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INTRODUCTION 

I recall Ben Rich as he was in 1969, the year of his 
retirement as headmaster of Midland School. It is difficult— 
impossible, in fact—to separate the memory of Rich and 
of Midland. In my mind they grew together, in a quiet, 
strong partnership. Rich is the embodiment of the Midland 
ideals—self-reliance, common sense, and community—though 
I doubt if anyone can recall him saying anything about 
these at all. He just lives that way. 

These interviews tell the story of Midland during some 
difficult times. He talks about these as matter-of-fact; 
things were not all that bad. And they were not, because 
both Rich and Midland have a stockpile of strength, 
stockpiled during good times and measured out, quietly, in 
bad times. 

Though the story is told in his words, it is a shame 
that we can't have Rich himself, telling the story in person. 
It would be strange to hear these words from him, these 
accounts of doubt and adversity. He is shy about discussing 
such things, and besides, there are much happier things to 
talk about and to do. And Ben Rich is a happy man. Who 
else but a happy man would suddenly burst into song-
several verses, perhaps, of a western ballad—while working, 
while discussing school work, or while waiting for a class to 
assemble? Why, I believe the man even smiled when he was 
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angry—a smile that peeked through an indignant frown, 
which made anyone in range feel foolish for ever committing 
the smallest indiscretion. But he was never angry for 
more than a few minutes. 

Look closely at how Rich faced students' problems. 
In the late 1960s various illegal drugs showed up at Midland, 
both a part of and symbolic of the general turmoil among 
the young. In those days, we doubted that anyone more than 
a few years older could identify with our problems. And 
probably Ben Rich did not completely understand our turmoil, 
but there is no doubt in my mind that he felt our pain. 
That empathy, plus a large dose of common sense, proved 
that some of the older generation were still alive and 
kicking. 

This introduction may seem incomplete without some 
memorable anecdotes by which we may characterize and remember 
Ben Rich. There are many told about his predecessor, and 
there will surely be more about succeeding headmasters. 
But Rich is not a man to be described or remembered by 
such means. 

Henry David Neugass, Midland '69 
Los Angeles, California 
April, 1977 

* * * 
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Benedict Rich was born January 6, 1910, in New York 
City to Lawson Carter Rich (an Episcopal priest) and 
Elizabeth Harriman Rich. He attended Trinity School in 
New York and Kent School in Connecticut before matriculating 
at his father's alma mater, St. Lawrence College. 

At St. Lawrence, he majored in English while pursuing 
the requisite education courses toward a teaching credential. 
It was there that he met Katharine Schwartz, whom he married 
after graduation. 

Rich was invited to teach at Midland School by its 
founder, Paul Squibb, a longtime family friend and a former 
classmate at Kent of Rich's older brother Dominic. He 
arrived in California in 1932, Midland's inaugural year, 
to begin a career as educator that was to span his 
professional lifetime. 

Upon Squibb's retirement as headmaster in 1952, 
Rich acceded to the position, in which he remained until 
his retirement in 1969. Today, he resides at the school, 
maintaining a liaison worthy of an emeritus educator. 

In the following pages, which consist of a verbatim 
transcript of tape-recorded interviews made with the UCLA 
Oral History Program, Benedict Rich recalls his years at 
Midland School, as teacher and headmaster. This interview 
is part of the Program's Education series. Records 
relating to the interview are located in the office of the 
UCLA Oral History Program. 
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INTERVIEW HISTORY 

INTERVIEWER: James V. Mink, University Archivist and 
Director, UCLA Oral History Program. BA, MA, 
History, UCLA; BLS, University of California, 
Berkeley; Certificate in Archival Administration 
and Preservation, American University, Washington, 
D.C. 

TIME AND SETTING OF INTERVIEW: 
Place: Mr. Rich's office at the Midland School. 
Dates: December 29, 30, 1969. 
Time of day, length of sessions, total number of 
recording hours: The interviews took place in several 
sessions of approximately three hours each over a 
period of two days. A total of five hours was recorded. 

Persons present during the inteview: Rich and Mink. 
CONDUCT OF THE INTERVIEW: 

The interviewer framed discussion within subject areas. 
After he had given a short biographical exposition, 
Mr. Rich was asked to describe the circumstances of 
his coming to Midland School, his first impressions 
of the campus, and the headmastership of Paul Squibb. 
Rich then discussed grading systems, discipline, and 
admission policies of the school during his years of 
involvement. He continued by analyzing problems of 
independent schools, generally in California and particularly 

at Midland, including academic, financial, and 
personal relations. In his discussion, he also touched 
upon the California Association of Independent Schools 
and the personalities with whom he came into contact 
through that organization. 

EDITING: 
Editing was done by the interviewer. The verbatim 
transcript of the interview was checked against the 
original tape recordings and edited for punctuation, 
paragraphing, correct spelling, and verification of 
proper and place names. The final manuscript remains 
in the same order as the original taped material. 
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Words and phrases inserted by the editor have been 
bracketed. 
Mr. Rich reviewed and approved the edited transcript 
of the interview. He made a number of corrections 
and deletions; he supplied spellings of names that had 
not been verified previously. 
The index was compiled by Joel Gardner, Editor, UCLA 
Oral History Program, who also prepared front matter 
and reviewed the manuscript before it was typed in 
final form. The introduction was written by Henry 
Neugass, a doctoral student at UCLA who is an 
alumnus of Midland School. 

SUPPORTING DOCUMENTS: 
The original tape recordings and edited transcript of 
the interview are in the University Archives and are 
available under the regulations governing the use of 
permanent noncurrent records of the University. 
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TAPE NUMBER: I, SIDE ONE 
December 29, 1969 

MINK: I wonder, Ben, if this morning you could begin by 
talking about your early years, your education, and so on. 
RICH: I was born in New York City on January 6, 1910. My 
father was Lawson Carter Rich, and my mother was Elizabeth 
Harriman Rich. My father had been married before and had 
two sons, Dominic Rich and Vincent Rich; and their mother 
died when they were small. I don't know how old they were 
when Father married my mother, but I am the fourth of 
Mother's children. The oldest is Elizabeth Rich Wood; and 
next to her is my brother, Francis Neilson Rich; and next 
to him is my sister, Mary Rich Hager. Dominic Rich died a 
few years ago, and Mary Rich died two years ago. My father 
died in the early 1940s. Mother died in 1934. 

