and cooperative, but Mr. Reynolds, 
who is our nearest private school neighbor, was especially so. 
And as the Deane School shrank under the blows of the Depression, 
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he turned over equipment and otherwise helped Midland School 
in a very generous way. Then, in connection with Deane School, 
I would say in 1937 Mr. Warwick Carpenter, who was a Deane 
School graduate, joined us, and was with us for six or seven 
years. 
MINK: What was your opinion of Mr. Burnett as a teacher? 
SQUIBB: He was a most gentlemanly teacher, and I think the 
boys learned more from sitting at the feet of a gentleman than 
they learned actually out of - the books. I think their contact 
with him as a person was more constructive than the amount of 
work they actually did. Some of them slacked on him rather 
badly. But even the slackers got enough out of their personal 
contact to make up for the slackness that they got away with. 
MINK: Now, one of the parents had written a letter, I noticed, 
with a paragraph condemning Warwick Carpenter's teaching. What 
was your opinion of him as a teacher? 

SQUIBB: He was very conscientious but inclined to be permissive. 
And again, some slack people got away with slackness, and they 
knew they were getting away with slackness, and they said they 
wouldn't be half so slack If Mr. Carpenter were a better teacher. 
After World War II, he took over the precious little Howard 
School for younger boys and girls in Santa Barbara, and has run 
it most competently. 

You asked me about how I reacted to parental criticism — 
I usually reacted briefly. I made a point of having half sheets, 
half-sheet, letterheads, on which I couldn't be as windy as I 
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wanted to be, and would write very often with a fountain pen 
rather than a typewriter, and would get off brief notes which 
attempted to summarize the matter in a nutshell. Every now and 
then, I would go to some length and become involved in long 
letters explaining the intricacies of the misbehavior or the 
lack of effort on the part of an offspring, but mostly I was 
able to keep down to half-size letter sheets, and brief notes 
saying: "Your son is keeping up an average that will get him 
into college, and therefore we're pleased with his effort and 
we're satisfied that he's doing the best he can"; or else a 
much briefer note saying: "George's grades are all honors grades 
and we're delighted with his progress, " and that would be the 
end of the letter. Or: "joe Is not working anywhere near his 
capacity. We keep after him and will continue to persecute him 
until he does better. At the rate he's going now, he will not 
be accepted by any of the better colleges. Yours sincerely. " 
I didn't take the trouble to go into details as to whether the 
fellow had a C+ or a C- or a straight C, or whether he had B 
in this and F in that, and apparently the parents appreciated 

MINK: Well, at what point, Paul, did you decide, or was it from 
the beginning that you decided, that it would be better to do 
the grading on a numerical basis rather than on a letter basis? 
SQUIBB: Right from the start, we used a numerical on the 
presumption that in some courses, especially mathematics, we 
could give a very objective view of how much of the work was 
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right and how much was wrong. Furthermore, the College Board 
at that time was grading on a basis of zero to 100, and we 
wanted to make our grades as realistic as possible. Naturally, 
it's been proved again and again that you can't give an objective 
numerical grade to an English theme, for instance, that some people 
might grade an English theme ninety for the inspiration of the 
thought, whereas another teacher might grade that same theme twenty 
or thirty per cent because of the large number of mechanical 
errors. We found that out-well, we all knew it—but nevertheless, 

we did think that the numerical grades helped the 
boys to know just about how they stood in the estimation of the 
teacher. I don't think it matters particularly whether you 
use numerical grades or A, B, C, D, E, F; then you start having 
A -and A+ and A-, and the first thing you know, you've got the 
equivalent of numerical grades. Numerical grades are easy to 
average, whereas it's rather complicated to average an A+ and 
a C- and a B and a D- and a D + . To average that together is 
rather difficult, but it's very easy to take numerical grades 
and average them together and say that this guy is apparently 
keeping up to our college recommendation. 
MINK: Did you ever have any complaints from the students or 
from families of the students about the use of the numerical 
system? You see, it would be very hard for the student to equate 
this with what his buddy was doing in a public school, or what 
his sister was doing. 

SQUIBB: They didn't seem to worry about that at all. In fact, 
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they took undue pride in the notion that our school was very much 
tougher than the public schools, and that in the public school 
you could easily get an honors grade, or what we call an honors 
grade of B, whereas you had to work pretty hard at Midland to get 
a seventy-five, seventy-five per cent. I never heard any 

complaints at all about that. But I didn't burden the parents with 
a lot of detail as to grades in the reports I sent home twice 
a term, or perhaps each month, because I knew the parents couldn't 
figure out the significance of a sixty-two in Spanish and a 
seventy-eight in English. They wouldn't bother to figure out 
just what all that meant, and so I usually was able to spare 
them that nuisance. 

MINK: Really a good idea, I think. There never was any effort, 
or was there, to place a student numerically in his class? 
SQUIBB: There was no effort to do it. Occasionally, college 
entrance papers asked, "Where does he stand in his class?" And 
the answer was: "He is in a small class; there are only six 
members of this senior class; every one of them is perfectly 
capable of doing university work- He is at the bottom of his 
class, but in a normal public school class, he would stand well 
above the middle of the class, or perhaps in the top ten per 
cent of the class. " 
MINK: And usually the colleges were willing to accept this? 
SQUIBB: Oh, they'd accept that. 
MINK: Why was it that at Midland it was felt that automatic 
accreditation to various colleges and universities was not a good 
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idea? 
SQUIBB: I wanted to give the boys the notion that they were the 
ones who were trying to go to college, and it was not the school 
or the faculty that was trying to make them go to college. I 
wanted to give them the notion that they were the ones who 
would make the effort to get into college; they'd have to scramble 
their own way in. We would help them, but they were the ones 
who were doing it, and we were not shoehorning them in. 
MINK: Why, then, in 1939, as I recall, did you decide to apply 
for and got accreditation to the University of California? 
SQUIBB: That was because of our formation, in 1939, of the 
California Association of Independent Schools. I was sorry to 
give up that notion that the boy, himself, was to go and knock 
at the doors of the colleges and try to pry his way in. But 
the California Association of Independent Schools, which we 
began forming in 1939, required that we should all accept accreditation 

[to the University of California] and that our status in 
the association would be based on the performance of our students 
in the colleges. I hated to give up that notion of freedom of 
effort on the part of the boy. 

MINK: There was no effort in obtaining accreditation to U. C., 
was there? 
SQUIBB: No. 
MINK: How was it done? 
SQUIBB: As soon as the association was formed, as I remember, 
we all presented... well, I think all of the other schools were 
accredited. We had resisted accreditation, and we were the 
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only one that had a problem of getting on the accredited list. 
And by that time we had enough boys in colleges, and even graduates 
of colleges, so that the University had a very fair idea of how 
well our kids performed. 
MINK: And therefore they were willing to give you the accreditation? 

SQUIBB: They gave it very promptly. 
MINK: Well, then, was this bad, too, from your point of view 
because there were many other colleges in California which said: 
Well, if your school's accredited to the University of California 
then automatically we'll accept your graduates? 
SQUIBB: Yes. It took a little of the zest out of it for the 
students. A little of the zest was taken out. They could feel, 
"Well, it's up to the school to get me in. " 
MINK: Did you have the horrendous task at times to try to do 
that? 
SQUIBB: At that time, it was not an horrendous task. Since 
World War II, the college entrance job has become Immensely 
complicated. It's been an awful job. But before World War II, 
it was a very simple matter for a boy to set his cap at any 
college and get there. He just had to put in the honest licks, 
and if he had the mentality and was willing to do the work, 
he'd go to the college of his choice. But since World War II 
that picture has all changed. Really, that whole postwar 
picture of the school can best be described by Mr. Rich or Mr. 
[Carl E. ] Munger. 
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MINK: Yes, and we're going to interview Mr. Rich. I suppose 
we ought to include sane of the other faculty who came in the 
thirties. How about G. F. Stork? 
SQUIBB: George F. Stork was a very striking character, very much 
of an outdoorsman. He was with us for two years and surprised 
us all; he kept surprising us to the end of the two years that 
he was with us, a man of all sorts of interests, and amazing 
absorption in these interests. Very often, he seemed quite 
crude, because he was so wrapped up in what he was doing that 
he was oblivious of what was going on around him. He was oblivious 
of the rest of us and even of the boys in his class, because he 
would be so absorbed in his own interesting speculations and 
experiments. He certainly brought a fresh note into the school. 
He taught at Thacher for a year, and then he was with us for two 
years and then enlisted in the Army. 
MINK: What did he teach? 
SQUIBB: Biology, mostly. I mean, I remember that especially, 
because he was so absorbed and very much interested in the country 
and in the plants and animals. Now let's see. There were other 
Interesting teachers. 
MINK: Mr. Bogan? 
SQUIBB: Mr. Alfred Bogan was with us a year, a most pleasant man 
and interested in applying progressive education ideas. He 
has since been in the public school system in Los Angeles. He's 
a Ph. D. now, and he is very much interested in educational theories 
and administration. 
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MINK: He taught Latin? 
SQUIBB: I guess he did. 



TAPE NUMBER: FIVE, SIDE ONE 
July 25, 1969 

MINK: This morning, Paul, you said that you would discuss some 
of the financial matters of the school in the early years, 

particularly the leasing of the property that you referred to just 
briefly yesterday. 
SQUIBB: The cattle business was new to me. I'd had very little 
to do with raising livestock, and so I had to get right to work 
and learn as fast as possible. The five thousand acres which 
we leased from Laguna Ranch Corporation was at that time going 
for fifty cents an acre. It was, and still is, rather poor 
pasture, very brushy, and some of it very steep. So twenty-five 
cents an acre was all I could hope to get from cattle people in 
the depressed time. Prices were outrageously low, and those 
people, many of them, were hanging on by the skin of their teeth. 
The first year--before anyone knew us and knew how well the boys 
might behave or how well the faculty or boys' dogs might behave, 
and just how good our manners might be on the range--I had to go 
scrambling around trying to find anybody who would take that pasture 
at twenty-five cents an acre. I had a number of people who put 
stock in at one dollar a head per month for one head of stock, or 
I think it was fifty cents for cows and one dollar for odd horses 
that they turned in, and I collected a little cash from them. 
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Finally I found a man who, without much to go on, agreed to take 
three thousand or more of those acres at twenty-five cents. 
MINK: Who was that? 
SQUIBB: He was a man named Hall from Lompoc, and I didn't know 
him. It was a case of any port in a storm, and it turned out 
that he was not able to make the grade. He paid very little. 
In fact, I'm not sure that he paid anything at all. It meant 
that for that first year we paid nearly a net fifty cents an 
acre. I suppose it figured out to about forty-five cents an acre 
that it cost us to lease the place. Well, that is only about 
twelve hundred dollars, and when you consider that there were 
two houses and two barns and a number of smaller buildings, 
twelve hundred dollars a year doesn't sound like a riproaring 
rent to pay. And I felt very grateful to have been introduced 

to this Laguna Ranch Corporation, whose president at that 
time was Walter H. Bradley of Pasadena, formerly of Iowa, a most 
pleasant man to work with, generous man and a very thoughtful man. 
I enjoyed that association with Mr. Bradley tremendously right 
up to--and past--194l, the year when we finally purchased the 
ranch, and the Laguna Ranch Corporation divested itself of that 
whole twenty thousand acres. And since then, incidentally, 
Mr. Bradley's daughter, Mrs. Ana Laura Meyers of Covina, has 
helped the school in various ways. It's been a most happy association 

right from the year 1932. 
MINK: Well, in the first year, you had not begun [a business] 
association with your neighbor, Ted Chamberlain. 

151 



SQUIBB: The first year we had this scratchy situation with odd 
animals turned loose on the place and a man who wasn't making the 
grade and who was going in and out all the time, and whom nobody 
knew at all well. The neighbors, Mr. Jim Main, who was an 
old-timer in Santa Barbara County--his family was well known and 
well established there--had the lease across the road north of 
the school, and he didn't like the way the property was being 
managed by this man to whom we subleased. And also our neighbor, 
Ted Chamberlain, to the west of the school, didn't like the way 
it was being managed by our so-called lessee. 
MINK: Paul, what was it that he was doing that they disapproved 
of? 
SQUIBB: Perhaps it'd be just as well not to say. Well, I don't 
know the right and the wrong of the matter. I don't know whether 
their suspicions were justified. So Mr. Jim Main, a very practical 
cattleman, offered to take it at twenty-five cents an acre and 
run it right, and I was very much relieved to have him do that. 
And he ran it, ran our cattle business for three years, and our 
relations with him were very satisfactory and very happy. But 
he died suddenly of appendicitis, as I recall, after three years. 
And then, at that point, Mr. Chamberlain, our neighbor to the 
west, was very glad to take over, and from that day to this, Mr. 
Chamberlain has taken all the acreage that we have offered, nearly 
all. 
MINK: Paul, did you go to Mr. Chamberlain and to Mr. Main and 
say, "Will you take this?" Why didn't one or the other of them 
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take it in the beginning? 
SQUIBB: Well, they were very anxious to improve the situation 
and Mr. Jim Main was the first one who came to me about it, and 
he disliked the arrangement that we had that first year. 
MINK: What I meant was: in the beginning, from the very outset, 

if there were these neighbors, why didn't they take it? 
SQUIBB: Oh, I had previously let it be known to everybody, 
Including Harold H. Davis and others, that we would have this 
acreage and that we would be glad to have anybody take it at 
twenty-five cents. And they all had a chance to take it, but, 
as I say, they were doubtful about our range manners and whether 
the boys would be allowed to chase the cattle around. When you 
chase beef cattle around, you run them ragged and they lose 
weight, and there's a very clearly measurable financial loss 
in connection with lettling a little boy on a horse play games 
with the cows. 
MINK: Well, then, Ted Chamberlain took it, and that arrangement 
has always been satisfactory. Could you appraise briefly the 
range manners of the students throughout the years? 
SQUIBB: The boys have always known that you simply don't chase 
cows, even though a cowboy in the movies may appear to be a 
character who is chasing cows all over the place. In actual life, 
cowboys try to keep the cows as quiet as they can, and the boys 
have always been taught that. And the only thing is that, once 
in a while, a kid just can't resist stirring up the cows, and he'll 
take off on his horse and will run a bunch of calves or cows a 
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little bit. But on the whole, the conduct has been very good. 
MINK: Having a certain amount of money assured from this lease 
now in a settled condition, first with Mr. Main and then with 
Mr. Chamberlain, would you say something about the matter of 
tuition, your basic philosophy in this regard and the changes 
that it was necessary to make through the years. 
SQUIBB: The basic philosophy was based entirely upon the 
experience of Kent School under the Reverend Frederick H. Sill. 
He had worked out a sliding scale of tuition at Kent School, 
Kent, Connecticut. As far as I know, he was the first boarding 
school man who avowedly had a sliding scale of tuition throughout 
the East and the West. In practice, schools have always made 
concessions to the boys and parents and have lowered their tuition, 
but they haven't admitted it. Father Sill came outright with it 
and announced a sliding scale of tuition, based on the financial 
circumstances of the family. He pointed out that the family 
doctor and the family lawyer (professional men) had always operated 
on very much that basis, and he called it a professional relationship 
between himself and the parent. And I frankly and fully imitated 
that as best I could. I didn't go into careful investigation of 
the Income of the family and all that detail because, to begin 
with, we were on very slippery financial ground. Hardly anybody 
knew where he did stand. Many a family that had been used to 
living high during the 1920's had suddenly found that their whole 
fortune had been wiped out. I didn't want to embarrass people with 
all that. Then I realized that, regardless of what the cash income 
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of the family might be, some are obliged, for business reasons, 
to put on a good deal of front. They had to drive the right 
kind of car in order to keep up appearances or to keep up with 
the Joneses. And in many cases, people who seem to be living 
quite flush and in a flashy manner are doing so because they would 
lose their income, they'd lose their financial status if they 
didn't live flashy. So the whole matter is so very complicated 
that I figured I must leave it up to the conscience of the parents, 
and I expected to be short-changed, perhaps one time out of 
ten. I expected people to take advantage of that. I doubt 
whether more than one in twenty took advantage of the sliding 
scale. 