Father was an Episcopalian priest, High Church, and he 
had a parish on Sixty-ninth Street between West End Avenue 
and Amsterdam Avenue. His work was almost entirely with 
poor people. This section on Sixty-ninth Street had been 
the section of stables and coachmen and people of that sort. 
Then, when automobiles took over, it became a garage section; 
and the garage men didn't live with their garages, so that 
area changed to a sort of tenement district. Father still 
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kept his church there. The congregation dwindled because 
people moved out of that area and Father didn't move his 
church. He was very largely backed spiritually, and also 
to some extent monetarily, in that Bishop [William Thomas] 
Manning, of New York, paid out of his own pocket for a 
helper for my father in Father's later years, when Father 
couldn't take all the services himself. He did maintain a 
really heavy schedule of services, even though they were 
not heavily attended. As I understand it, when I was small, 
the congregation was quite large. I don't know how large, 
but it was much larger than it was as I remember. 

I went to Trinity School in New York, and my sisters 

went to Saint Agatha's School; both of them were church schools, 
Episcopalian schools. Trinity School is on Ninety-first 
Street, and we used to walk up to school, generally, if the 
weather permitted. We lived in an apartment on Seventieth 
Street. I went to Trinity School through the seventh grade, 
and then I went to Kent School in Connecticut. 
MINK: Was your father a good friend of Father [Frederick 
Herbert] Sill, the headmaster of Kent? 
RICH: Yes. Father Sill was headmaster then; he was friendly 
to the whole family. 
MINK: Was it your father's decision you should go to Kent? 
RICH: Well, I don't really know. It was taken for granted 
that I would go to Kent. Dominic and Vincent had been to 
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Kent, and Francis went to Kent. It was taken for granted 
that I would go to Kent. I really didn't enjoy school very 
much at Trinity, largely because I went to school and stayed 
there during class time; then, after class time, I came 
right home. I was not allowed to play with the "street 
boys." There really wasn't any playground to play in at 
Trinity School. When school was over, I came home. I didn't 
make very many friends at Trinity School. When I went to 
Kent School, I enjoyed it right from the beginning. I liked 
it very much. I remember my years at Kent with a great deal 
of enthusiasm. I had great fun at Kent. I liked the ath-
letic program. I don't remember ever being particularly 
concerned about my grades, whether they were good or bad. 
I don't think they were very good, but I never really worried 
about them. 

MINK: Was there anything in particular at Kent that did 
interest you, among the subjects that you studied—any one 
particular subject? 
RICH: I suppose it was a matter of personality. I liked 
math because I liked the math teachers. There was one math 
teacher in particular, Dixon Walker, who I suppose influ-
enced me more than any other man at Kent. With him, I still 
correspond. He was a really great, great help. He coached 
me in crew. But also, I suppose, where I had the most con-
tact with him was simply in being one of the people who 

3 



would be invited to his room for cocoa and cookies and that 
sort of thing. He was alumni secretary. Often when he was 
working on his alumni secretary work, some of us would help 
him with the clerical work. I admired him tremendously. He 
was an excellent teacher. Incidentally, he never graduated 
from college. He is a Kent alumnus and went from Kent to 
Yale. In his freshman year at Yale, his father died, and 
he had to go to work to help support the family. He came 
back and worked at Kent and taught some elementary classes. 
When I had him, he was teaching geometry. That was the class 
I was in; he also taught algebra, but I was in his geometry 
class. I think that is what made me enjoy geometry as much 
as I did. Later on, when teaching, I enjoyed teaching 
geometry more than anything else, partly because I was 
thinking of his methods and so forth of doing it. 
MINK: Your brothers Vincent and Dominic had preceded you 
by how long? 

RICH: Dominic was in the class of 1914, and I was in the 
class of 1928. Paul Squibb was in the class of 1914, and 
Paul Squibb and Dominic were very close friends; and they 
roomed together, either at Kent or Harvard, I'm not sure 
which. But they were roommates, either in school or in col-
lege. Vincent was a year behind Dominic, and when World 
War I began, Dominic and Vincent and Paul Squibb and many 
others went over to France with the American Field Service 
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driving ambulances, before the United States declared war. 
When we did declare war, Paul Squibb went into the artillery. 

My brother Vincent went into the Rainbow Division, 
which was MacArthur's division, and he was in artillery. 
Dominic was wounded when he was driving an ambulance. His 
arm was shot, and while he was recuperating from that, he 
acted as interpreter for General Joffre and really had a very 
good time going around with him and interpreting for him. 
Then he joined the French air force. I believe he was in 
Lafayette Escadrille. I'm not positive about that, but I 
think he was. As I remember, he was shot down two or three 
times but managed to land all right and was not captured. 
He met his wife over there. She was with the Red Cross. 
They were married after they came back to this country. He 
flew for the French. I don't think he flew for us; although 
his uniform was a United States uniform, and it had the wings 
on it of a pilot, so maybe he did fly for us. But all I knew 
about it was he always made it seem like a good experience. 
He and Vincent both received the Croix de Guerre, as most 
Americans did, two or three times. They thought of it as a 
very worthwhile, good experience, because they were fighting 
for a cause that they really believed had something to it. 

Francis was in the class of 1925 at Kent, and so he was 
in the fifth form when I came in the second form; and he was 
a great help to me while I was in school. I didn't see a 
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great deal of him, but if there were any problems that came 
up, I could always go to him, and then he was always very 
helpful. 

All of my brothers went to Harvard, and I really don't 
remember whether I ever applied to Harvard or not. I'm 
quite interested in the yearbook of Kent, where it said that 
I was planning to go to Columbia. And I think the reason 
for my planning to go to Columbia was simply a matter of 
economics, because I could live at home and attend Columbia 
just as a day student. Also, quite a few people from Kent 
went to Columbia because Father Sill had gone to Columbia, 
and that was a sort of an in to various athletic things and 
fraternities and all that. But I don't remember ever applying 

to Columbia; and I don't remember applying to Harvard, 
Yale or Princeton. I didn't like the thought of going to 
Harvard, even if I did apply. I did like the thought of 
going to Yale. Most of my friends in school were going to 
Yale, but Father and Mother thought Yale was a terrible 
place. They were sure that anybody going to Yale would immediately 

lose his religion. Well, that was a bad place, 
but Harvard would have been all right. 

St. Lawrence came into the picture, because my father 
had graduated from St. Lawrence in 1882; and I graduated 
from St. Lawrence in 19 32, which was just fifty years after 
he did. Also, from my class, John Appleton went to St. 
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Lawrence, and his father had graduated from St. Lawrence. 
I don't know what class he was, but he was considerably-
younger than my father. Appleton's father was at St. Lawrence 
very much the same time that Owen D. Young was at St. Lawrence. 
Owen D. Young's son was at St. Lawrence when I was there. 
I don't know just how it came about that Father knew Owen 
D. Young; I'm not sure. It may have been through Appleton; 
it probably was, because Appleton was on the board of St. 
Lawrence, and Owen D. Young was on the board of St. Lawrence. 
I remember seeing a letter from Owen D. Young to my father 
saying that if he needed any financial help in my going to 
St. Lawrence, he would be glad to help. I don't think that 
ever was necessary. But St. Lawrence gave me a scholarship, 
which was, I'm sure, based upon the fact that Father was 
a clergyman and not based on the fact that my marks were 
outstanding. I certainly don't believe that my marks were 
outstanding. But as I say, I was completely unconscious 
of grades at Kent; they didn't mean a great deal to me. 
MINK: Was there ever any faculty effort to make people interested 

in their marks at Kent? 
RICH: Oh, you had special privileges. If your marks were 
over eighty, you got out of night-studying. And I guess you 
could study in your rooms. We have the same system here. 
You could study in your rooms all day if you were over 
eighty, and you could get out of night study if you had 
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a certain average. I know they talked about that, and I 
remember my family offered me a prize of five dollars a 
month every time I was on the honor roll. I really didn't 
think they could afford that, so I didn't get there very 
often! Francis did. Francis used to be on the honor roll 
all along. 

MINK: I wonder if there was any discussion about the need 
to get good grades so one might attend college or get into 
a university. 
RICH: They probably did, but I didn't pay any attention to 
them. I really was quite unconcerned as to whether I went 
to college or didn't go to college. I took it for granted 
that I would go to college, because that was the thing to 
do; I took it for granted, also, that when I got through 
college, I would go into business in New York City, because 
that was the thing to do. 

We spent the winters in New York City, until I went 
away to Kent. We spent the summers on a farm about six 
miles from the village of Wingdale, about seventy miles from 
New York City on the New York Central road to Poughkeepsie. 
Wingdale was the station just beyond Pawling, coming from 
New York. We had a farm there that we went to in the summer, 

and there we had horses and cows. My sister Mary and 
I particularly liked the farm. Elizabeth and Francis did, 
too; but Mary and I were especially keen about the farm. 
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I guess Dominic and Vincent disapproved of our being at 
the farm all summer, because we never met anybody and we 
were really pretty wild savages. If people would come up 
the road, we would run and hide and do things like that; 
and they thought we were pretty uncivilized and that we 
should be where there was more society. I think that influenced 

Father and Mother to sell the farm and buy a home 
in West Orange, New Jersey, which was a suburban, kind of 
proper place to be. It was nice, but Mary and I never 
liked it, really, as well as we liked the farm. 

That probably explains why we enjoyed Midland so very 
much when we first came out here. Midland was rather primitive 

and rustic. We just thought of it as being "out West." 
Anything that was primitive and rustic was forgiven because 
we were pioneering, and we were "out West." 

MINK: In college, do you remember any of the faculty, distinguished 

faculty, at St. Lawrence—the people that influenced you there? 

RICH: I thought the faculty was good, and I still look 
back on the courses I had at St. Lawrence as good, worth-
while and sound courses. What was probably interesting was 
that I was in the last class given by Charles Kelsey Gaines, 
and my father had been in the first class that this man had 
taught at St. Lawrence. I suppose the reason I took the 
class was that it was the last class given by this man, 
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and he had taught my father. I don't remember any faculty 
as being known throughout the world, although probably 
some were. Again, I was unconcerned about whether they 
were or not. 
MINK: Would you, looking back on it, have chosen a small 
liberal arts college like St. Lawrence, as opposed to a 
university, because you preferred this type of situation? 
RICH: No. I just fell into that because Father had been 
there and we could afford it. It was not as expensive as 
it would have been with another larger university in a more 
expensive sort of community. Canton was a relatively low-
cost community. St. Lawrence was, and is, a very good small 
coeducational [college]. I really had no idea what college 
was going to be like, and I was perfectly happy to go there 
with this friend of mine, John Appleton, just continuing 
studying what we had at school. As I said, I was really thinking 

of college as probably being a step before I went into 
business in New York City. 

I majored in English, largely because I felt that I 
needed more English courses than I needed math courses; because 
math had always been relatively easy for me, and I thought 
I should take more English. And so I took a lot of English 
courses. I took math courses and physics courses because 
I enjoyed them. I took extra hours in special work in 
reading in physics and in laboratory work in physics so as 
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to have kind of an insurance policy, in case I needed 
higher grades, or more credits, or something or other; so 
I just took a lot of those extra courses. My minor was 
economics, because I thought I was going into business. I 
thought so until my junior year. In my junior year, somebody— 

and again, it may have been this Mr. Walker from Kent 
School—suggested, "Why don't you go into teaching?" I 
thought I probably wasn't smart enough to go into teaching. 
And he said, "Well, if I am, you certainly are. Why don't 
you consider it?" 

So I took some education courses to see how that would 
work out. I took enough education courses to qualify for a 
New York State teaching credential. 
MINK: Wasn't that enough to turn you off? 
RICH: No, because the head of the education department was 
Dr. [Harwood M.] Schwartz, and he really was a very interesting 

guy. I didn't think the courses were so hot, from 
the standpoint of learning how to teach, because I felt, 
and I still do feel, that you teach as you were taught, much 
more than you teach as you were taught to teach. I have 
always felt that the best recommendation for a teacher was 
where he had been to school, what the people were like 
where he had his secondary school education, and what they 
thought of him as a person. 
MINK: Not where he went to college or who he had in college? 
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RICH: Not as much where he went to college; more where he 
went to school and how he was taught in school. 
MINK: You figure that these are the formative years, when 
one learns a particular technique or is exposed to a particular 

technique? 
RICH: Partly that, but also partly from the standpoint of 
a boarding school situation. Did they understand what a 
boarding school was? If we could have somebody with a boarding 

school background, I thought it would be a good idea. 
As it turned out, very few of our faculty have had boarding 

school backgrounds, because very few of our applicants 
have come from the East, where the boarding schools are 
more or less taken for granted. 
MINK: Also, it was a coincidence, then, that you took education 