MINK: Were you pretty sure over the years of anyone, or 
Is this just one-in-twenty suspicions? 
SQUIBB: Over the twenty years, I suspected--oh, let's say when 
we had an enrollment of sixty boys, which would be about the 
average over my twenty years of running the school--
there were two or three each year who I felt were holding back 
on us. Each year, including even the first year, we had some 
very wealthy people who could well have afforded to pay us, 
say, three or four thousand dollars, but I didn't want them to 
do that. I kept a ceiling on it in the very early years of the 
school. Well, I didn't ask anybody to pay more than one thousand 
dollars, because the cost of the boy was well under that. 
MINK: What was the average cost that you established in '32? 
SQUIBB: The cost per boy? 
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MINK: Yes. 
SQUIBB: Well, that first year was, of course, a deficit year. 
It cost about eight hundred dollars a boy that first year, and 
the second year it was nearly as high as that because we had 
only eighteen students. But the third year, when we had increased 
our number to about thirty, we began getting the cost per boy 
down, and by the time we reached the size of fifty, we were down 
to about five hundred dollars a boy to operate. 
MINK: How long did it remain at that level? 
SQUIBB: Well, it gradually sneaked up because we had to improve 
faculty salaries. It sneaked up to about eight hundred dollars 
by the end of World War II. 
MINK: That would be around 1952, say, it was around eight 
hundred? 
SQUIBB: No, it was around eight hundred at the end of World 
War II--say in 1946--and by the time I turned over the management 

in 1952, I suppose it was nine hundred or perhaps one 
thousand. 
MINK: I have a question, which I hope you will take in the spirit 
that it's asked: If a boy was doing poorly, and you felt that 
perhaps his parents were holding out, would this be a factor in 
your decision to turn him back? 
SQUIBB: I don't think so. As I remember, I was just like the 
farmer who was kicked by the mule. I just considered the source 
and kept the boy on. I remember one very good case of a woman 
who really couldn't manage to pay any tuition because she was 
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saving up to take a trip around the world, which she did in 
lieu of paying any tuition in the senior year of the boy. By 
not paying any tuition, she was able to take a ship and sail 
around the world. I've nagged her ever since. In fact, I'm 
still on her trail. But I wouldn't have dropped the boy out. 
He'd been with us for five years, and this sixth senior year 
was [his last]. I thought it was important for him to finish, 
MINK: I suppose in these instances that you speak about, and 
in this instance particularly, it would have been just a messy 
situation to enter into any kind of legal proceedings. 
SQUIBB: Oh, yes. I never came anywhere near the lawyer stage. 
I used to have to be emphatic with some very good friends who wanted 
to pay more than [I wanted them to pay]. Toward the end of my 
regime, I put a top limit at two-thousand-dollars tuition. I said 
I wouldn't accept a penny over two thousand dollars from anybody, 

no matter how well off they were. And I used to have to 
be quite emphatic and insist that these very dear friends do 
not pay over two thousand dollars. One reason for that is that 
if you have in a little school of sixty-five or so, whatever 
we had at the time, anybody who is paying, let's say, three or 
four thousand dollars, and if that boy graduates or drops out of 
school, you suddenly have a big deficit that you've got to cover 
through others who may not be able to afford any more than the 
cost per boy. It knocks a big hole in your budget. I didn't 
want to become obligated to anybody. 

MINK: I was thinking of another reason, maybe. Would it also 
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be that if you had, say, several who were doing this, it would 
accumulate a surplus which you might feel obliged to spend in 
improvements which you didn't really want? 

SQUIBB: That was another matter. If we got too far ahead, if 
we showed a profit, a so-called profit—it isn't the correct 
word in a non-profit corporation; you've used a better word--
this would have implied an obligation to build marble halls 
for the boys to sit in instead of board-and-batten halls. 
MINK: Well, that is a very good capsule description of the 
tuition situation; and, of course, closely related to this in the 
financial area of the school would be salaries. Now, could you 
tell me what you set as a faculty salary level in 1932 and how 
it changed? 
SQUIBB: In 1932 everybody was worried or broke, or both, and 
all I could think of was making ends meet. The one married 
teacher, I offered one hundred dollars a month to—plus, of 
course, room and board and laundry; the two unmarried teachers, 
I think I offered eighty dollars a month, plus room and board 
and laundry. That sounds awfully measly, but at that time it 
wasn't so bad. There were boarding schools on this coast who 
were finding teachers who were glad to get a teaching job for 
the room and board and maybe ten or fifteen dollars a month. 
They were desperate for jobs. And I didn't want to take 
advantage of that desperation, and yet I didn't have money enough 
to afford any better salaries. Public school salaries of the day 
were running, for high school teachers, around twelve to fifteen 
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hundred dollars a year, about one hundred dollars a month. 
So our one hundred dollars, plus room and board, was up to the 
public school standard. 

MINK: At one point I heard it said that, in some respects, you 
explained to friends of the school, to parents, and possibly 
even to prospective faculty, that your salary scale was, to some 
extent, based on Army customs. 
SQUIBB: Yes. I was aiming at just that--to try to put our 
teachers about even with the - pay of junior officers in the Armed 
Services—and we did get very close. By the end of the 1930's, 
we were very close to the Armed Services, the first two or three 
ranks of the Armed Services. But of course since then, the war 
came along and their salary scale went up. Well, and since Mr. 
Rich has been in charge of the school, he has brought the faculty 
salaries up, I should say, very close to the Armed Services' level. 
MINK: Why did you attach your scale to the Armed Services? 
What was the logic behind this? 
SQUIBB: Well, I happened to be somewhat familiar, having served 
as second and first lieutenant in World War I. And there's sort 
of an analogy, In that there is more or less board, room and 
laundry provided in the Armed Services; there are those perquisites. 
MINK: What they call rations and quarters? 
SQUIBB: Yes, right. And therefore there was an analogy that 
was closer than the analogy of the public school salary, which 
was cash and with few perquisites. 
MINK: Were salaries a matter of individual negotiation, or did 
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each member of the faculty, for his rank within the faculty, 
receive an equal salary? 
SQUIBB: I think I just put cash on the line and said, "Take 
it or leave It. " That is, we just dropped the word around that 
we needed a Latin teacher—primarily Latin, he'd have to teach 
some other subjects, but let's say we'd tell what his main subject 
would be--and that we could only pay one hundred dollars a month, 
and who wants it? And in those Depression years--in fact, through 
out the 1930's, we were doing better by the end of the 1930's— 
we were doing better than the one hundred dollars a month; but 
we just put it on a take-it-or-leave-It basis. 

There was an interesting experience I had in 1933, toward 
the end of our first year, when Mr. Holbrook was leaving us. 
I went to a luncheon of the Harvard Club of Southern California 
at the old University Club downtown [Los Angeles], where I 

frequently used to go to their luncheons, and [I] asked for a chance 
to tell my story. I've forgotten who the president was at the 
time, but anyway he said, "Oh, yes, go ahead. " And so this group 
of fully fifty men having lunch, right in the bottom of the 
Depression, heard my tale of being on the lookout for a teacher 
who would be especially concerned with history. I pointed 
out that as salary I could only offer one hundred dollars a month, 
but along with that went board and room and laundry, and that on 
the whole, it wasn't a very bad deal for Depression times. I 
said, "However, anyone who takes on our kind of job must remember 
that there's some hardship that goes with it. " And they giggled. 
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They giggled; they couldn't believe that anyone would advertise 
that there was hardship that went with a job, that the outdoor 
living and the comforts of life were not to be normal and average 
and urban. I was surprised that they would giggle at that, but 
they did. They thought that was a very poor way to go about 
getting a teacher, by suggesting that he was going to have to put 
up with some hardship. It's not the American way; it's not normal 
middle-class American life to put up with any hardship. 
MINK: Well, wasn't your objective here, really, to assure yourself 

that from the applicants that you would choose, these people 
would be the kind of candidates you wanted? 
SQUIBB: Outdoor men, exactly. That's exactly what I meant. 
Apparently, judging by the size of the giggle that went up from 
the fifty men, it seems never to have occurred to them that anyone 
should want to put up with any hardship. [laughter] 
MINK: Well, then as time went on, you explained how this scale 
increased, and I think that takes care of faculty salaries. 

I would like for just a while to discuss some points 
about the physical plant. You were blessed with an irrigation 
system of sorts--a reservoir and a pump. How did you bring 
this into play In the early years of the school? 
SQUIBB: During the first year of the school, the reservoir and 
the pipeline, the concrete pipeline, were in good shape. The 
water came down a whole mile from the reservoir, nearly a mile, 
to the school. 
MINK: What was the source for the filling of the reservoir? 
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SQUIBB: The reservoir was filled from a stone dam in what I 
call Alamo Pintado Creek, but which shows rather incorrectly 
on the map as Birabent Creek. Alamo Pintado Creek [is] the main 
fork of the creek that goes right by the school buildings. 
MINK: This creek was fed from the Figueroa Mountain watershed? 
SQUIBB: Figueroa Mountain west watershed. And that creek flows 
all summer in good years, or at least has very good pools in it. 
This summer [1969], for instance, that creek will flow through 
out the summer, after our very good rain year. In 1941, for 
Instance, it flowed all summer, up a mile or more above the 
school. And there is a stone dam which the Laguna Ranch 

Corporation built about World War I time, and that intake dam brings 
the water a half a mile or more down to the reservoir (the 
reservoir is pretty nearly a mile above the school buildings). 
And there was an alfalfa field, which was rather poor--the gophers 
had thinned it out rather badly--to the west of the main house, 
and we used to have a lot of fun irrigating, flooding that poor, 
little alfalfa patch and flooding out the gophers. The boys and 
dogs and I would go sloshing around in the alfalfa field whacking 
gophers as fast as we could. 

MINK: Then this system, I take it, would be described best as 
a gravity-flow irrigation system, right? 
SQUIBB: Completely gravity flow, and there's an interesting 
point in that that first year: we occasionally would have nice 
six-inch trout come out the irrigation pipe and flop in the field, 
and we would pick them up and eat them. I suppose we picked 
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up fully a dozen, and I suppose there were many others that we 

missed and that just died out in the fields. And that may be 

an important indication of the ecology of Alamo Pintado Creek. 

Mr. Richard Lee, who taught biology, I'd say, four years ago 

at Midland, is now making an ecological study of Alamo Pintado 

Creek, and I have provided him with this information about the 

trout that we found there when we first came, and I look forward 

to the results of his study. 

MINK: It will be most interesting, I'm sure. The purpose of 

the irrigation system for the school was what? 

SQUIBB: It had no purpose. It just happened to be there. It 

was in bad repair. 

MINK: How did you utilize it? would be a better way of putting 

the question. 

SQUIBB: In spite of our flooding, the gophers kept ahead all the 

time. The soil is so porous, gravelly, that the water would go 

into the ground ten or fifteen or twenty feet beyond the end 

of the pipe, and the soil really didn't flood; and consequently, 

the gophers won the ball game, and the alfalfa disappeared 

entirely. After that alfalfa was eliminated by the gophers, 

all we ever used the water for was to improve the baseball dia-

mond. We tried to keep a green diamond—with some success. Oh, 

we used it to play in. People had a lot of fun; they made little 

ponds. Mr. Parks had some ducks in partnership with Van Kelsey, 

as I remember, and they had a lot of fun with that sort of thing. 

MINK: It was used, was it not, to irrigate some areas around 
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the main yard, including the tennis courts? 

SQUIBB: That's true. I guess you used it some, to try to 

keep the tennis courts clean, didn't you? I think we did flood 

the tennis courts. 

MINK: Yes, we did. 

SQUIBB: Well, it was fun. It was great pleasure to have that 

flowing water In the spring of the year, in the winter and the 

spring. It was play, play rather than work, but we did enjoy 

it very much. 

MINK: Well, the reservoir itself provided, I suppose, a place 

in which students could swim. 

SQUIBB: The reservoir provided a somewhat muddy pond, in which 

the reeds grew — rushes, I guess they were cattails--and which 

we enjoyed as a place to play with rafts ana boats and to swim, 

and we had a sort of diving board. As I remember, Jim Easley 

was a great promoter of the reservoir improvements, including 

ropes hanging from the trees, which one could swing on, and go 

flying out and land with a splash in the middle of the reservoir. 

MINK: Well, along with this ranch existence, there were, I 

suppose, a number of necessities to keep up certain areas of 

the work and to provide for the school certain important staples. 

I wonder if you could talk for a minute about the evolution of 

the system of appointing certain boys to do certain tasks on 

a long-time basis, maybe a year's basis. I had in mind such 

things as the woodbroker, the gopherbroker, the storekeeper, 

the gravelbroker, and so on. When did these first begin to 
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evolve as institutions at Midland? 

SQUIBB: They began right away, the very first year. The gophers 

were prodigious when we arrived there. Hardly any plant could 

be put into the ground without being immediately devoured by 

gophers, and I knew we needed a trapping system, and I knew that 

that would also provide a reasonably interesting pastime for 

boys. And I also knew that I didn't want to have people coming 

to me all the time with one gopher tail for which I would shell 

out a nickel. 

MINK: Is that what you set the price at? 

SQUIBB: That was my price. I believe the inflation has really 

got to it. I think Mr. Rich has been paying twenty-five cents 

a tail. Well, the supply and demand has affected the price as 

it should, according to classic economic theory. The gophers 

are now reduced to a point where it's not awfully easy to catch 

one. But In the first year of the school they were all over the 

place, and it was logical for me to appoint a boy who was interested 

in trapping to act as broker and buy the tails and then sell 

them to me and earn some commission. The same is true of wood. 

We wanted wood or bark as fuel for the small stoves, and of 

course it had to be broken up, and it had to be dead and ready 

to burn, and it was an activity that boys could enter into as 

a pastime and get paid for it. Ana again we needed a broker to 

buy these small lots. A little bit of a sackful, maybe only 

five or ten pounds, would be sold to the broker, and he would 

write the boy a Midland School check for the fifteen or twenty 
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cents, whatever it was, and then, eventually, it would get paid 
by me with a commission. Well, as, I remember, there were two 
or three other businesses that people could go into. I don't 
recall them offhand. 