courses and that you went to St. Lawrence because 
that's where you met your wife-to-be. 
RICH: That's where I met Kay [Katharine Schwartz Rich]. 
We met in our freshman year in a French class. Schwartz 
and Rich were seated next to each other, and so we got to 
know each other pretty well there; but we didn't date very 
much the first year. We did some the second year, and we 
were engaged my junior year. We were married just after 
graduation. This was in 1932, which was sort of the bottom 
of the Depression, and we felt extremely lucky to have a 
job at the time we graduated. Very few of our class members 
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did have jobs at the time they graduated. 
MINK: Tell me: How was it that you met Paul Squibb? Was 
it through your brother Dominic? 
RICH: I've known Paul Squibb all my life, because, you see, 
he and my brother Dominic graduated from Kent in 1914, and 
I was born in 1910. So as early as I could remember, Paul 
Squibb was a friend of the family. 
MINK: He used to come down and visit? 
RICH: He used to visit our family. I remember him when he 
was at Kent and when he was at Harvard, and I was a small 
boy. When he was in the East in 1931-32, at Columbia, he 
was talking about starting this school. He naturally had 
been in touch with Dominic and my family, and they said that 
Kay and I were both getting New York State teaching creden-
tials and were interested in teaching. He wanted to know 
if we'd be interested in teaching in a ranch school in 
California. 
MINK: Ben, at that time when he was there in New York at 
Columbia, was he expressing reservations about starting the 
school, or was he very enthusiastic about it? 
RICH: He was enthusiastic about it. And he apparently had 
no fears about the fact that it would carry on all right. 
He had no definite number of students in mind, but he thought 
there would be some. And he had not, at that time, settled 
on where the school was to be. But he had decided it would 
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be in the Midland Counties: it would be in San Luis Obispo 
County or Santa Barbara County or Ventura County. These 
were known as the Midland Counties. There was the Midland 
Counties Gas Company, and the Midland Counties this, and the 
Midland Counties that. And so he thought it should be the 
Midland School. It would be on a ranch, and so he thought 
it should be called the Midland Ranch School. And that was 
the name we originally had. 

I guess it was early in the fall of our senior year 
that he asked us if we would like to come and be on his 
faculty. We said we would. He was expecting to have only 
men teachers. And so it was understood that I would be the 
person teaching, but there would be things that Kay could 
do. She liked the idea, and I liked the idea, so we agreed 
to come out. And he said that he had enough money so that 
he could afford to go in the red for four or five years. 
That didn't mean that he could support it without any tuition 
for four or five years, but he could afford to fall behind 
for four or five years, and he thought in that time it would 
be self-supporting. Actually, I guess it was self-supporting 
after the second year. 
MINK: I take it then that when he did select that property 
and notified you that it was time to come out, that you were 
taken aback with what you saw? 

RICH: No, when we came out that summer—and we arrived, I 
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guess, in August—the place was very, very barren. There 
were no trees in this yard at all, except for the oak trees— 
of which, as you can see, there are very few. Everything 
else has been planted. The walnut tree was here when we 
came. But I think everything else has been planted since 
then. It was very barren-looking, and we were not used to 
countries being all brown, as California is. And so everything 

around seemed very barren. And you simply couldn't 
believe that it was good ranching and farming country, because 

nothing seemed to be growing; everything looked dead. 
That took quite a lot of getting used to. The place was 
full of tin cans, all over the place; it was an awful mess. 
We spent the summer cleaning up and getting the dormitories 
[in shape]. There was an old bunkhouse in which we were to 
live. Some boys were also to live in that bunkhouse. 

Let's see, have I done everything about college that 
I should do? We had all the courses required for New York 
State credentials, but we never applied for the credential 
because we weren't going to be in New York. What one would 
get there normally would be a provisional credential, then 
teach for a year, and go back and take summer school work 
and get his credential. And we never went through the route, 
because it wasn't required for an independent school and 
we didn't feel that it would be of great benefit to us. I 
an afraid I still have that same opinion about credentials, 
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although some of the courses that I have taken since have 
been helpful because I've taken them for specific purposes. 
I've taken Tests and Measurements, and things like that, 
which would help in the work that I did. So as far as actual 
teaching techniques were concerned, I didn't feel that the 
courses I had did me much good. 
MINK: Ben, as I suggested before we started the tape, Mr. 

Squibb had said that at a very early point it became necessary 
to appoint someone to be secretary of the faculty; and 

this, I take it, was done very shortly after the beginning 
of the school. 
RICH: I don't remember just when that was, but the school 
as it started out: Mr. and Mrs. Squibb were here; and Kay 
and I were here; and then Norborne Berkeley came down. He 
was from Oregon, and he had heard about the school through 
Bishop [Edward L.] Parsons, who had known his family. Bishop 
Parsons was one of Paul Squibb's advisors. Berkeley came 
down; and then when school started, I believe there were 
nine boys the opening day of school. Some of them had 
visited during the summer and spent two or three days at 
the school to see if they'd like the thought of coming to 
this school. Then after school had started and had been 
going for a while, Wales Holbrook came and joined the faculty. 

I don't remember why he came late, but I think he 
came after school had started. I guess it was partly because 
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Mr. Squibb was wondering if another man would be needed, 
and he found that another man would be needed. Naturally, 
the teaching load that I had the first year, although the 
numbers involved were very small, involved more classes than 
I've had since then. I had seventh-grade arithmetic and 
eighth-grade arithmetic and first-year algebra and second-
year algebra and plane geometry. Somebody was preparing 
for a comprehensive combination examination of geometry 
and algebra to take college boards in. Then there was one 
boy taking physics, and I taught physics. 
MINK: To one boy? 

RICH: To one boy, yes. It was difficult because it's hard 
in a class of just one or two people to know just how fast 
you should be able to go. We went down to Santa Barbara, 
this one boy and I, to do laboratory work at the Deane School 
in Santa Barbara. They were very cordial and friendly and 
willing to have us use their physics equipment. So we did 
experiments in their physics lab. The student was George 
Martin, who is now traffic control reporter on station KNX. 
MINK: But by, say, 1934-35, your numbers had increased 
significantly. 