I remember a very troublesome boy. He was small and red 
headed and troublesome enough to us, but at home he was a holy 
terror. His father ragged him at home on one occasion for being 
such an infernal nuisance, and his father said, "What do you do 
at Midland when you get one of these ornery streaks? What do you 
do?" And the boy said, "Well, you can always cut wood. " It 
was a very important outlet. At school there was always something 

[to do]. I tried to keep it that way. You didn't have to 
make a nuisance of yourself in order to pass the time. We tried 
hard to keep it that way. 

One of the important, permanent jobs of the year was head 
horseman. And that still is an important part of the work of 
the school. The school, itself, had four riding horses the first 
year and has always had a few. Mr. Rich has kept the horse 
activity especially under his wing always, right up to the present, 
and that has been an important pastime. And the head horseman 
has ranked with the subprefect In the sense that he had a very 
responsible job, a very important job in the life of the school. 
MINK: In essence, Paul, what does the head horseman have to do? 
What was he responsible for? 

SQUIBB: He has to keep his eye on the string of more or less 
twenty horses; at times it's more, and at times it's less. 
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MINK: Some of these horses belong to the boys and some to the 

school? 

SQUIBB: Most of them belong to the boys or the faculty. The 

school always has a few, too. And the head horseman has to keep 

his eye on the welfare of those horses when they're out in 

pastures--they are nearly all the time—he has to watch "them. 

When they come in for water, he has to see whether anybody's 

limping. On half-holidays, when the boys are allowed to ride 

the horses, he has to see that the inexperienced boys get a little 

training before they ride at all. And then he had to see that 

the more difficult horses are never ridden by the less experienced 

boys. He has to keep the gear in some sort of shape and see that 

the right bridle goes on the right horse. In general, my theory 

was, and I think they still stick to it, that bareback riders 

are not likely to overpush the horses, not likely to ride too hard. 

They encourage, I believe, bareback riding, as I always did. 
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TAPE NUMBER: FIVE, SIDE TWO 
July 25, 1969 

MINK: In addition to the head horseman, there was also the head 
storekeeper. And this, in a sense, was related—was it not-
to the Midland Athletic Association? I wonder if you could 

discuss this aspect of the school and the formation of the Midland 
Athletic Association. 
SQUIBB: Right through the very first year of the school, the 
school store, which provided stationery, pencils and so on, 
the school supplies, was operated by boys for the benefit of 
the Athletic Association. That was their chief source, almost the 
only source, of athletic funds. 
MINK: Well, then the Athletic Association must have been establis 
early on in the first year. 
SQUIBB: The very first year. 
MINK: Was this done by you, or was this a proposal that came 
from the boys? How did it evolve? 
SQUIBB: I suggested that the school supplies be handled by 
them, if they could show a profit. We worked out a schedule of 
prices on how much markup they could take. And I suggested that 
that would be a logical source of funds for athletic purposes, 
and they immediately saw the sense of it and never questioned 
the value of that idea. The store operated out of a box. which 
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stands right here In the hall. It's a very large chest of tropical 

cedar wood, with which I brought my dunnage back from 

South America in 1924. That was the school store for the first 

two years or so, but it gradually moved into larger quarters. 

Then, the athletic committee--or I think they now call it the 

athletic council—had general oversight of various sports. 

Then there was also the Midland Bank. Very early in the 

life of the school we had checks printed, checkbooks made up, 

and boys kept their savings, allowances, in the Midland School 

Bank. 

MINK: Did you try and pay interest? 

SQUIBB: No, it never paid any interest. But we tried to avoid 

having cash around. 

MINK: Not much of a bank if it doesn't pay interest! 

SQUIBB: It's a very good bank in that it keeps your cash where 

you don't scatter it all around the place. Naturally, when you're 

turning upside down and wrestling and roughhousing around, if 

you have any change in your pockets, it falls out. So the bank 

didn't pay interest; it saved you from sowing your cash around on 

the ground. By the way, when I'm at Midland School to this day, 

I usually try to walk toward the sun, because dimes and quarters 

are likely to gleam out from the dust. I think we kept cash 

pretty well out of the picture, as I remember. 

MINK: Was there anything here connected with potential thievery? 

SQUIBB: That was one reason that I felt it important to keep 

cash out of the picture-the temptation to steal. And on one 
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occasion, I remember somebody did steal two dollars, apparently. 

I'm not sure that it actually was stolen, but he thought it was 

stolen. And so, between the loss of just scattering the change 

around and the temptation to thievery, I felt the bank was a 

very Important thing. Although it didn't pay interest, it saved 

the depositers from loss of money, and that's fully as good as 

interest. 

MINK: The Midland Athletic Association was established in the 

first year. Can you speak just briefly about the genesis of 

this organization? 

SQUIBB: Well, I think we suggested [its establishment]. I'm 

not sure that that isn't included in the constitution of Midland 

School; it may be. As I remember, it just took a bare hint 

from me, I suppose, that we needed an athletic committee, and 

why don't you go ahead and elect an athletic committee? And I 

think Steve Gassaway put it up to the very small student body-

he was prefect—and as I recall, they elected Jim Thorson as 

chairman and perhaps Henry Wood and I've forgotten who the other 

one may have been. It all followed very logically along and 

didn't require any planning. 

MINK: I see. As you say, funds for financing athletic endeavors 

came through the store. When was the further supplementing of 

the income of the association established in the auctions of the 

Athletic Association? 

SQUIBB: Now, let's see. I think the fines collected by the pound 

went to the benefit of the Athletic Association very early. Boys 
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were leaving their clothes and books and belongings all over the 

place, and the job men or inspectors who had to tidy up would 

grab these things and throw them into the pound. 

MINK: Was the pound kept locked? 

SQUIBB: Yes. It was supposed to be kept locked, and you 

couldn't go and hook your own clothes out. Theoretically you 

couldn't] I think actually people did. But then every few days, 

or certainly once a week, the pound would be opened and people 

could redeem their clothes., Oh, I'm quite sure the poundkeeper 

was able to open it at any time, so a boy could get a book back 

that he needed to do his work. And I think they paid a nickel; 

they were charged a nickel pound fine. No cash changed hands. 

But they were charged on their quarterly bill, and the Athletic 

Association got the benefit of those fines from the pound. 

Then, the secondhand store evolved from that. People would go 

home, leave school, leaving stuff behind which they didn't want, 

and this was kept in a horrible shanty which was run as a second 

hand store. 

MINK: Where was this located? 

SQUIBB: On the east side of the horse barn. A desperately 

unattractive place, which nevertheless did bring in a considerable 

amount of money for the M. A. A., the Midland Athletic Association. 

MINK: Well, now we get the head storekeeper, the bankers, the 

secondhand storekeeper and the poundkeeper, and who appointed 

all these people? 

SQUIBB: I suppose the faculty adviser of the bank and the faculty 
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adviser of the store appointed the head storekeeper and the 

head bank teller. And then as I recall, I appointed the second 

hand storekeeper, and I believe the postmaster. That was an 

Important job, ranking about with the subprefect or the head 

horseman. The postmaster job was an important one, and I think 

it included responsibility for the pound. 

MINK: Those were lumped together? 

SQUIBB: Yes. 

MINK: Among the other important jobs at Midland, I suppose we 

would have to rank the head lampman and the fire chief. 

SQUIBB: The head lampman was, of course, responsible for seeing 

that the lamps were placed where they weren't likely to cause 

fire, seeing that there were no curtains nearby, pictures on 

the wall behind the lamps, such as might curl around the lamp 

and catch fire. There were many such details of that age. 

Seventeen years we had, or about that, of life with kerosene 

lamps. 

MINK: Was this your choice? When did electricity, for example, 

become available to the school? 

SQUIBB: In 1948. 

MINK: When was it installed? 

SQUIBB: Right then and there. 

MINK: You mean it was not available before you took it. 

SQUIBB: The nearest electrical lines were at Chamberlain's 

house, which was three miles--I guess, two miles, anyway--down 

the road, and to have built a line from there to Midland School 

would have cost a considerable amount of money. But after World 
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War II, Mr. Robert E. Easton, who had bought the twenty-five hundred 

acres or so across the road from us, and Mr. Chamberlain 

got their heads together and saw to it that a line was built 

right up to our property line. And at that point we had to 

install electricity. It would have been artificial not to. 

MINK: You didn't want it, though. 

SQUIBB: Oh, no. We were all getting along well enough, and the 

experience of living without it was valuable for the boys. But 

for the convenience of the faculty and to some extent for the 

benefit of, let's say, study during night (the dark hours), I 

suppose the electricity was an improvement. 

MINK: Well, this must have entailed quite an initial outlay. 

SQUIBB: It wasn't bad. We didn't pay anything toward the creation 

of the line. Mr. Chamberlain and Mr. Easton negotiated that with 

the P. G. & E. [Pacific Gas and Electric Co. ], 

MINK: Did they ask you to come in on it? 

SQUIBB: Well, that's it. They asked me whether we would come 

in, and when I assured them that we would come in If and when 

they built the line, that sounded good to the P. G. & E., who knew 

that sooner or later we should be running up very sizable bills. 

MINK: But you weren't about to go in with Chamberlain and Easton? 

SQUIBB: On the construction of the line? 

MINK: Yes, on the construction of the line? 

SQUIBB: No. I said, "Emphatically no! If the line comes, we'll 

take it. " 

MINK: Did they ask you to come in with them? 

SQUIBB: I suppose so, but I said we didn't want it and that if 
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it did come, we would hook on and would run up sizable bills for 
the P. G. & E. 
MINK: Well then, what about the initial outlay, that is, the 
whole matter of wiring the school for electricity? 
SQUIBB: It wasn't severe. As I remember, we covered it pretty 
well out of income during that and perhaps the next year'. We 
spread it over about two years. 
MINK: Well, the lampman, then, through these seventeen years, 
had the responsibility of seeing that the lights were filled, 
and that the chimneys were cleaned. He had a crew of lieutenants, 
who served along with him, because that was part of the job 
schedule as it rotated. Didn't you take a particular interest 
in this aspect of the school life? 
SQUIBB: My wife did. She got the lamps ready at the beginning 
of each year, and that was quite a job: to provide good wicks 
and have the things all in perfect shape. She put hours and 
hours on that because we were lighting over one hundred lamps. 
Aside from the faculty lamps, there were over one hundred public 
lamps. And that was an awful job--to get it ready each summer. 
And it was an awful job to keep them filled and keep the wicks 
decently trimmed and chimneys decently clean. In fact, many 
boys neglected that and were getting only about half the light 
out of the lamps that they should have had. As far as I know, 
nobody suffered any impairment of vision as the result of studying 

by lamp light. The lamps had a very important effect in 
taking the chill off the rooms. People of the rank of sub-
prefect were entitled to the dangerous round-wick type of lamp, 
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rayo type of lamp, which gives off a very generous amount of 
heat and a very good amount of light. If you tilted one of those 
over, it would not go out. It would spew burning oil on the bed 
or rug, or wherever it happened to fall, and would certainly, 
almost certainly, cause a fire. People of lesser rank than subpre-
fect had little flat-wick lamps, which gave only four candle-
power, and which, when tilted over, would usually go out. 

Furthermore, they were much easier to keep in trim, and it was much 
easier to keep almost the full amount of light and easier to keep 
the chimneys clean. 

MINK: What would you say, over the long haul in your work with 
the ledgers, about the cost to the school of maintaining this 
kind of a lighting system, versus the cost of electricity? 
What was the difference? 
SQUIBB: Oh, it cost very much less to light with the lamps. 
Perhaps for the reason that we just didn't have any light. We 
learned to walk around at night in the dark. I used to carry a 
cane, and some others did. Some boys used to carry sticks to 
navigate with at night. Many of us carried flashlights in our 

pockets, automatically. We simply didn't have the light outdoors; 
and indoors, it was dim and you had to keep your work 

right close to the lamp in order to read. 
MINK: And the boys weren't any the worse off for it? 
SQUIBB: I can't see that anybody suffered from it, and nobody 
has ever reported eyestrain or trouble as a result of the lack 
of light. 
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MINK: The replacement of lamps was not an expensive thing. 
How many did you have to replace or add? 
SQUIBB: Replacement was a little bit difficult in that the 
manufacturers of kerosene lamps all went out of business, as 
far as I know, about the time of World War I. And what we were 
doing was buying leftover merchandise that the mail-order houses 
were trying to get rid of, and had been ever since about World 
War I. And we used to have to order from Montgomery Ward [and 
Co. ] or Sears, Roebuck [and Co. ], here In California, and they 
would send the order to some place in the Beep South where there 
were still supplies of kerosene lamps in their warehouses, lamps 
and their burners and parts. 
MINK: Well, the replacement each year, or the additions, was 
not much, or a lot? 
SQUIBB: Very little. 
MINK: And of course the fuel, the kerosene, was very cheap? 
SQUIBB: Kerosene was cheap until the jet age. Now in the jet 
age, it's an expensive commodity. But it was very cheap then. 
MINK: Well, that aspect, then, I think is fairly well covered, 
except for one point, and that is the fire hazard that you 
mentioned, and therefore the appointment of a fire chief. Could 
you discuss this and incidents of fire and so on? 
SQUIBB: The fire hazard was always with us. To begin with, in 
California we have to be acutely aware of the fire hazard, 
especially from about June, let's say, until late November. The 
fire hazard Is extremely important. That, I might say, is one 

176 



reason why I set up a tradition, perhaps a wicked tradition, 
of having a shanty where the boys could go and smoke. Because 
the fire hazard in the hills, in the sagebrush and surrounding 
the school and in the dry grass was so frightful, I figured that 
we'd better have a shanty where they could smoke and make it a 
cardinal offense, paddling offense, if one were caught smoking 
anywhere else. And the boys who liked to smoke, or thought it 
part of their manhood or their process of growing up to be allowed 
to smoke, understood the fairness of this, and there were not 
many transgressions of that rule that you may smoke in the studio, 
as the boys called It, but nowhere else. 
MINK: Well, there were actually two places weren't there? 
SQUIBB: Well, as the school grew, Mr. Parks built what was 
known as the new studio, which also served as a classroom. Mr. 
Parks built it during summer vacation as a paid job. The original 
studio was so christened by George Martin who showed me that the 
word studio had a certain amount of dignity and refinement attached 
to it, and it was a much better word than "smoking shack" or 
a "smoking dive. " A smoking studio sounded very much better, 
and I agreed. 
MINK: Where was the original studio located? 
SQUIBB: The original studio was in a thoroughly lousy chicken 
shed. Turkeys, I think. Old-man Margesson had turkeys in it, 
and it is till in that very same nasty-looking shed. The turkey 
feathers and dung have long since been removed, and the lice, I 
imagine, have all died off, but boys still use that as a place 
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where they go and smoke. 
MINK: [Where] is that located? 
SQUIBB: That is just south of the chapel and immediately 

adjoining the chapel now. It Immediately adjoins the chapel. 
MINK: Well, when the transept was placed on the chapel, which 
you mentioned yesterday... 
SQUIBB: That cut out one lousy turkey shed. 
MINK: That was originally the mailroom, was it not? 
SQUIBB: That was the mailroom which had previously been another 
lousy turkey shed. And then the chancel, the tiny chancel of 
the chapel, further encroached on the lousy row of turkey sheds, 
and that brings the altar and cross of the chapel immediately 
back to back with this den of iniquity, the studio, a sort of 
juxtaposition of heaven and hell, back to back. 
MINK: Did this also occasion the construction of a new mailroom 
facility outside the main yard? 
SQUIBB: That made it necessary to have another mailroom, and 
that still exists as a mailroom in a little bit of a shanty out 
in the front, where the flagpole still is. 
MINK: How did you get the flagpole? 
SQUIBB: The class of 1938 constructed that out of pipe and 

presented it as their class gift. 
MINK: Was it a custom to fly the flag every day, when school 
was in session? 
SQUIBB: No, the flag has always been flown, displayed, on 
holidays and special occasions, not daily. 