RICH: Yes, they had increased. We grew very quickly, until 
we got sixty-five; and sixty-five was then the size of Cate 
and of Thacher, and we thought of it as being the proper 
size for a school. 
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MINK: Well, then, it was probably in that period that it 
was necessary to appoint a secretary of the faculty. And 
you duties in that capacity were what? 
RICH: Well, as secretary of the faculty, I would organize 
the schedule of classes and I would organize the schedule 
of examinations--when they came. I would collect the grades, 
and get the class averages, and put the records down for Mr. 
Squibb on school lists. Then he transcribed all the grades 
into his Lefax notebook. Have you ever seen his Lefax notebook 

grades? 
MINK: No, I don't believe I ever did. 
RICH: That might be interesting. I'll see if I can find 
it, because those were the complete records of the boys in 
the first year of the school, until we kept more formal 
records. Now we have duplicate records. We have a set of 
records in here, and we have a set of records out in the 
faculty office, so that in case of fire the records will be 
safe, we hope. 
MINK: Was it actually Squibb who decided, from the beginning, 
to use the numerical ratings? Or did you come to this decision 

collectively? 
RICH: We just automatically marked on a numerical system, 
simply because that was the system we used at Kent, and the 
faculty thought that all schools in the East were using the 
numerical system. The college boards were recorded in a 
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numerical system. They were recorded on grades from 0 to 
100, with 60 understood to be passing. Although the college 

board didn't name it as a passing mark, that was what 
the colleges recommended. They thought of 60 as being a 
passing mark, and 80 as being an honor grade. Some colleges 
were more insistent than others that grades be over 80— 
Harvard, Princeton, and so forth. All our marks were on the 
numerical basis, except that in sending boys to California 
colleges, where they wanted things to be like the public 
school grading system, Mr. Squibb would then translate the 
grades into As, Bs and Cs. 

MINK: I believe you said that this was a very difficult 
thing to do, and that it wasn't always consistent. 
RICH: Well, the faculty really would turn in numerical 
grades, and then when Paul sent the records to the colleges, 
he put down the As, Bs and Cs, interpreting the numerical 
grades as he thought they ought to be taken into consideration: 

who was teaching the course; and whether he was an 
easy marker or a hard marker, that sort of thing. And I 
don't know how inconsistent it might have been, because I 
didn't see the grades that he sent into colleges. Even when 
I was secretary of the faculty, I didn't see those grades. 
He did that. He did college recommendations, until the last 
few years, i don't remember if I did them at all when he 
was headmaster. I may not have, but I know he then would 
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say that the tendency was for faculty to pass a borderline 
student. A lot of 60s might not really be 60s; they might 
not really be college-recommended grades, even though we 
thought of 60 in a course as meaning that you would get a 
60 on a college board examination if you took the examination 

in that course. Therefore, as far as the colleges were 
concerned, 60 would be a passing mark. Paul felt that a 
master, in giving a grade of 60, might tend to be over-generous, 

and that maybe the 60 should not really be college-
recommended; and so in reporting grades to the University 
of California, where B-minus was the "recommended" grade, 
he then reported a 61 as B-minus, 60 as C-plus, anything 
below 60 as failing. He didn't have any Ds or Cs or C-
minuses. But he gave a C-plus for a 60; and a B-minus for 
a 61 to 70; a B for 70 to 80; a B-minus for 80 to 90; and 
A for 90 to 100. I finally got him to put that down on 
paper, but that would be the system that he would use. But 
before that, we never really knew what would constitute a 
college-recommended grade. It worked pretty well. His estimate 

of a boy was pretty good. But it was much more than 
just looking at a bunch of figures. I tended to be much 
more figure-minded than he did. 

One of the things that I thought important was the 
Educational Records Bureau testing programs. I thought we 
needed some sort of outside estimate of how well we were 
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doing besides the college boards. And so we had the fall 
testing program, which gave an IQ test and reading tests. 
And then we had achievement tests given in the spring in 
every course. The purpose was to have an outside objective 
view of how our classes were going. 
MINK: When did you begin this? 
RICH: Back in the thirties. I don't know if we started 
when the Educational Records Bureau started or whether they 
had been going before then. I was very much in favor of 
having that kind of outside look at the school. 
MINK: What did Paul think about it? 
RICH: Well, he didn't think tests meant a great deal. 
MINK: But here, wouldn't you be compared with performance 
in public school? With the Educational Records Bureau, 
you'd be compared with performance in public school; whereas 
on the college boards, there wasn't so likely to be people 
from the public schools taking these. Or am I incorrect in 
this assumption? 
RICH: Well, there were more independent school people taking 
the Educational Records Bureau tests, too. There were a few 
public schools—some of the larger and better public schools, 
particularly in the East—that would take the Educational 
Records Bureau, but I don't think any of the schools out West 
took the Educational Records Bureau. And we were concerned 
with the independent school percentiles on the Educational 
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Records Bureau tests. I always felt that these objective 
tests didn't measure excellence, but they did measure lack 
of excellence. In other words, if you did badly on an 
Educational Records Bureau test, there was something the 
matter with the course as it was being taught, not always 
with people in the course. Maybe they didn't belong in the 
course. But I didn't feel that doing well on an Educational 
Records Bureau test meant that you were really doing a good 
job; it just meant that they hadn't showed you where you 
were weak. But if you didn't do well, then you were weak. 
In general, the point was for teachers not to point to an 
Educational Records Bureau test, not to point towards objective 

tests, but to take them just in stride and see where 
they came out. Then if they were weak in that, we didn't 
study the test questions to see where people fell down; we 
just said, "Well, we were weak in that objective-type test. 
What did that test cover?" and "We should do better in that 
particular phase of the work." I don't think many teachers 
pointed towards the ERBs. 

We were on a three-term basis, and we had term examinations 
at Christmastime, at Easter, and in June. More recently 
we changed to a semester basis, where we just have 

two sets of examinations, one in January and one in June. 
MINK: Why did you make that change, Ben? 
RICH: The change was really quite interesting. Thacher 
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School, and I guess some other schools, too, were on the 
semester basis. Mr. [Newton] Chase of Thacher thought that 
was a very sensible system to be on, and apparently we converted 

each other, because no sooner had we changed to semester 
system than they changed back to the three-term system. 