178 



SQUIBB: Why not? I don't know why not. Oh, yes, I do, too. 
For a while we did display the flag daily, which is the custom 
on public buildings, and people driving by would see the flag 
displayed and would assume that that was a public building. 
And on more than one occasion, people driving by on that road, 
which was posted as a nonsmoking road--no smoking beyond this 
point—casual people drove into our entrance and parked and had 
their smoke and threw the butts out and drove away. I asked 
one or two of these parties why they thought that this was a 
good place to come in and smoke and throw their butts around, 
and they said, "Well, we saw the flag and assumed it was a public 
forest station, or the like. " So from that time, we didn't display 

the flag, except on holidays and special occasions. 
MINK: Well, in this area where the mailroom was set up, then, 
that was also where the store and the bank were set up at this 
time ? 
SQUIBB: And they are still used that way. 
MINK: And as I recall one or two people sleep there. 
SQUIBB: Yes, the postmaster and his assistant used to sleep 
there, but they don't now. For better or for worse, they don't 
sleep on the job. 
MINK: Let us make one more reference to the gravelbroker and his 
role, and the use of gravel, and answer the question as to why 
many of the Midland floors were gravel. 
SQUIBB: The gravelbroker, who was appointed by me, was supposed 
to buy small dabs of screened sand and/or gravel from the creek. 
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It was an enterprise that a boy could go into without any 
investment and with very little equipment. He could simply borrow 

a school shovel and a piece of fly screen, or whatever size 
he was aiming at, and screen out and sell to the school gravel 
by the boxful or pailful. And in order to take care of these 
little dabs of gravel and sand that might be sold to the school, 
I appointed somebody to serve as broker, to buy the little dabs 
and then sell it to the school, taking a commission of ten percent, 

or whatever it was. The point in that was that the smoking 
studio had to have a fireproof floor, and a pebble or gravel 
floor had the advantage of not only being fireproof, but of 
chewing up butts and fragments of cigarette, also the expectoration 

of the characters who used the studio, and this made it a 
very satisfactory floor for the particular purpose. 

Then some of our classrooms had gravel floors for the very 
reason that we didn't have the money to build board floors. 
Furthermore there was always the fire hazard that went with the 
little airtight stoves, which were inclined to become overheated; 
and from many kinds of stoves, coals are inclined to fall out on 
the floor, and the fire hazard would have been very serious if 
we'd had board floors. Another point is that the State Housing 
Act did then, and still does, require that floors be seventeen 
or eighteen inches from the ground to the bottom of the finished 
floor, and that means that you lose a good deal of headroom in 
getting your floor eighteen inches above the ground. 
MINK: Thereby, I suppose, adding to the cost of construction. 
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SQUIBB: Adding to the cost of construction and adding to the 
fire hazard. I believe the reason for the state law is to eliminate 
the worst places for rats and termites and rot, to allow ventilation 

under floors. Well, we didn't want to have to build the 
houses eighteen Inches higher than necessary, and we didn't want 
the fire hazard, so we just had these gravel floors, which were 
not too messy. 
MINK: Well, aside from your use of gravel in floors and in mixing 
concrete, which were important uses, it had other uses, didn't 
it? 
SQUIBB: No. 
MINK: I wonder if you could tell me now, just to close the fire 
issue, what were some of the serious fire situations in the 
history of your twenty years as headmaster that you had to put 
up with? 
SQUIBB: We had frequent small-fire alarms. In the very first 
year of the school, we had our only serious fire. One of these 
small dwellings that had been in use by the ranch for fifteen 
or twenty years caught fire from an overheated stove and burned 
down. It was called the Lower School. Mr. and Mrs. Rich and 
several boys were living in that small dwelling. An overheated 

stove situation caused it to burn down during Christmas 
vacation of the first year of the school. 

That alerted me to the Importance of preparedness to 
catch fires before they got under way. I knew that we couldn't 
wait for fire trucks to come up from the county fire suppression 
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station or from the Solvang Fire Department—anything of that sort 
was out of the question—and that we didn't have any water 
system such as could deliver any appreciable amount of water 
quickly. I knew the main thing was to have plentiful pails of 
water on hand all over the place, so that fires could be doused 
while they were small, before they got under way. It's the 
first fifteen or twenty or thirty seconds of a fire that count 
most. So I set up garbage pails of water, each with a nest of 
pails inside it, and then quizzed and drilled the boys as to 
where the nearest fire suppression pail was, pointing out a 
hypothetical fire. They were on their toes very much about this 
matter because we did have actual fire alarms. I should say 
on the average about once a month, a boy would light 
his lamp, and he would hastily toss, a match into the wastebasket 
that was still glowing or burning. There were many little stoves 
which heated water for the showers, and in connection with those 
stoves people would pile wet wood against or near the stove to 
dry it, and first thing you know, it was dry and on fire. And 
people would pour hot ashes into a wooden container, and the first 
thing you know, the wooden container was on fire. The hazards 
were plentiful. We had loads of fire hazards, and naturally we 
had fairly frequent fires, in spite of all the preaching I did; 
and in spite of the good intentions and the natural intelligence 
of our whole school family, we had frequent fires. But, the boys 
were very prompt about rushing to the nearest fire pail, grabbing 
out two pailsful of water and, in a matter of seconds, sloshing 
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the water on the fire and usually putting it out in the first slosh. 
There was one... I'd better not go into some of the details because 
they might embarrass somebody, but some of them were very amusing, 
and they all turned out well, praise the Lord. 
MINK: I wonder if you could talk now, just for a few minutes, 

» 

about the whole matter of housing, about the arrangements that 
you made for faculty who wished to construct houses, and about 
the arrangements you made with students who came to you with 
such proposals. 
SQUIBB: When a faculty member wanted to add to his house, we 
offered to provide the material and told him he could go ahead 
and add as he wished. And many of them did just that. Then, 
boys who wanted to improve their rooms by cutting a window, 
or building a bay window, or an alcove or a closet to improve 
their space, the same applied to them. We provided the material, 
if the boy would go ahead and construct the improvement. Then, 
for those who were in more or less cramped quarters in existing 
buildings who might want to have the fun and interest of building 
a cabin of their own to live in, we usually were able to gratify 
that wish by providing the lumber and providing a place to build. 
MINK: I'm sure there were people that came to you with such 
proposals who you turned down. 
SQUIBB: Yes, people would come with such proposals who I felt 
reasonably sure would never see the job through. Some would come 
with the most elaborate plans for building the best possible 
cabin, and I assumed they would never see the thing through, 
and I would have to turn those down. 
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MINK: Did you require them to submit plans? 
SQUIBB: Always. And in many cases, they would come with an oral 
plan, and I would say, "Well, now, you've got to draw this up 
so that I know exactly what you want to do. " And then the written 
and drawn-out plan sometimes never materialized at all. They 
couldn't get it on paper and didn't care enough to put it on 
paper. 
MINK: Another institution at Midland which must have occurred 
very early, and maybe you could tell me how early, was the very 
practical piece of furniture known as the "Midland Bench. " 
SQUIBB: Yes, I would say in the second or third year of the 
school. We'd had a year or more of trying to use conventional 
classroom chairs, which we had bought from the almost defunct 
Hancock Flying School at Santa Maria. We found that those 
conventional chairs sank their legs Into the gravel of these 
measly classrooms that we were using, and also that the boys would 
take them out to study in the sun, because it was warmer there, 
and the chairs would sink into the gopher holes and other 

unevennesses of the ground. We needed a form of seat that would give 
a writing surface, writing equivalent of the chair arm of the 
conventional classroom chair, and at the same time would have a 
runner under it like a sled rather than a leg to stab into the 
ground. So I sketched up the most obvious combination of a seat 
and a table to write on and a runner to keep it from going into 
the ground; and we called those Midland benches. I don't think 
I've ever seen such a contraption anywhere else. I believe 
that was strictly original invention. 
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MINK: What did the boys think when they first encountered these 
odd pieces of furniture? 
SQUIBB: I think everybody was able to figure out how to use 
them. I don't think anybody was ever flabbergasted. On one 
occasion, a visitor to the school said he had never seen the like 
of them, except in a little rural school in Ireland, believe it 
or not. I know I never saw the like of them. 
MINK: Well actually they were made from pieces of two by six? 
SQUIBB: Two by twelve, and they are very substantially built, 
and with the price of lumber where it is now, you can buy a 
chair for the price of the materials to construct one of these 
things. With materials and labor where they are now, they're 
not cheap seating at all. 
MINK: Who built them? 
SQUIBB: Hans Skytt and his men in Solvang sawed those with 
the power saws and bolted them together. We have made some at 
the school, but there's so much hand work in connection with the 
thing, it's best just to have the lumber cut at the lumber yard 
and bolted together. 
MINK: How many did you have made? 
SQUIBB: Oh, we've had at least one hundred made, and some of them 
have been destroyed, but they're pretty rugged and they stand up 
very well. 
MINK: I think that this is an important point to get into the 
record, certainly. I wonder if you could speak just briefly 
now about the advent of Louise Chrimes who came, did she not, 
around December of the first year? 
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SQUIBB: Miss Chrimes came during Christmas vacation, I'd say, 
of the first year, and went right.. to work (she and my wife) cooking 
and driving to the village — I've forgotten how many times a week — 
to get supplies. Daily, I'd say. She drove almost daily to the 
village to pick up supplies, and, in fact, became the housekeeper 
of the school and remained so until we left in 1952. 
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TAPE NUMBER: SIX, SIDE ONE 
July 25, 1969 

MINK: You said you would discuss briefly the tradition of the 
faculty coffee hour, which occurred, I believe, directly following 

lunch each day of the week. 
SQUIBB: That, again, was an imitation of Kent School, Kent, 
Connecticut, where the faculty met after lunch each day. I 
never knew what the Kent faculty talked about at their coffee 
hour, but it was a logical way to get the faculty together in a 
somewhat relaxed state. 
MINK: Where were these coffee hours held [at Midland]? 
SQUIBB: From the first, we met under a rather small black walnut 

tree to the west of the main house. It was umbrella-shaped 
and gave a very pleasant shade. It became known as the faculty 
coffee tree. It is still so used. It has become a rather large 
black walnut tree now, and... 
MINK: Perhaps it would accommodate the larger faculty. 
SQUIBB: Larger faculty and more faculty wives, and also more 
frequent visitors to the school, who are invited to come and 
take part in the after-dinner coffee. 
MINK: Would you try to describe how this was done? What was 
Mrs. Squibb's role and what you sat on, and so on. 
SQUIBB: We had logs, or stumps, or heavy timbers on which to sit. 
After a rain, of course, they became pretty soggy, but on the 
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whole, with our very dry climate with only thirteen inches of 
average rainfall, those things were fit to sit on--logs and 
stumps. The after-lunch meeting was especially felicitous 

because we made a point of getting all of our class periods 
finished — six periods finished—before lunch, and we had no 
periods after lunch, so that the faculty felt that on the whole 
they had finished the work of the day and were able to relax. 
MINK: What was your wife's role in this? 

SQUIBB: Louise, my wife, would sit behind the coffee pot or 
coffee urn —I've forgotten just what we used—and would pour coffee 
for those who came in, and nearly all of the faculty came nearly 
every day, and faculty wives, too. It was sociable and friendly, 
but it had another important angle. Any time any faculty member 
had a matter to discuss which concerned perhaps only himself 
and perhaps one other member of the faculty, those people and I 
could move to the other side of the tree and could discuss the 
matter quickly or at length, without involving the rest of the 
faculty. In so doing, we were able to cut down the load of sub-
jects to be discussed in the weekly faculty meeting, which was 
held, I believe, every Monday evening after dinner. 
MINK: Where was this meeting usually held? 

SQUIBB: The faculty meetings were rotated from one faculty 
house to another, and I believe nowadays they are held in a little 
house that the faculty uses for storing their records and their 
mimeograph machine and all that. 
MINK: Well, I take it then that these Monday evening faculty 
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meetings were more or less formalized sessions at which minutes 
were kept and so on. 
SQUIBB: Minutes were not kept. They perhaps should have been, 
but they were not formal. I acted as chairman, and we asked 
each faculty member to bring up any troubles he might have or 
any problems, and we discussed the plans for the athletics or 
the dances, or whatever might be in the immediate future., I 
always asked people to express their opinions about anything, and 
we managed to keep those reasonably short. We'd usually get to 
bed by ten o'clock. And the only way we kept them short was 
because the individual matters were pretty well ironed out at 
faculty coffee each day, 
MINK: Could you give me a sampling, perhaps, of some of the 
kinds of matters that would come up under the faculty coffee 
tree? 
SQUIBB: Such things would come up as, well, perhaps a disciplinary 

matter, a disagreement, an eruption between some individual 
faculty member and some particular boy. He would ask 

what I thought should be done about this infraction of discipline; 
or it would perhaps be a question of whether the teacher should 
include some branch of the subject he was teaching, or whether, 
since he had a slow class, he hadn't better leave that matter out. 
Scholastic and disciplinary matters, and matters of athletics--
well, those were the main things. 
MINK: Yes, and in the faculty meetings the same kinds of matters, 
I presume, were discussed. 
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SQUIBB: Where they concerned several members, if not the whole 
faculty. 
MINK: Do you feel that your administration of the school was 
autocratic? To what extent do you feel that you were the head 
man? 
SQUIBB: I've always felt that it was important to free the 
faculty from too much concern about the management of the school 
and from too much concern with disciplinary matters. I wanted 
to make them as unlike policemen as possible and also not to 
waste their time with questions of finance and of ways and means. 
Perhaps it was a mistake. I think probably if the sentiment 
of the school had been carefully analyzed, I would have been 
rated as no administrator at all. The school actually lacked 
administration. We certainly spent. very little time setting up 
committees to investigate this and that, and I think that I 
would say that it was a streamlined organization that was over 
simplified. 
MINK: Was this perhaps part of your tendency to seek after the 
uncluttered life? 
SQUIBB: That was distinctly my feeling: that we must not become 
so immensely involved in organization that we didn't have time 
to live. This was resented in many cases by the faculty. At 
times, anyhow, perhaps every member of the faculty thought 
that I was acting as a dictator and that they should have a 
committee to decide whether laps should be run or worked, all 
those various details of school life. They felt there should be 
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a faculty committee, and the faculty committee should meet 
three or four times a week and spend hours and hours threshing 
out these details. 