So I don't know. I was not particularly sold on changing to 
the semester system, but the faculty was in favor of it because 

they felt that we wasted so much time testing. We had 
a week of three-hour examinations in the fall, another week 
in the winter, another week in the spring; and then they 
would take college boards. Instead of having all the college 

boards in June, the college boards began coming in 
December, and then January, and then March, and then May. 
You could take them at different times. And now the juniors 
are taking the aptitude tests and achievement tests in May, 
the same day. And that's kind of a big load to take in one 
day. So I think in the last year or so, they've been taking 
the aptitude tests in March and the achievement tests in 
May. But everything seemed to be so much testing, testing, 
and not enough time for teaching. We thought it would be 
less of a burden to be on the semester system. Another argument 

in favor of the semester system was when the colleges 
wanted first-semester grades, what were we going to use for 
first-semester grades? Were we just going to use the fall-
term grades? Or if we took them after the first few weeks 
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in January, how would we rate the January grades with the 
fall-term grade, when the fall-term grade had been influenced 
by our examination? If we based it all on the fall term, 
then seniors might feel that their work was over come 
Christmas vacation, because those would be the records sent 
into colleges and they could just coast for the rest of the 
year. I didn't like that idea. 
MINK: And yet, it seems that taking [lots of] exams would 
be good practice for college. 
RICH: So much is dependent on the exams they take in college. 
MINK: Yes. 
RICH: And that was my argument, Jim. I agreed with that. 
But I wasn't utterly opposed to the other. I did agree that 
there was a great deal of time spent taking tests which might 
better have been spent covering more work in class. 
MINK: The beginning of the California Association of Independent 

Schools and the establishment of the Board of 
Standards then gave the school another way of comparing, more 
or less, its work with that of other independent schools, 
right? 
RICH: Yes. Well, actually, I think Mrs. Walker did this 
for the university before she did it for the CAIS Board 
of Standards. 
MINK: That's correct. 
RICH: Our grades were sent to her for accreditation by 
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the university. And then later on when the CAIS came in, why, 
she was the logical person to be secretary of the Secondary 
Board of Standards. And she has always been a great help 
to all the students, very good. 
MINK: During the first ten or twelve years of the existence 
of the secondary standards board, it seems that Midland's 
performance was noticeably better than it was later on. Is 
this correct? 
RICH: I don't know. I mean, you would know, having studied 
those records, for I haven't. I know that the record at 
Stanford in the late 1940s and early 1950s was good. We 
did very well at Stanford, because we had a lot of people 
going to Stanford who later on could afford to go East and 
would go East. So the record at Stanford then became less 
good, because we had fewer good candidates going there. 
But I'm interested in the fact that the first ten years were 
noticeably better. I don't know, it seemed to me we had 
some warning letters in the first ten years, too. 
MINK: I didn't see any. [Tape off] 

RICH: Well, you mentioned the fact that in 1960 we had a 
warning letter. Well, the interesting part about that is 

that our class of 19 60 made what to some people is a remarkable 
record. We had three boys go to Harvard that year. 

It was an unusual thing for a Midland class to have three 
boys go to Harvard in the same year. When they graduated, 
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one was cum laude, and one was magna cum laude, and one 
was summa cum laude. And that was that class of 1960. Two 
of those same people were national merit scholarship winners, 
and two others were finalists in the national merit scholarship; 

and interestingly enough, the one who was not a winner 
was the summa cum laude from Harvard. He was a top man at 
Harvard at that time. 

Then we have had in the class of 1954, I think it was, 
Jack Holtsmark, who was a summa cum laude from Berkeley; and 
more recently, Jan Libourel was summa cum laude at UCLA, 
just in the last three or four years. I forget what class 
he was in. After UCLA, he studied at Oxford; then he came 
back and got his doctorate from UCLA. Interestingly enough, 
Holtsmark and Libourel majored in the classics. We never 
have offered Greek here at Midland, and at the time Libourel 
was here, we were not requiring any Latin at all. He did 
take some Latin on his own, but it was a voluntary thing. 
We have had our ups and downs as far as scholarship goes, 
but I don't believe that the first twenty years were any 
better or any worse than the last seventeen. 
MINK: Now you may be right about that, because I didn't, 
you know, sit down and average out the differentials; I 
just looked down the files. I think that it's attributable 
to the smallness of the classes. 
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RICH: Well, they were small before, too. The classes have 
been bigger lately. The school is slightly larger now than 
it was in 19 52. We used to have about sixty-six, sixty-
seven, sixty-eight boys, and now we have seventy^five to 
eighty. This year I think it's eighty-one. And it goes up 
and down, depending mostly on whether I or Carl have the 
physical living arrangements that we want. Actually, this 
year I think we are overcrowded, and we probably will have 
to do some building. We will have to grow in order to keep 
the financial picture in balance, which I have been very 
thankful that we have been able to do. 

MINK: You would prefer not to grow, if this was not necessary 
to keep the financial picture in balance? 

RICH: I would prefer not to grow, provided the other schools 
would not grow either. If we could keep our small association 
of schools in the sixty to seventy range, I would prefer that. 
But the other schools are much larger now. They are all 
going up to around 200, and so in athletics, particularly, 
we've found that a handicap. Not so much in soccer, where 
the whole school plays soccer. After soccer season, boys 
can choose from cross-country and lacrosse and basketball. 
When you take a small school of eighty kids and divide it up 
into three different sports, you won't be very strong in any 
sport. 

MINK: Do you ever see the time when you may get up to 200? 
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RICH: Well, that is up to Mr. Munger, and I'm getting out 
in time not to have to face that problem. I think that the 
school will have to grow. We have, certainly, the campus, 
so its possible to grow. I don't think we would lose, probably, 

as much as we would gain. It would take an administrator 
who would have to be strictly an administrator and not 

partly a teacher. Carl still teaches. He did have one class 
last year. I have three classes now. 
MINK: Could we talk for a moment about the question of 
discipline? I know that in the interview with Mr. Squibb, 
he had commented that his philosophy of discipline was somewhat 

different from the one that you have followed. What 
he tried to do was to handle the matter of discipline himself, 

and to free faculty from discipline problems. He 
said he did this because this meant a better faculty-student 
relationship. Would you like to comment on that? 
RICH: I don't think that we differ to much in that respect. 
The faculty isn't brought in too much on discipline problems. 
Under my administration, it wasn't. I discussed things 
with the faculty. I didn't keep things from the faculty. 
I let them know that if there was a problem going on, I was 
handling it in a particular way. I think where we differ 
in discipline is that he used corporal punishment. He used 
it himself; I think he did it very well. I approve of the 
way he handled it, the corporal punishment part that he did 
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himself. However, the council used to use corporal punishment, 
and I didn't approve of their doing it. However, we 

continued to do it for a while after I was headmaster. We 
continued to have the prefects paddle people, if they thought 
it was necessary and got my permission to do so. They had 
to do that. 
MINK: But during Mr. Squibb's administration they didn't 
need permission to do so. They could do it if they felt it 
was necessary. 
RICH: Well, I think so, and also I think—in fact I know— 
house prefects used corporal punishment and sometimes abused 
it. I know that a good many boys felt bullied and felt that 
there was a fagging system similar to the so-called system 
of Tom Brown's School Days that you hear about in England. 
But there was bullying, and there was fagging and the attitude 

that rank has its privileges. I thought it was greatly 
abused. That was one of the things that I tried my hardest 
to stamp out when I was headmaster. I didn't want any bullying 