MINK: Well, wasn't it also that if such a system had been imposed, 
it would seriously impinge upon the time that the faculty 

needed to devote to the students? 
SQUIBB: To teaching. Exactly, and I felt it was terribly 

important to avoid over organization of the school. And the result 
was, I know, that at times I was considered an outright dictator 
with a very unfair use of my dictatorial power. People call it 
that. 
MINK: At what point did you consider it necessary, and for 
what reasons did you appoint Benedict Rich secretary of the 
faculty? This was a bit of organization, was it not? 
SQUIBB: That was a bit of organization which was absolutely 
necessary for the keeping of records, especially for the purpose 
of college entrance. And he always did that job and did it 
very well. 
MINK: Then this was the main duty of the secretary of the faculty--
to keep the records of the grades? 
SQUIBB: To receive the grades from the various faculty members, 
to record them and offer them for the use of colleges. 
MINK: I see. Were these the extent of the duties of that office? 
SQUIBB: Yes. Because we all lived so closely there was no 
question of his having to notify the faculty of a pending faculty 
meeting, and he didn't have to set up a lot of committees to 
decide how to handle various matters involved in organization. 
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We lived so close that everybody knew what everybody was doing, 
right up until the end of my administration, and they still 

That business of trying to keep the faculty out of the 
status of policemen resulted in--I should say, on the whole— 
a very happy relationship between faculty and boys that was 
very important, and it didn't impose on the faculty even a 
weekly, prolonged faculty meeting. There were blessings, and yet, 
of course, some people fretted because they were not given more 
of a voice in the handling of disciplinary matters and the like. 

I would say that in the past seventeen years, I can see 
very clearly that under Mr. Rich's guidance the behavior of the 
boys has been distinctly better than it was, overall, during my 
twenty-year administration; and I can also see that the scholarship 

is much more rigorous and effective than during my twenty 
years. That is, the scholastic work is measurably much higher 
as measured by the College Board and by various objective tests 
we give. It is measurably better than it was throughout my 
twenty years. And I think that that's about as succinct away 
to indicate that the school has had a different kind and a more 
effective sort—a more conventional sort--of administration 
under Mr. Rich than under me. The behavior is markedly better; 
the scholastic achievement is markedly better. And I thank God 
for it! It's just a wonderful thing to be able to turn an 
enterprise over to somebody else and to have it get better. 
MINK: In the academic life of the school this college entrance 
examination, which we have touched upon in this series of tapes, 
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was a very important factor. I think I would like you to speak, 
if you will, for a few minutes about this and how it played such 
an important role in the day-to-day academic progression of 
students through the grades of the school, the various grades 
and classes in the school. 

SQUIBB: I suppose the younger boys in seventh and eighth grade 
didn't pay much attention at all to, let's say the nimbus, the 
storm cloud on the horizon. They didn't worry a bit about it. 
However, by the time they got into tenth grade, they began to 
be very concerned about having to stand and deliver when the 
College Board put a pistol at their head. And I should say that 
the College Board examinations were a prod to achievement in 
schoolwork. Now whether that's good or bad, I don't know, but 
the fact remained. 
MINK: Well, I remember, for example, that in the playhouse--
which I don't think we've referred to, a building located down 
at the very end of the lower yard--there were bookshelves which 
contained copies of old College Board examinations. 
SQUIBB: I might mention that playhouse because in the third 
year of the school one Mrs. Roswell Skeel made the second most 
substantial gift that the school had ever received. 
MINK: The first being Stillman Hall, I suppose? 
SQUIBB: The first being Stillman Hall and the second five hundred 
dollars from Mrs. Roswell Skeel, with which we built that play 
house. 
MINK: What was her relationship to the school? 
SQUIBB: It was in memory of Susan Ross Dodge, who was my aunt, 
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and who died at Las Encinas Sanitarium in Pasadena at just about 
that time. She was the one who gave us our second car, and perhaps 
she helped us in some other ways. She did leave me a bequest 
in trust, which yielded a small income each year, and which further 

eased our personal finances and made it unnecessary for us 
to draw any salary, out of the school at all for a good many years. 
For the first nine years, we took nothing out of the school, 
except our board and keep, and we didn't have to maintain a 
car of our own. Our board and keep was free for twelve months 
of the year. 

MINK: You were discussing the playhouse because of the remark 
that I made about this building containing bookcases in which 
old copies of College Board examinations were kept. 
SQUIBB: Yes. We had copies of former Board examinations, and 
teachers would orient their courses to the Board examination, 
and that is, of course, a temptation regardless of what type of 
test you may use. It's inevitable, almost inevitable, that 
teachers and/or students will do their studying with the test 
in mind and, to that extent, narrow their work, their field of 
vision, which is a deplorable thing, but I don't know how you're 
ever going to get away from it. 
MINK: You purposely, then, acquired these volumes? 
SQUIBB: I got those from the Thacher School. They were given 
to us by Thacher, and I think Deane School gave us a lot more. 
Actually, those examinations were interesting enough and well 
enough constructed so that they provided a sort of syllabus, 
such as an inexperienced teacher could use in making up his 
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course. They served that purpose for the inexperienced teacher, 
whereas the experienced teacher ought to be able to range widely 
and keep the narrow confines of that test in the background. 
MINK: To a certain extent I believe it was true, wasn't it, 
that members of the faculty would base their midterm examinations, 
or their final examinations, on College Board questions? 
SQUIBB: They would do that at Christmastime, and then perhaps 
by Easter time they would give a straight Board examination 
from a previous year. Now, that was being done at Kent School. 
I remember being given a straight Board examination at Christmas 
in chemistry. We had an exceptionally good teacher. He had 
covered nearly everything in the book. I think he knocked one 
question or two questions out that we hadn't touched on, but we 
had covered the syllabus in the course by Christmastime, 
then went on enriching it with laboratory experiments, and so 
on. I'm not sure that that isn't a fully justified use of 
examinations as a guide to teachers, especially inexperienced 
teachers. We hear about the importance of creative writing and 
how the student should invite his soul and should make up his 
own course, his own scheme of study, and should be a free soul 
and shouldn't be confined by any prescribed course syllabus, 
but I wonder. I wonder very seriously. 

MINK: We've talked somewhat about the Board examinations and 
the point at which they were given. This sort of introduces 
the whole question of the evolution of the schedule at Midland 
for classes and so on. Could you speak for a moment about that 
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and the basis for the schedule that was followed in the school 
year. 

SQUIBB: Well, it was simply that each boy took four courses, 
and that made a total of sixteen for the high school years. 
And those simply had to be fitted together as best we could 
within six periods of the normal school working day--six 
morning periods running from eight o'clock until one o'clock. 
Then when the schedule couldn't possibly be fitted together, a 
few maverick classes would be scheduled to come in the study 
period which occurred before supper, or even, in a pinch, in 
the study period which occurred for an hour after supper. That 
was our working day: six periods in the morning, a one-hour 
period before supper and then chapel, then supper, then one 
hour after supper. 

And I might say that the chapel was at the very heart 
and center of our life, physically and mentally and emotionally. 
I tried to keep it that way. In some cases there was resentment 
toward the notion of compulsory chapel, but on the whole, I 
should say that the chapel--that fifteen minutes or so, sometimes 

less than fifteen minutes of getting everybody together 
and singing a hymn, reading a passage from the Bible, preferably 
the New Testament, and saying a few prayers--for most boys 
represented a time of trying to get away from the daily concerns 
of life and sail off to distant spheres, or perhaps, in many 
cases, just daydreaming. I think that very often the boys did 
as I used to do as a child. I could sit through quite a long 
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passage of scripture without having the faintest idea of what 
was being read. I was daydreaming, and perhaps venturing into 
regions that I otherwise would never bother to venture into. 
MINK: There was a custom, too, of having the scriptures read 
by the senior class. 
SQUIBB: The senior class still does the reading in chapel, 
and reading very often is not from the Bible. From the very 
first, the Bible reading has been done by members of the senior 
class, and some of it has been very excellent, reading without 
comment in most cases. The choice of reading and the care with 
which the reading is done has been, fully half if it, has been 
excellent. 
MINK: You spoke about the periods of the school day, which, 
Incidentally, is a six-day week. 
SQUIBB: Six-day week. 
MINK: Very, very close to this whole schedule Is the bell 
which called everyone from class to class, to chapel and to 
dinner. Could you say just a few words about the origin of 
that bell? I believe it's still used, isn't it? 
SQUIBB: Yes. The first year or two, certainly throughout the 
first year, we managed to call the school together and changed 
periods to the tune of a triangle made of the axle of a model 
T Ford, which one whacked on with an iron bar. That served 
fairly well, but within a year or two Mr. H. H. Davis, our very 
kind neighbor, secured the bell from the public school on the 
flat, near Buellton. It was called the Jonata Elementary School, 
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that was closed at that time. And the bell was bought by Mr. 
Davis and given to Midland School. And we hung it on a couple 
of fence posts, and Mr. Davis had the local blacksmith mount it 
on an axle with a crank. And from that day to this, that bell 
has called us to meals and to classes and to athletics and to 
lap penalties and to worship at chapel and to go to bed at night. 
Each day of the school year, that bell has rung forth many hundreds 
of licks of the clapper. At one time I tried to figure out how 
many million times that bell had rung, or I had heard that bell 
ring forth. It ran into the millions. And it still does the work 
rather than an electric alarm system. 

MINK: I think maybe now it would be well if you could describe 
the decision that you reached to actually incorporate the school. 
Was this in your mind from the beginning as an ultimate goal? 
SQUIBB: Yes. That was an ultimate goal. In fact, in the summer 
of 1935, we came pretty near it. George Martin returned to school 
for a week or so and visited us and got out an extra issue of 
the Midland Mirror, which was circulated to all our friends saying 

that incorporation was somewhat imminent, and explaining 
why, and, in general, publicizing the needs of the school 
and pointing out the advantage of incorporation not for profit, 
which would make donations tax deductible. I've forgotten 
just what the various factors were; I think it was just plain 
inertia which caused me to put off such incorporation. One factor 

that I do recall was that I did wish to keep the school 
simple. We had within a twelve-month period received that very 
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generous one thousand dollars from Mr. Chauncey Stillman, then 
the five hundred dollars from Mrs... Roswell Skeel. And I began 
to be somewhat frightened. I was afraid that our dear friends 
might kiss us to death. And so, from year to year, I put off 
Incorporation. 

MINK: In other words, to discourage gifts of cash, because as 
an unincorporated institution they would not be tax deductible. 
SQUIBB: They would not be tax deductible. But in 1941, the 
Laguna Ranch Corporation—whose president, Walter Bradley, was 
by that time over seventy-five --was anxious to sell off 
[its] land and distribute the proceeds to a good many heirs of 
the owners of the ranch. And so in order to acquire the acreage 
that we wanted, we had to raise sixty thousand dollars and that 
was entirely beyond my own personal means. Therefore, incorporation 

seemed important so that we could solicit donations, with 
some hope of taking the rough off that sixty thousand dollar 
job. I thought some of trying to keep it on a proprietary 
basis, incorporating and selling preferred stock or shares of 
some kind. But I was talked out of it by one Charles Lennihan 
of San Francisco, who represented Goldman, Sachs Company. And 
Mr. Ben Dibblee of San Francisco also advised very strongly 
against it. And they very kindly went into a huddle with me 
on the general subject of financing. And they recommended very 
strongly that we incorporate not for profit, and that we ask 
our friends either to donate or to buy debenture bonds--that 
means bonds that are distinctly not mortgage bonds. They were 
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bonds backed by the general assets of the corporation, but 
they were not a lien on the land or any other special part of 
our property. That turned out to be very good advice. 

We were incorporated by a young lawyer, who did the job 
at a reasonable price, Arden R. Jensen, of Solvang, who was 
just getting under way as a practicing lawyer in Solvang. He 
is now Judge Jensen. He has recently been appointed to the 
Superior Court of Santa Barbara [County]. Then we began offering 

the [bonds], I circulated among our friends--a card catalogue 
of about twelve hundred names--publicity about our opportunity 
to buy the ranch and asked people either to donate or to 

buy bonds. In that way, we got in enough to make the down payment 
of perhaps twenty-five thousand dollars and then to go 

muddling ahead and eventually, in the course of a year or two, 
paying off the total sixty thousand dollars. At this very time 
that we were acquiring all those buildings and three thousand 
acres of land, our local high school [Santa Ynez Valley Union 
High School] was building a small gymnasium, with a basketball 
court and locker rooms for boys and girls, at exactly the same 
price as we paid for the whole campus. That suggests the 

difference between an outdoor campus and an indoor building. We 
aimed to keep the outdoor life, if only because it is cheaper 
than the indoor life. 
MINK: Well, then with the purchase of the property, this provided, 
did it not, a guaranteed home face to face with the [U. S. ] 
forest reserve. 
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SQUIBB: The three thousand acres that we purchased from Laguna 
Ranch Corporation had approximately a two-mile frontage on the 
national forest, Los Padres National Forest. That meant that 
we had a corridor that could not be cut off, and it gave 
us a sense of freedom and a sense of contact with the great, 
open spaces; in addition to which we had our own three thousand 
acres with several small springs and creeks which provided, very 
attractive camping places. We didn't even have to leave our 
own premises to be able to enjoy the outdoors. 
MINK: I suspect, then, that this is as good a time as any to 
talk about the camping program at Midland. I suppose it's safe 
to assume that it had Its basis on earlier experiences at Thacher 
and, to some extent, at Webb. 
SQUIBB: In the early years of the school all of us, including 
Louise and myself, did take camping trips, some of them by 
automobile and others by horse. But as the size of the school 
increased, and as the administrative job increased, I found I 
had to cut that down to a minimum. I didn't have what it took 
to go off camping on weekends, and I felt obliged to stay on the 
job. Mr. Rich took over most of the camping activity. He and 
Mrs. Rich were very generous about taking camping trips off, 
and they became very familiar with the back country, using mostly 
horses for their camping trips rather than automobiles. 
MINK: These camping trips, I recall, ranged all the way from 
very simple affairs, which were called "hard luck" camping trips, 
up to very elaborate affairs, in terms of time and distance 
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traveled. 
SQUIBB: I believe a "hard luck" camping trip might be just a 
h ike of a mile or two or three from the school, where the boys 
would meet either an automobile or a pack horse which would 
bring along the gear. And then there would be a cookout supper, 
and some boys would have to get back to school—stagger home in 
the dark through the brush—and others might be able to stay and 
sleep on the ground and cook breakfast the next morning. Those 
were very short trips. On the other hand, Mr. Rich often took 
boys, and still does, way over the San Rafael Mountains into what 
has now been set aside as the San Rafael Wilderness, under the 
congressional act of December 1966. That was the first wilderness 

area set aside under that congressional act. And we're 
delighted that what we knew as the San Rafael primitive area 
has now been set aside as a national wilderness. And it's a 
great joy to have that right in our backyard. 
MINK: For the more elaborate camping trips, were there qualifications 

in terms of academic achievement and so on, as a basis 
for taking these trips? 
SQUIBB: I believe so. I think it was, and I think it still 
is, a condition of being in good standing, if one wants to miss 
schoolwork in favor of a camping trip. 
MINK: It might be interesting to insert here just parenthetically 

the various statuses that one did achieve academically at 
Midland, and what these statuses meant in terms of privileges 
and so on. 
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SQUIBB: As I recall, we considered some people as honor students 
and some as good-standing students and others as being somewhat 
in the doghouse. That was the general stratification. If you 
had honors, you could study where you liked or not study at all. 
If you had good standing, we had some little alcoves or study 
booths in which one could study instead of the messy public 
study hall. And I believe you could study in your room if you 
were in good standing. I think under some conditions you had 
the privilege of studying in your room. And then, in regard to 
camping, if you were in good standing, the administration felt 
that you could afford to miss some school time, that you would 
have energy or brains enough to make it up, and therefore you 
could go on an overnight camping trip and miss school time. 
MINK: The longer the trips--some of them extended as long as 
three days--were open to whom? 
SQUIBB: I think you had to be in good standing. I believe 
that was the qualification for any trip that robbed you of school 
study time. 
MINK: Another kind of camping trip was one which was given to 
the whole class, is that correct? 
SQUIBB: Well, in the early years of the school I guess that's 
true. I'm not sure that we took camping trips. I believe we 
took days off to go down to the beach at Gaviota, where there 
was nothing but the ruins of a pier, just a few stubs of piling 
sticking out of the sand, which represented the old pier where 
the steamers used to dock. And that was all. We used to take 
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days off for various classes and for various groups. 