of any kind. We came to the point where I said that 
the council will have to get along without paddling anybody. 
I didn't feel it was bad for the person who had been paddled. 
I felt it was usually very good for him. But I thought it 
was extremely bad for the people doing the paddling. I 
thought that they began to enjoy it, and I thought that that 
was very wrong. 
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MINK: In that it might create a sadistic streak that would 
stay with them? 
RICH: It might. I don't know that it ever did, but it 
might. I haven't heard of any such cases. But I didn't 
approve of it. I thought it was a bad thing to do. So we 
haven't had any corporal punishment here for a good many 
years. I don't remember just when we stopped it. 
MINK:. Well, how do you handle this problem? 
RICH: [We use] the lap system for anything that is technically 

wrong but not sinfully wrong. Anything that is a 
serious offense, there's really no punishment for. I mean, 
suppose somebody were involved in drinking, or something of 
that kind, and I had found out about it. I would have a 
talk with the boy about the problem and just let him know 
that we simply couldn't have that sort of thing here. And 
if he felt that he didn't want to abide [by the rules]—he 
couldn't understand why we had to have the ruling [and] 
wasn't going to abide by it—he'd better go somewhere else. 
Now, my feeling about keeping a boy or expelling a boy was 
based largely on that. If the boy wanted to live the kind 
of life that we thought was proper but made mistakes, I 
could forgive those mistakes, if he was sorry for them and 
would try to be a better person. If it was something 
where he just thought that he was right and that we were 
just a bunch of old fuddy-duddies because we wouldn't permit 
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it—he might say, "Well, you can't allow this, but we wouldn't 
be men if we didn't sneak around and have it done"—if he 
were just going to try and do that all the time, we couldn't 
have it. That person would have to go. I have had to expel 
a few boys, but very few. 
MINK: When you expel a guy, you have to face up to his 
family and tell them. That isn't always easy, is it? 
RICH: Well, the first time I expelled a boy was in 19 55. 
This boy was a senior. He had been with us for four years, 
but he had been on the shady side too often; and I had just 
heard from the parent of another boy that this boy, who was 
a house prefect, had been really cruel to their son, and so 
much that the boy didn't want to return to school. I looked 
into it as closely as I could. I didn't want to call attention 

to the boy who was telling me what was happening. The 
final climax came when this boy, the boy who was expelled, 
was found in the office going through the files and looking 
up the recommendations that had been sent by me to college 
about him. He had no business in there at all. So I just 
said we couldn't have that going on and the boy would have 
to leave. His family was pretty upset by it and they protested 

to Mr. Squibb. Mr. Squibb had been here, interestingly 
enough, at the time. I had a meeting with the faculty and 
asked what we could do about this boy. It was generally 
agreed that the only thing I could do was send him home. 
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Mr. Squibb had no dissent about it at all. And so when 
the family appealed to him, he just said that it was something 
that I had to take care of and was not up to him. The 
boy went to another school. I had explained to the headmaster 
of this school where he went what his problem had 

been, and the headmaster thought they could cope with it. 
He hadn't been there more than a week or so when he got 
into serious trouble drinking and was expelled from there. 
Then he went from bad to worse. He's been in difficulty 
ever since. 

I didn't have any more problems with people for years 
and years. Two years ago, two or three years ago, we had to 
drop some boys because of marijuana. And that was a case 
of boys whom I thought we just couldn't change. 
MINK: Was that the last time that grass was a problem? 
RICH: No, it's been a problem since, too. I think Carl 
has had meetings and talked about drugs. He's gone to great 
lengths to try to prevent it and try to get boys to see how 
it can't be tolerated in school, and the boys do support him 
And generally, I think he has the school behind the problem. 
But it is still a problem, and it can come up at any time. 
It came up just recently at Thanksgiving time this year. 
An alumnus brought some marijuana back. Three of our seniors, 
who were responsible, broke down and took some. Other 
seniors just simply couldn't tolerate it and turned them in. 
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Well, all three were suspended, sent away, until Carl could 
decide just what would happen. 
MINK: I've never heard of a suspension. Have you done that? 
RICH: No, it's the only time that it's ever been done. We 
don't approve of it. Carl doesn't approve of it, and I 
don't approve of it. But it seemed to be the only thing to 
do in order to have time to come to a final decision as to 
whether they could come back or couldn't come back. None 
of them were expelled; it was just to gain time to think 
over what would be the best solution, and that would be 
Carl's decision. 

MINK: Has Mr. Munger discussed this with other headmasters? 
RICH: Yes. They have had all kinds of headmaster meetings 
about the drug problem. We have really quite a big file in 
the library about it. I have a file in here on all the drugs 
and what colleges are saying about them. We have Lee DuBridge's 
statement on drugs at Caltech; then there's one from Harvard, 
and one from Princeton, and from various places. Of course, 
some of the kids just feel that they know and we don't know: 
"Have you tried it? How much do you know about it?" 

"Well, no, I haven't tried it, and I only know what I 
read." 

"Well, maybe you're just an old fuddy-duddy." 
So, it's a problem. What the whole thing really boils 

down to [is] our responsibility to the boy and our responsibility 
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to the other boys; and if keeping a boy in school 
will jeopardize all the others boys in school, then we had 
better get rid of that bad apple. But if, on the other 
hand, we can make a bad apple into a good apple, it might 
strengthen the school. 
MINK: How have the other headmasters handled this? 
RICH: They differ, very greatly. Some have a policy of 
search and seize and expel. Just automatically, if they 
suspect something, they will go through a boy's room and 
search everything out. If they find something, they'll 
seize it and send the boy home automatically with no kind 
of rehabilitation at all. They just pass them on. And 
Carl doesn't believe in that, and I don't either. The ones 
that I expelled two or three years ago, I did because I 
didn't think those particular boys would really be able to 
stop doing it—here, under the circumstance here—but would 
[continue]. We're not policemen here; and if somebody wants 
to sneak away with something, he can do it. If one person 
does it, he'll lead somebody else with him; and if they are 
going to do that, I think they just don't belong here. So 
I tried to have, and Carl now tries to have, boys who we 
feel really are in sympathy with our standards, and who will 
try to uphold those standards. When they fail, we'll try 
to help them. 