MINK: What about the senior class camping trip? 
SQUIBB: At midyear, we tried to work out a snow trip for the 
seniors. Now, our classes In the early days would run only six 
or eight boys, and in one station wagon, you could drive that 

t 

number of boys up to a mountain region, such as the backside of 
our range. And around Mount Pinos or Frazier Mountain, snow 
was very reliable, and we did have a couple of full, senior 
class, three-day trips at midyear time. But those have never 
materialized very well. I don't think they attempt that now. 
It would have been interesting to perhaps take a week or two, 
and take books along and do some reading. That was part of the 
idea we visualized, to live in a winter climate, which would 
be a new experience for many boys, and Incidentally, to get quite 
a lot of English reading done. But it never has materialized. 
MINK: In relation to the basic schedule there was instituted, 
I presume very early, a period at the close of the year following 
graduation, which was called the makeup period. 
SQUIBB: That was a very logical evolution from what we had at 
Kent School in Connecticut. The graduation would be held 
early in June, and late in June, Board examinations would be 
held. In the interim, the candidates for Board examinations 
would be cramming for the examinations. We followed that system 
at Midland School, and we found this: that in many cases, boys 
who had failed or had turned in rather poor records in their 
courses, in their daily work during the year, with two weeks 
of cramming and review, those boys would go into the Board 

217 



examinations and do very well and pull a poor course out 
of the fire, a poor grade, pull it. up to a very good grade. 
And I felt that it would be a fine thing to let the lower classmen 

share that privilege. Those who had sinned or been lazy 
about their year's work should be given a chance to repent 
and return to the sheepfold. 

MINK: Did it ever occur to you--I'm sure It must have--that this 
also acted as a threat to these lower classmen who would be 
compelled to do this at the expense of losing several weeks of 
the precious summer vacation. 
SQUIBB: It was Intended as a precious opportunity, and it was 
stressed to them as a precious opportunity, but they soon 
recognized in it a form of club that was held over their heads: 
"Yes, you'd better work during the school year or you will lose 
two weeks of your summer vacation. " So I don't know whether it 
operated best as a precious opportunity or as a club. In any 
case, in my opinion, it worked. I don't know that the faculty 
agreed that it did any good; occasionally, I would hear the faculty 
say that the makeup period encouraged boys to be lazy during 
the year because they figured that they could make it all up 
in June. Whether that's true or not I don't know. 
MINK: Was this used by the faculty in arguing to abolish the 
makeup period? 
SQUIBB: I think so. As I recall, some faculty members would fret 
about it because this lazy, little boy won't work for me because 
he says he can just stay for makeup and thus recover from his sins. 
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MINK: Do you think that maybe the faculty were not so anxious 
to stay on for that extra two weeks of intensive cramming? 
SQUIBB: They had to stay on anyway because of the Board examinations. 

Now with the demise of the June Board examinations, the 
makeup period becomes less obvious, and they haven't had it, I 
believe, for some years. They haven't had any such makeup period. 
MINK: What happens to them now, then? 
SQUIBB: Well, if a boy hasn't got a passing grade by graduation 
time, he's just out of luck. He can probably get some summer 
study at home and perhaps take a summer course or get credit 
by studying typing or something at a public school in the summer. 
MINK: Well, one of the Ideas was that you didn't want anybody 
to repeat the ninth grade, say, [or] the tenth grade. You didn't 
want people repeating courses, year after year, and not getting 
on with their education. 
SQUIBB: We wanted to keep promoting them and this makeup did 
give [us that chance]. What would happen usually was that a boy 
had failed one out of his four courses, and hadn't failed it very 
badly. It seemed a shame to strike out that whole year's work 
in that course and make him do the whole thing over again, when, 
with a mere two weeks of solid concentration on the one subject, 
he could get a substantial mastery of that one subject and get 
a passing grade for the year. 
MINK: I know it became a matter of grave concern at graduation 
each year, whether one was going to have to remain that extra 
two weeks. What about the people who did remain and failed? 
Were there many of those who failed the makeup examinations? 
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SQUIBB: Very few of them failed, because when one had six or 
eight hours a day that he could devote to a single course, it 
was possible to review the whole work of the year in that single 

course in two weeks, give it a very decent review and become 
fully proficient. 

MINK: How long did you work during the day? 
SQUIBB: Oh, I think we put in an awful long day, as I recall. 
It was like the ordinary day. We had from eight o'clock until 
one o'clock and then an hour's [study period] before supper, and 
an hour after. And when you put all that work on one single subject, 

you can cover an immense amount of ground. 
I believe one had to have an average of forty percent, 

something like that, to qualify for that great, blessed 
wonderful privilege of makeup--as I kept rubbing into them, it 

was a blessed, wonderful privilege! But they chose to use it 
the other way; they chose to use it as a club to bludgeon 
themselves into doing decent work and getting home early in 
June, instead of late in June. 

We had one other experiment that went on for a number 
of years, but which also has been turned down by the present 
administration, and for good reasons. It was an experiment that 
should be effective and could be effective if we would concentrate 
on it and plan it carefully. And that was this: our curriculum 
was predicated on the notion that every boy would come into the 
seventh grade or—as we dropped the seventh grade, the eighth 
grade became our bottom class, and for the last fifteen years or 
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so there has been no eighth grade — into our ninth grade with more 
or less the same preparation. 

MINK: That is, out of public school or maybe out of another 
private school? 
SQUIBB: Public school or private school, Eastern school or 
Western school, we assumed, rather wildly, unjustifiably, 
that they would all have the same preparation. It's theoretically 

true. If you questioned the faculty member about it, he 
would have said, years ago, "Well, If he hasn't got the 

preparation that everybody else has, you shouldn't take him in. " 
That would be the typical faculty response. We should give these 
boys entrance examinations that would prove that each and every 
one has the same preparation for entrance to the ninth grade. 
Well, it never did work out that way. We had a tremendous 
diversity of backgrounds—Eastern, Western, public, private, 
progressive as opposed to very conservative educational theory— 
and the difference between the preparation, the equipment of the 
boys to undertake our ninth grade work was, and I presume still 
is, widely varied. Perhaps [it is] much less now because of 
objective tests and other factors, perhaps especially the Russian 
Sputnik adventure, which suddenly threw a frightful panic into the 
educators of the United States and made them believe that the 
Russian educational system was immensely superior to ours and 
that in the course of a generation or two, they would knock us 
all into a cocked hat. 
MINK: So that you really have sort of an education race and a 
space race going on simultaneously. 

208 



SQUIBB: The education race was and still is a very poor example 
of ridiculous, panicky, self appraisal. Even though our 

seventh graders are incapable of organizing a moonshot, I don't 
think we need feel terribly ashamed of ourselves. I think we'd 
have been most unfortunate to teach seventh graders sufficient 
mathematics and physics to organize a moonshot. I hope the 
Russians will be first to get a seventh grader on the moon. 
MINK: You said that there was an experiment instituted for 
a number of years at Midland. 

SQUIBB: Oh, yes. Now, this was the experiment: that since 
they came from diverse backgrounds and, in many cases, the boy 
may have had, let's say, a case of chicken pox just when his 
mathematics class was studying square root, he would come to 
us perhaps incapable of extracting square root. We had a 

remarkable case of a boy who came to us in the eleventh grade. 
He had had an infection of some kind just when his grammar 
school class was studying long division, and this eleventh 
grader, who was a level-headed, sensible, very large boy, 
couldn't do long division, simply because he happened to be 
out of school when at some point in his grammar school he 
missed the long division training that he should have had. 
Incidentally, he's a very, very successful man In business 
and with a good deal of responsibility of an engineering 

nature, now at the age of fifty. After he'd been in school and 
was having trouble in his mathematics, Mr. Rich all of a sudden 
discovered that Bob couldn't do a long division problem, such 
as most sixth graders ought to be able to do, and here he was 
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in the eleventh grade. Well, we had many other striking examples 
of that. We had boys who mysteriously found it impossible to 
look up definitions of words in the dictionary. And we assumed 
it was because they didn't know how to spell the words. But 
we found that no, that wasn't the problem; they couldn't look 
up words in the dictionary because they didn't know the alphabet. 
If they wanted to look up a word which began with the letter L, 
they'd have to begin at the beginning of the dictionary and keep 
on going until they came to the letter L, and then they would 
look up the word very successfully. But they simply didn't know 
the alphabet. Well, were those gaps largely the 
product of progressive education theory, which went into a sort 
of measles stage in the 1920's, along with the differences 
between public and private and Eastern and Western? I opined--
I did this entirely myself--that it would be a very humane thing 
if we took the boys after their three months of, in most cases, 
idle summer vacation and gave their brains a dusting off at the 
beginning of the school year, a dusting off in the form of 
reviewing the mechanics of study. That is, a review of how 
to use a dictionary, a review of the very elementary principles 
of arithmetic, the absolute, basic essentials of study. Well, 
even in the case of very well-grounded students, it could be 
reasonably interesting, in that it could be used for extending 
their already good vocabularies. It could be used, perhaps, 
for a reading period for a very good student who didn't need 
two weeks of remedial work. The faculty always resented this 
because they felt that it was cutting into the time allowed to 
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get ready for the Board examinations in June. They felt that 
for their good students, it was a waste of time and for the poor 
students, it was a deplorable thing because the poor students 
shouldn't be in school--they should have been screened out. 
MINK: But you were the one who did the screening. 
SQUIBB: I was the one that did the screening. 

MINK: You were the one who got the brunt of it from the faculty, 
right? 
SQUIBB: Yes. And the reason I took in boys who had not been 
thoroughly screened out on whether they could do long division, 
or whether they could use a dictionary and all that detail--I 
took them in without examination--[was that] even if we had given 
all the examinations in the world, we would have found that the 
candidates for admission, in nearly all cases, even though they 
were very nice boys and even though they might have very 

satisfactory records from their previous schools, they would, in 
nearly all cases, have gaps in their preparation. The number of 
candidates, right from 1935 or 1936 on, always greatly exceeded 
the number that we could take in. 
MINK: Well, I think this is a good point, Paul, at which you 
might expound, if you would, upon your philosophy of selection. 
Now, I've heard it said that one of the basic considerations 
was what the boy could do for your school, and conversely, what 
the school could do for the boy. 
SQUIBB: What the boy could do for the school was important. 
To begin with, his parents had to be able to chip in something 
or the school would have gone broke. We weren't greatly concerned 
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with whether they could afford more than the cost per boy, or 
less than the cost per boy. As long as they were conscientious 
about doing what they could, we were able to take the boy in 
if he gave any promise of contributing to our life as a school 
family. In order to be fair to the boy, we had to be fairly 
sure that he had enough preparation so as to catch on t o u r 
seventh, eighth, and ninth grade work, wherever we were taking 
him in. I always tried to avoid boys who were either too dull 
or too far handicapped in their work so that they couldn't 
very well hope to catch on to our level of work. 
MINK: Well, so what does this entail, really?--an inspection? 
Did you ask the parents to send their records to date for you 
to look at? 

SQUIBB: I always got the records to date, and in ninety-nine 
cases out of a hundred, there was a personal interview with the 
boy himself, and that often told a good deal. 
MINK: What kind of questions would you ask? You would take 
them away from their parents. Say his parents brought the 
boy to school to look the school over, and for you to look over 
the boy. You'd take the boy away? 
SQUIBB: Oh, very often I'd say, "Come on over to the athletic 
field, " or "Let's go out and look at the horses, " and try to 
get him to open up and talk. The type of talk and the subjects 
he talked about and the way he expressed himself would give a 
pretty good idea. 
MINK: Now, if you will, picture your many, many experiences of 
doing this and pull out one, if you can, and give me an idea 
of how the talk would go and what would determine in your mind 
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that this guy was not Midland material. 
SQUIBB: Oh, I don't think you could generalize except to the 
extent that some boys naturally act definitely defective, defective 

and completely negative, completely uninterested. 
MINK: In other words, are you saying, then, no evidence of 
enthusiasm for the school? 
SQUIBB: I wouldn't go as strong as that, because there were 
some cases, many cases in which it was a case of up with his heels, 
and we smothered his squeals, and we dumped him right into 
Midland School. Some of our most successful boys joined us on 
that basis. 
MINK: You mean they didn't want to come? 
SQUIBB: They didn't in the least want to come to Midland School. 
They hated it like poison, at least for the first few weeks. 
It was the last thing in the world they wanted to do, and if I 
had interviewed them and had been foolish enough to ask what 
they thought of coming and joining our happy throng, I would 
have got a very, very negative answer. But I didn't give them 
a chance to put me off that way. I should say of my own screening 
system, which was done almost entirely by me, that I didn't pass 
the boy from one faculty member to the other and then have the 
committee decide whether the boy was worthy of Midland School. 
That would have been the committed way of doing it, having him 
go through a committee interview. All such stuff may be good, 
but I can see how it would be very cumbersome and perhaps no 
more effective. 
MINK: Well, I can only assume that it must have been e sort of 
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intuitive thing. 
SQUIBB: It was intuitive, and I think if you ask the faculty, 
they would say the results were very poor, typically. The faculty 
felt that we had a bunch of lugs who came to us unprepared for 
Midland School. But as the manager of the school, I had to get 
enough boys to make ends meet, and therefore I had to take in 
some that you might consider lugs or ignorant boys who shouldn't 
be in a college preparatory school. It was that friction between 
administration and faculty that has always operated In schools. 
I've seen It everywhere. There's likely to be that feeling that 
the administration is handing us a bunch of crud to work with. 
I can remember seeing it and hearing it from faculty members of 
even Exeter and Andover, which are darn near the best organized 
college preparatory schools In the country, even there. And I 
don't think it would matter how much organization you had, you 
would always find faculty members, In faculty meetings and in 
committee meetings and in private, jeering at the bottom quarter, 
or the bottom tenth, or the bottom boy in the classes that they 
had. 
MINK: Well, you still haven't answered my question to my satisfaction. 

Maybe you can't. I still don't see how you made up your 
mind. 
SQUIBB: If the fellow seemed reasonably civilized, and if his 
home situation was particularly unhappy, or if there was friction, 
if he was getting away with unpleasantness--that is, if he was 
taking advantage of a mother or a parent--! would simply say, 
"Well, heaven's sake, send him here, and I'm sure that he'll get 
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along very much better here than at home. " 
MINK: Well, then what you're saying, really, I think, is that 
you purposely made Midland a haven for problem children. 
SQUIBB: I would say a haven for children from problem homes, 
and I think that's a pretty good statement, because it happened 
to be my own case. I was well aware of this, because my father 
was in the process of going broke in 1910, when I was, at 
my mother's instigation, released from the stresses and strains 
of that and sent to Kent School, a boarding school, to get away 
from a problem home. I was acutely aware of that feature of 
a boarding school. It's a chance to get away from a problem 
home, and the problem isn't restricted to a father going bank-
rupt or a nagging mother. It may be a problem home because 
grandparents have to live with the family, and the grandparents 
tend to spoil the child. It may be a problem home because the 
next-door neighbors have, let's say, a girl in which the boy 
is over interested. Whatever it may be, the boarding school has 
a magnificent possibility in rescuing boys and girls from problem 
homes. 
MINK: Well, now, would you say that to a degree at least Benedict 
Rich has held to this philosophy and that Mr. Munger now will 
continue to take this into account? 
SQUIBB: I think they do. I think Mr. Rich always has taken it 
into account, and I'm sure Mr. Munger, who has been doing the 
enrolling in recent years, has taken it into account. It's a 
matter of simple humanity. I think, however, that they are concerned 
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with hunting out the students that will please the faculty. I 
don't know. Perhaps they're not. 
MINK: You don't approve of this? 
SQUIBB: Not quite. No, I think you'll find that [with] the so-
called exclusive schools, and the schools that claim to be good, 
excellent schools, the typical attitude is to screen the 

candidates for the benefit of the school, not for the benefit 
of the candidate. I think that one of the major problems--
one of the problems that is making so much trouble in the 

universities, colleges and, to some extent, schools of today-
is that the screening is devoted to the benefit of the faculty 
rather than to the benefit of the students. 
MINK: Well, doesn't it go without saying, though, that in a 
great university a faculty cannot be concerned on an individual 
basis with whether a boy's father beat him and therefore he didn't 
learn long division. 
SQUIBB: To go through all of the ins and outs of enrollment 
and the reasons for enrollment, to go over all that with every 
faculty member, would mean to spend days and days of consultation 

in connection with enrolling every student. It would be a 
wicked waste of time. If it were forced upon faculty members, 
they would resent It after a while, after the novelty had worn 
off. 

Within the last six months, I have been hearing rumors, 
which I haven't yet had confirmed, that the Harvard administration 

has suddenly discovered that they have been making mistakes 
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in screening, in their very intensive screening operation, in 
which Harvard is trying to get the best for herself. She has 
been screening and screening in th e attempt to take in none but 
the best, none but the intellectual elite among freshman 

candidates. And three thousand freshmen candidates appear at 
Harvard's doorstep, and she screens all the crud out and takes in 
just the cream, just the cream of the crop. And the administration 

at Harvard University has finally begun to think that that 
is a mistake. And as I understand it now, that university is 
aiming definitely at enrolling a freshman class, one quarter of 
whom are students who don't aspire to be top students, but who 
are contented to ride along on a C average basis--or perhaps 
who are unable to rise above a C average and will struggle along 
on a C average basis--one quarter of the class to be men who are 
not striving for honors, and who are contented to be in the bottom 
quarter of the class. Have you heard about that? Well, It's 
fascinating, ' I think it's very significant. There's been a 
movement in recent years for boarding schools to feel they have 
to get on the bandwagon of coeducation. There's been pressure 
from some of our friends to induce us to open a girls' school, 
the equivalent of Midland School. 
MINK: On the same property? 
SQUIBB: On the same property and removed at some distance] so 
they would be coordinate and co-equal and coeducational, to some 
extent. That pressure is a matter of fashion of the day. I 
don't think people have examined the whole question very carefully. 

217 



Schools have launched into it, colleges have launched into it, 
without careful examination. The proponents keep telling us that 
it's normal for young males and females to associate and to 
grow up together. This argument is pushed heavily, without 
regard for the consideration that it is highly abnormal for 
young males and young females to be thrown closely together 
without coitus. It is highly artificial. To justify it on the 
grounds of being natural is the worst possible argument for 
coeducation. It is most tremendously unnatural and artificial 
for young males of any species and young females to be thrown 
closely together without coitus. And I must put it to our 
friends and others that this must be examined with great care, 
before they go twisting our arms and insisting that we must be 
natural, or modern, or up to date and do what everybody else 
is doing and become coeducational. I feel it is of the utmost 

importance that the boarding school for boys, the boarding school 
for girls, and the boarding school for coeducation should be a 
choice open to parents and to children, that we should not all 
go coeducation; we should leave the choice open of boys' schools, 
girls' schools, or coeducation. 
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TAPE NUMBER: SIX, SIDE TWO 
July 25, 1969 

MINK: The question that you raised just a minute ago [while 
I was turning the tape over], strikes me as being a very 

important and interesting one. When I said, as I did, that I 
thought that the establishment of the California Association 
of Independent Secondary Schools was an important step in the 
development of private education here in the West, you said, 
"Well, it's the nub of the history of private education west 
of the Mississippi River. " Can you explain to me what you mean 
by that statement? 
SQUIBB: When I came to California in 1924, I found this general 
condition, as best I could assess it: There was the very 
precious Thacher School; there was the somewhat coordinate Cate 
School; there was the somewhat corresponding Katherine Branson 
School, near Ross, California; there was the new and untried Webb 
School, which was less than two years old. Those were outstanding 

schools. Then there were a number of well-established 
military schools, such as the Harvard Military School, Tamalpias 
Military School, and San Diego Military Academy, and a few others, 
plus a large number--perbaps a dozen or more--of more or less 
fly-by-night military schools, which at least were somewhat understood 

by people west of the Mississippi. The military school, 
especially immediately after World War I, was supposed to have 
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some advantages such as boys had got from their military service 
during World War I. The military school was also considered a 
good correctional institution for boys who were too troublesome 

to handle at home. But otherwise, private education was 
confined, west of the Mississippi, to the church schools, and 

i 

especially the Catholic parochial schools. The attitude toward 
private education typically in the West was hostile—hostility 
toward, perhaps it might have been called, the European or the 
Eastern concept of boarding school as an exclusive place for 
snobs to get their education and to become more snobbish. The 
democratic principles seemed to call for public education, where 
all comers were welcomed, and to get rid of the private school. 
I should say the attitude was fairly strong. 

At that very time, the State of Oregon was making an 
attempt to get rid of private education. The cause was sparked, 
I think, by the Ku Klux Klan, in their effort to persecute 
Catholicism in the State of Oregon. And the bill was passed 
by the Oregon legislature, eliminating private education from 
the state. The Hill Military Academy of Portland and the 
Catholic hierarchy went to work and took the matter to the 
Supreme Court of the United States, where the final ruling 
came in favor of private education. 
MINK: What was the ruling based upon? 
SQUIBB: Well, it was actually a case, a suit. 
MINK: Well, I mean to say, the decision was based on what part 
of the Constitution? 
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SQUIBB: I don't remember, but I would say that freedom of 
education was implied in the Constitution. Well, that gesture 
on the part of the State of Oregon threw the California private 
school people into a terrible state of flurry, and whereas they 
had formerly existed on a perfectly terrible dog-eat-dog basis, 
they promptly got together: They formed a headmasters' association 

and a headmistresses' association--two separate clubs, you 
might say--and they met in a state of tizzy and fright each 
year, and they encouraged and warmed each other, even though 
they were still given to terribly unethical practices, of trying 
to subvert each other's student bodies and to sabotage each 
other. I'm not referring to Thacher or Cate or Branson or 
Sarah Dix Hamlin or Girls Collegiate, or perhaps there were one 
or two others that had ethical standards. But for the most part, 
the private schools had very poor ethics. 

When I came to California in 1924. I was immediately 
struck by the very poor ethics of most of the private school 
people whom I happened to talk to. I'm not referring to a 

certain chosen few who were careful, but most of them I found very 
ready to spread gossip or ugly rumors about their competitors. 
I don't think any grocer or pharmacist, let's say, would stay in 
business very long if he were as ugly about criticizing his 

competitors as some of these private school people were in talking 
about each other. And they used to raid each other for students 
and for faculty, and bedevil each other in a perfectly ridiculous, 

unethical way. 
Well, nevertheless, they managed to get most of them 



together into a headmasters' assocation and a headmistresses' 
association and to meet and to act civilized throughout the course 
of the meeting and to try to find common cause to associate. 
They paid very small dues and managed to keep the associations 
alive by volunteer effort on the part of heads of schools. But 
they had no financial strength; they had no great loyalty among 
themselves; they had no war chest with which to hire professional 
help or to conduct any advertising campaigns. I first had the 
privilege of attending one of their meetings at the Atascadero 
Inn, which has since burned down. At the Atascadero Inn--I 
should say in December of 1933--I heard their discussions and 
realized how feeble their effort must be when it was carried out 
entirely with the left hand of a busy school administrator, who 
was harassed by the Depression and who wondered whether he was 
going to be able to carry his school through the Depression at 
all. Such a busy and harried person couldn't expect to do very 
much for the association. 

MINK: You were then, of course, headmaster at Midland, just a 
year or so on the way. Did they extend an invitation to you to 
come, or did you just go? 
SQUIBB: Oh, they invited me to come as a guest that first year. 
I think it was December 1933, and then I attended the next year's 
meeting at the Cate School in Carpinteria. 
MINK: "Well, what did you think of these people when you first 
confronted them at the Atascadero Inn? 
SQUIBB: I found them sneering at each other behind their backs, 
especially the nonmilitary schools sneering at the military 
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schools and vice versa. That was the headmasters' association; 
the ladies were not present at all. It became perfectly clear 
to me that without much better cooperation and without financial 
vigor, the thing could never be an effective organization. And 
I talked with Thompson Webb, especially. Morgan Barnes of 
Thacher was on his way out. He was trying hard to wash his 
hands of the job which he didn't enjoy, and he wasn't especially 
concerned about the headmasters' association. He didn't feel 
the need of an association; Mr. [Curtis W. ] Cate felt rather the 
same way. But Anson Thacher and Thompson Webb and Dr. Murray 
Peabody Brush of the Cal Prep School at Ojai, which at that time 
had moved from Covina to Ojai, and Mr. Keith Vosburg of the 
Catalina School, and Mr. Lowry Howard of the Menlo School at 
Menlo Park, California, I think were the ones who were most 
acutely aware of the need for an organization. 

At any rate, in March, 1939, Thacher School celebrated its 
fiftieth anniversary, and they brought together a great many 
school people — public and private—and college people for that 
celebration, March 21. I've found the minutes of that meeting 
of March 21, 1939. And in the course of that meeting, I had 
a chance, especially, to point out the lack of ethical standards 
In so many private schools, and to urge an association which would 
help police the situation, which seemed to me bad enough to call 
for public policing of the private school situation. Someone 
had introduced a bill in the senate aimed at state regulation of 
private schools. I think it never even got onto the floor of the 
senate, but it nevertheless was a straw in the wind, which indicated 
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that there was a good deal of public exasperation over the lack 
of standards in private education. 
MINK: Then did you point out to this meeting that if they didn't 
start cleaning their houses the state might clean them for them? 
SQUIBB: I pointed that out emphatically at this meeting, and 
Thompson Webb and others emphasized the point. I'm not sure 
that I can find a copy of what I prepared for that meeting and 
I know it was discussed. I can recall that Mr. Hollis Allen 
of the faculty of Pomona College talked on the subject, and he 
quoted from my remarks and said that he thought I had put my 
finger on the matter well enough. And this was built up so 
forcibly at that meeting, that I would say very soon afterwards, 

perhaps a week or two afterwards--I'm not sure about the 
precise timing of this, but it was very close to the time of 
the Thacher fiftieth anniversary--that half a dozen of us met 
at Thacher and discussed the need for an association and pledged 
one percent of our gross income to the association. 
MINK: You say a half a dozen. Were these the people you were 
naming just a while back? 
SQUIBB: The people who appeared at that meeting were, I am 
certain, Thompson Webb, Lowry Howard of Menlo, Anson Thacher, 
myself, Keith Vosburg of the Catalina School, and I think Mr. 
Cate--I'm not sure of Mr. Cate--and Dr. Murray Peabody Brush of 
Cal Prep. At that time, we agreed that we would chip in to such 
an association one percent of our gross income. 
MINK: At that point in Midland's history, how much money would 
that make? 
SQUIBB: Our gross was about fifty thousand dollars, which meant 
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that I was committing us to five hundred dollars. And the others 
were committing themselves, roughly, to one thousand dollars. 
It was still hard times for many of them, but many of them at 
that meeting pledged one percent of their gross. 

MINK: Five hundred dollars at that time meant quite a bit to you? 
SQUIBB: It was a whole lot of money, wasn't it? And one thousand 
dollars or so was a whole lot of money for the others. 
MINK: Whose idea was it to pledge one percent of the gross? 
SQUIBB: That was the outcome of our discussion. 
MINK: Well, whose idea was that? 
SQUIBB: I should say that Thompson Webb probably proposed 
one percent as a figure, a very easy figure to arrive at. 

And thereby hangs a tale. Later, sometime during World 
War II —I've forgotten the occasion, just where it was, but I 
would say at Cambridge, Massachusetts—Thompson Webb went East 
to I think it was a meeting of the New England headmasters' 
association. And they were discussing the need for a national 
association of schools that would work together to improve 
private school standards and head off public interference with 
private education. And at that meeting—I'm quite sure it was 
in Cambridge--those men were solemnly haggling and haggling over 
whether they should raise their annual dues from twenty dollars 
a year to twenty-five dollars a year and whether they could 
possibly afford to raise their dues five dollars, or whether 
that would cause many of the schools to back out of their private 
school association. And Thompson Webb was a guest at that meeting. 
He held his tongue for a while, until they had thrashed over the 
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possibility of raising the dues five dollars, and then he asked 
for a chance to describe his own experience. And he got up 
and told them about how [we in] our association, which then by 
that time was well on its feet, had pledged, and were paying 
annually, one percent of our gross to the association, so that 

I 
we could afford a full time executive secretary and adequate 
stenographic [assistance] and publicity work, and even mild, forms 
of lobbying. And they were perfectly amazed. It had never occurred 
to them any such thing could-be done. That encouraged them to 
suddenly sit up and begin talking about an association that 
would pay one hundred dollar dues and would embrace hundreds 
of schools throughout the United States, and they realized that 
with one hundred dollar dues collected from some hundreds of 
schools, they would then have financing enough, money enough, 
to accomplish something. And that marked the beginning. It 
was Thompson Webb's brief speech telling of our experience which 
began that day [March 21, 1939] at Thacher School that crystalized 
the National Association of Independent Schools, which now has 
a good deal of status and a good deal of momentum. 
MINK: Have you always been, since the beginning, a member of 
that organization? 
SQUIBB: Yes. Right away. We joined up just as soon as it got 
rolling, and it was Thompson Webb, and nobody else, that crystalized 
the whole movement toward a national association of independent 
schools. 

Well, this six, seven or eight of us who met at Thacher 
School pledged our one percent. I've forgotten who it was, 
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but I think Thompson Webb was the one who notified the other 
members of a selected group of the more ethical private schools, 
both for boys and for girls, and proposed an association to be 
called the California Association of Independent Secondary Schools. 
Subsequently, the word "secondary" was left out and we embraced 
the schools at the elementary level as well as secondary. And 
I should say that our organization meeting was held at the 
Marlborough School in the winter of 19^0, as I recall it, at which 
we became formally organized; and we proceeded to incorporate 
and to hire as executive secretary Mr. Howard H. Pattee of 
Claremont. 

MINK: Why Mr. Pattee? 
SQUIBB: Because Mr. Pattee was an effective worker for Pomona 
College on publicity, public relations work, and various functions. 
He performed there, and Mr. Webb knew him well and found him 
very easy to work with. So Mr. Pattee went to work as a full-
time executive secretary and maintained his office in Claremont, 
which was very near the Webb School. And Mr. Webb, I believe, 
was our first president, and the two of them worked together 
splendidly. 

The most striking, early meeting of the California 
Association of Independent Schools was held on December 8, 1941. 
That was the day after the attack on Pearl Harbor. And we 
turned on somebody's portable radio. (That was in San Francisco 
at the St. Francis Hotel. ) We turned on somebody's portable radio 
and heard President Franklin Roosevelt's declaration of war. 
MINK: The "Day of Infamy" speech of Franklin D. Roosevelt. 
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SQUIBB: We heard them actually broadcast it, the "Day of 
Infamy, " yes. Well, of course that threw an extra bit of drama 
into the meeting. However, most of our members were there. 
Miss Katherine Branson and other northern California school 
heads. The Hammond School was represented, for instance, and 
there was a good attendance from the south. 
MINK: You said this was a group of people who could be categorized 
as the ethical people. 
SQUIBB: Yes. 
MINK: This was a selection. Was there somebody, then, who named 
the ethical people? Who separated the sheep from the goats, 
in other words? 
SQUIBB: I've forgotten just how that was done. I'm sure of 
one thing. I know that we were hesitant about asking some of the 
military, more or less fly-by-night schools. We gradually 

increased our membership, I think by vote of the general membership. 
Later the association had a screening committee; they've had 
an elementary and a high school board of standards, which have 
determined who should be admitted. 
MINK: I see. But when you had the organizational meeting at 
the Marlborough School at that point was there someone appointed 
or a committee appointed to determine who would be invited to the 
meetings that occurred in San Francisco? Who made up the list? 
In other words, who separated the sheep from the goats? 
SQUIBB: I have forgotten how it was done. I think it was by 
just general rumor among ourselves, by rumor and by good report. 
MINK: You didn't help in drawing up such a list yourself. 
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personally? 
SQUIBB: I think we all did. I think we sat around the table, 
and we expressed our opinions as to whether this or that should 
be admitted. If I recall rightly, I think some of us had very 
strong opinions as to who should be and should not be in the 
association. 
MINK: And this was at the Marlborough meeting? 
SQUIBB: I'm pretty sure it was at Marlborough School. It could 
have been at Black Fox Military Academy, but it was at one of 
those schools In Los Angeles. 
MINK: Well, what happened at this San Francisco meeting that was 
earthshaking? 
SQUIBB: Well, the earthshaking thing was that it was the day 
after Pearl Harbor, and it created a tremendous impression on 
me. But it consolidated this organization, which was just In 
its infancy still, and as I remember, we added somewhat to our 
membership. We had one or two guests in from the Bay region 
and the CAIS took a shape which Mr. Pattee carried to a very 
effective organization. 

Mr. Pattee got around and visited many schools that were 
marginal and that might improve their standards to the point 
where they could be invited to join the association. He got 
around and suggested ways for them to improve their ethics. 
He worked steadily to keep in touch with the legislation that 
was in the mill at Sacramento, such as might be harmful to 
private schools. 
MINK: Well, one of his efforts must have been directed towards 
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making it known among senators and representatives in the legis-
lature that the independent schools were trying to clean their 
own house. 

SQUIBB: Yes. Now, this was done, I should say, largely through 
Mr. Edwards of the University of California at Berkeley. 
MINK: Was he in charge of their Office of Relations with 
Schools? 
SQUIBB: Yes. Hiram Edwards and Mrs. [Katherine] Walker, in 
the Relations with Schools Office at UCLA, you might say, were 
very important cogs in that original machinery. Mr. Edwards 
impressed, beyond a shadow of doubt, upon the members at that 
organizational meeting, the importance of an association that 
would do some housecleaning and would help improve standards, 
with the veiled threat that the public actually would follow, 
if we didn't do something. And he and Mrs. Walker were tremendously 

helpful in forming our membership and our whole procedure. 
MINK: When this organization began to get on its feet, I vaguely 
remember that there was some effort made, within the association, 
to rank the schools in order of their excellence within the state. 
Is this correct? 

SQUIBB: I don't think so. I don't remember any such movement. 
There were, however, at first, a few Catholic schools in the original 

organization. But the few that were in the original setup 
have all withdrawn. They have their own organization; they have 
their own lobby; and they have their own set of standards, their 
own board of standards. They don't feel justified in contributing 
to this. On the other hand, we have from the first had one 
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Episcopal-affiliated school--the Bishop School of La Jolla has 
been a member from the early days. The Harvard School has quite 
recently joined the association that's a church-affiliated 
school. I'm not sure there aren't a few others that have church 
affiliation. There's been a slight movement out and in of church 
affiliated schools. In general, however, we do stand for the 
strictly independent school that has no denominational control, 
no hierarchy and no board of standards or examining system, such 
as the church schools do have and which seem to be adequate to 
keep their standards reasonably high. They don't need it. And 
we don't need their support anymore, because between the girls' 
schools and the boys' schools and the coeducational schools and 
the elementary schools, we have enough members to give us a very 
decent war chest and to maintain an effective, working, central 
office. It's a success story which is interesting in that it has 
spread nationwide from here. 

MINK: I don't know why I was under the impression that some 
effort was made to keep track of the college records of people from 
the association membership by school. 
SQUIBB: That is the basis on which the board standards work, to 
a great extent. 
MINK: Gould you say a few words about that and how it came about? 
SQUIBB: The colleges, as represented by Dr. Hiram Edwards of 
Berkeley and Mrs. Walker of UCLA, were naturally concerned about 
the product, concerned particularly about the product of the 
private schools. The other ethical matters were subordinate in 
their minds. They were primarily concerned with how well these 
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kids would do in college, and therefore, from the very first, 

their admissions offices have kept track of the records of the 

graduates of CAIS schools in the University, and the other colleges 

have followed suit. We set up a board of standards, including 

a man from Stanford and a man from Cal Tech, besides people 

from the University of California. I've forgotten just how many 

are on the board of standards, but they get from the various 

colleges the records of the graduates of the schools, and they 

compare those records with their admissions records and expect 

to find a differential of one grade point. That is, they expect 

the college record to be one point below the admissions record. 

If a differential between the school record, the admissions record, 

and the freshman year record is more than one grade point, we 

are in the doghouse temporarily. 

MINK: Are you dropped then from the association? 

SQUIBB: No, we are notified that we are under a cloud and that 

we'd better get our socks up. The results have been good. 

MINK: Have there been schools that failed to get their socks 

up and have been dropped from the association? 

SQUIBB: I think somebody was dropped a while ago, but mostly 

what they do is go to work and toughen up their own marking 

system, or else they get behind the boys and girls and rag them 

a little bit after they get into college. 

Now thereby hangs a tale. It's this: If a school is too 

earnest and aggressive about keeping its children working up to 

their full capacity and then sends them to college where there's 

nobody to crowd them and make them work up to their full capacity, 
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the grade point differential is likely to be very great. On 
the other hand, a school which has the boys or girls working on 
a fairly relaxed basis, learning to grow up rather than to just 
confine themselves to learning the subject matter required, 
such a school is likely to have only the expected one grade 
point differential, or perhaps even no differential at all, which 
is a very important point of school philosophy. What Is our 
duty toward these college preparatory students? Is it our duty 
to see that they perform at the very top of their capacity; or 
is it our duty to mature them, to get them into a mature intellectual 

and motivated attitude toward school work? 
MINK: In other words, with the basic college preparatory curriculum 

would go, hand in hand, a kind of education on how to study 
SQUIBB: How to study and a thirst for knowledge, a thirst for 
knowledge and some skill in how to budget one's time and how to 
study. That must be part of our curriculum or we're not doing 
the job. 
MINK: Has this been more and more in the minds of public 

educators than it used to be? 
SQUIBB: I don't think the public educators needed it as much 
as we did. I think it's always been pretty much in their minds 
that they would provide the motivation and provide a relaxed 
atmosphere in which the child would grow up, a relaxed attitude 
toward books and toward laboratory equipment and everything else. 
Well, that relaxed attitude is a dirty word in the ears of a 
faculty member at, let's say, one of the hard-work academies, 
such as Exeter or Andover, and some of our other schools. The 



faculty don't like to hear about relaxed boys. They want to 
have them tightened up and just fighting for every inch of the 
way. And there's where your philosophy must split. Well, perhap 
you could straddle both ways. Perhaps you can find a way to 
have boys working and fighting to get grades and to get ahead 
in their vocational studies, or fighting to get ahead in an 
intellectual grasp of life on the one hand, and on the other 
hand, being relaxed enough to grow up and to broaden, not to be 
so tightly squeezed into a channel or a rut of getting ahead in 
the profession as to be unable to broaden one's view and one's 
outlook on life. 
MINK: Well, maybe this CAIS procedure is the thing that I had 
confused in my mind with the question that I asked you earlier. 
The progress of the products of the schools in this association 
was followed by the association and reported back to school In 
terms of grade point differential. Was there ever any effort 
to place this in a statistical mold, so that one could see that 
the graduates of, say, Thacher were doing better than the graduate 
of Cate, or of Midland? 
SQUIBB: It is placed in this statistical mold for each and every 
one of our members (the heads of schools) to see. And they can 
see their own performance in relation to other members of the 
California Association of Independent Schools. 
MINK: Well then I guess I really was right that you can say 
which one of these independent secondary schools deserves to 
be at the top. 
SQUIBB: The board of standards and Mrs. Walker at the Relations 
with Schools Office and nobody else bothers to list them in that 



order. But they send the statistics around for all to read, 
and one can draw up his own rating by reading between the lines. 
MINK: Well, when you began to get these reports during the time 
you were headmaster, where did Midland rank? 

SQUIBB: Midland ranked pretty well, for the very reason that 
I allowed a good deal of slackness. I don't know whether you 
remember it or not, but we used to have some awful slack beasts. 
We used to have some slack creatures who wouldn't work anywhere 
near their capacity, and yet they would somehow muddle Into college, 
and at college, they weren't any worse than they were at Midland; 
so we had practically no differential at all. [laughter] They 
were so terrible at school that they couldn't get any worse at 
college, and so our differential was perfectly acceptable. 
MINK: Well, I'm sure that probably you and Mr. Rich sat down 
with his slide rule and took these statistics and figured out 
where Midland stood. Now where did it stand? First, second, or 
third, or did it always stand first? 
SQUIBB: Well, I never bothered to notice except that Thacher 
was uniformly better than we were, that some of the girls' schools 
were very much better than we were. I think those were the only 
ones who we could count on being better than we were. That is, 
the differential was less for those schools. 
MINK: Well, would you very often rank around fifth or sixth in 
the state? 
SQUIBB: Oh, yes, very often. Now, of course, those figures were 
based on a very pathetically small number of people. Our classes 
were running only half a dozen in a class, eight or ten in a 
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class, of whom two or three would not be recommended to college 
and consequently didn't count on this listing. But let's say 
we would average half a dozen who went to college on a recommended 
basis, and our record would be based on, let's say, a fine lot 
of hoys, such as Bob Hadden and John Blanchard. Now when cookies 
like that go to college, they do just as well in college as they 
would in school. And in that same class [class of 1942], there 
were four or five others who were just perfectly fine students, 
and they did just as well at, college as they ever did in school, 
if not better. In lots of cases they did better. 

After World War II, as the World War [II] veterans and 
then later the Korean [War] veterans stepped up the pace of 
college work, our boys, naturally, didn't show up as well as 
they had before those veterans stepped up the pace. Then, 
when Mr. Rich took over the headmastership, he got much more work 
out of the boys. He pushed them more than I did, and the 
result was that they would get into college through the inspiration 

of the prodding they got from the school adminstration and 
faculty, which frequently called on the parents to get in behind 

the boys. Now if they'd all push together--the administration 
and the faculty and the parents--if they all pushed together, 

we could make this cookie get into Harvard, or wherever it may 
be. The result was a greater differential. Now, I don't say 
that the boys weren't doing better work than they ever had. They 
were. They were doing better work than they ever did under me, 
and probably in college they were doing just as good work as 
they did during my administration. But the differential looked 
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worse, and that has been a disappointment to Mr. Rich. 
MINK: So Midland, in essence, has, for a number of different 
reasons which you mentioned here, gone down in rank. 
SQUIBB: We have gone down in rank because the differential is 
greater. But that doesn't mean that the boys aren't doing much 
better work in school. They're doing much better work, very 
noticeably better. And it's disappointing to have that differential 

increase rather than decrease. 

MINK: It's ironic to think of the selection measures that you 
described, which you used during you administration, plus the 
slackness which you encouraged, produced results that were better 
than those in recent years. 
SQUIBB: [laughter] It's ridiculous. It's perfectly absurd; 
but it's absolutely true that because I didn't enlist the parents 
and get them to stick pins in the boy while I twisted his arm 
behind his back to get him into college, because we didn't 
cooperate that way, and we didn't get the faculty pushing terribly 
hard, that the differential was minimized. Now, I don't know 
the right and wrong of the matter; I declare I don't. I don't 
know what's the right way to go about it. 
MINK: I'm assuming, too, that Mr. Rich changed the methods of 
selecting boys for Midland School. We'll find out from him. 
SQUIBB: I think Mr. Rich realized the importance of taking in 
boys who could reasonably be expected to fit in and to have a 
basic loyalty to the school, such as sons of alumni and sons of 
very good friends, even though they may have lower IQ's than 
perfect strangers, who may come along with a high IQ and perhaps 
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with a very fat pocketbook. I think Mr. Rich would prefer to 
take in the son of an alumnus, even though he couldn't pay the 
cost of the boy, and even though his IQ might be a little lower, 
because he could expect loyalty and cooperation. 
MINK: Well, I think we'll leave it at that. 
SQUIBB: And you pick up the story from Ben [Rich]. 
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