MINK: That sort of leads us into a question of whether or 
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not the new policy towards drugs—you know, the interception 
of drug traffic—will lead, or has this led, to the use of 
pills as opposed to grass? Have you had any problems this 
way? 
RICH: We haven't, as far as I know. We haven't had any 
LSD, but we have had mescaline. We've had some of that and 
I think that's [about it]. I think that everybody sees that 
they won't tolerate it in each other. Coming back after 
Christmas, there will be another big test. It's so easy to 
get all of those things at home. Any of them can get some. 
It's much easier for them to than it would be for you or me 

MINK: Very true. Maybe you could say something about your 
selection policy. I was a little bit surprised at some of 
the things Mr. Squibb had to say about his own. 
RICH: Choosing the boy? 
MINK: Choosing the boy. He pointed out, for example, that 
if a boy came from a broken home, well, Midland was the place 
for him. Now maybe this is an exaggeration [and misrepresentation]. 

RICH: I checked that when he was headmaster, and I checked 
it better when I was headmaster, against the local high 
school. We had a lower proportion of broken homes than the 
public high school. I don't remember the last time I checked 
it; it was quite a long time ago. But I don't think that 
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Midland has ever had a predominantly broken-home situation, 
or even a one-parent situation, where it wasn't by divorce 
but where one parent was dead. We've had some, but not a 
great many. It may have been entirely by chance, because I 
have never turned anybody down because his family was broken. 

I think one place where Paul's theory of admission 
would differ from mine [is that] I required a letter from 
every boy saying that he wanted to come to Midland and telling 

me why he wanted to come to Midland. If he didn't want 
to come to Midland, I wouldn't take him. I know that Paul 
disagrees with that. He would be perfectly willing to have 
a boy come to Midland and have to be here, even if he didn't 
want to be. I don't think it made a great deal of difference 
in the kind of boy who came, because to boys who came here 
and then were unhappy, I would say, "Well, you wrote this 
letter, and this is what you said." And then if they are 
feeling homesick and unhappy and miserable, they may say, 
"Well, my family told me to write that letter," when actually, 
I don't believe they did. I think it's generally been the 
boy's own letter. It's just been a question of homesickness. 
MINK: You didn't write to the family; you wrote directly to 
the boy. 

RICH: We have a form. On the application form, it says one 
of the requirements is a letter from the boy in his own 
handwriting, directed to the headmaster, telling why he wants 
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to come to Midland. And then, in case the boy doesn't know 
what to say, the form suggests some questions that he could 
answer. I wanted people to be here because they wanted to 
be here. I felt that the offerings that we had, academically, 
were no better than the best that would be offered in public 
schools or in other schools around. What we had to offer 
was a way of life that, to me, is extremely appealing. The 
environment, to me, is also extremely appealing. I love 
this place; I love the country; I love the school itself. 
And it seemed to me that everybody who came here should feel 
the same way. Now, of course, some of them don't. My idea 
was to have people who wanted to be here and who would work 
well because they enjoyed their work here and would want to 
do it. 

There is a big difference in the kind of people who 
come; really, I think, because in the Depression years, putting 

up with a rustic kind of life was not as great of 
change from home as it is now for people, all of whom live 
at home, a very cushy kind of life. There is no question 
about where the next meal is coming from, or whether they 
can get a new car next year. If they want one, they can 
get one. So the whole picture of boarding school differs 

quite a lot from what it used to be. It is no longer necessary, 

for example, for a boy to go to an independent college 
preparatory school in order to be well prepared for college. 
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It used to be; there were a great many people whose sons 
couldn't be well prepared for college in the local high 
school because the local high school would not allow them 
to take particular college preparatory courses. They weren't 
smart enough to get into a college preparatory section. If 
they came to Midland, they might succeed. That's why I mentioned, 

a little while ago, those boys who went to Harvard 
and graduated cum laude, magna cum laude, summa cum laude, 
which a lot of people think really is to Midland's credit. 
They may think you're pretty good if you can have bright 
boys in your school like them. Well, those boys would have 
done well in college no matter where they'd been at school, 
and Midland didn't contribute, particularly, to their doing 
very well in college. They would have done well no matter 
where they'd gone. But the people that I do feel particularly 
proud of are boys who went to college and did well and probably 

would not have been able to go to college if they hadn't 
had a background such as Midland's. 
MINK: Well, I think that's where your philosophy and Mr. 
Squibb's are identical. It seemed to me that, as he talked, 
he felt that this was the one big contribution the school 
made. It got people into college who might not otherwise 
have had that opportunity. 
RICH: Arid also, I think where we would agree is in our 
sliding-scale tuition idea. The average cost-per-boy is 
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higher than a great many people can afford to pay; and so, 
consequently, in order to take in many people who have a 
low financial background, it's necessary to have some people 
who contribute more than the cost-per-boy. I think that 
Paul always felt that you had to put up with the more-than-
the-cost-per-boy student so that you could take in the less-
than-cost-per-boy student. Maybe the less-than-cost-per-
boy students were the cream of the crop and the other ones 
weren't. That hasn't necessarily been true, either with him 
or with me. Some of the very well-to-do families have sent 
boys who have really made great contributions to Midland. 
Interestingly, some of the boys from the most luxurious 
homes have been the happiest in very uncomfortable Midland 
quarters. So it has not been the quarters that have made 
a person happy or unhappy. 

MINK: We've been talking about the average cost-per-boy, 
which is now $2,400, and you were going to say that the 
increases were largely due to what? 
RICH: Largely due to faculty salaries. With Munger on the 
faculty, we now have ten on the faculty. When Paul left, 
there were seven on the faculty. Last year there were nine 
on the faculty. Usually we want to have ten as the normal 
number for faculty. 

MINK: When was this form devised for application for admission? 
RICH: It was after I took over. I don't remember just when. 
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Probably very soon after Paul retired. He didn't have it 
printed. He had it mimeographed, not that that made any 
difference. 
MINK: When you devised this form, did you do it yourself? 
Or did you pass it around to the various members of the 
faculty for comments? 
RICH: I think I probably did it myself. Not that I wouldn't 
be interested in their comments. I just didn't want to 
bother them with it. 
MINK: These questions that you are asking—for example , 
what does the boy know about the school? does he like the 
idea of going away to school?—would these be things that 
Mr. Squibb might ask of the parents when they brought the 
boy to visit the school? 
RICH: Yes. But my having it on that form there is simply 
to give him something to write, give him a thought of what 
he can say. I will get that just in talking to a boy, myself. 

But what I want to do is have him come out and put 
in writing whether he wants to come to Midland or not. Sometimes 

I've gotten: "I don't really want to go to Midland; 
my family wants me to." So I write back and say, "Well, my 
dear boy, you don't have to come to Midland, and I wish you 
luck wherever you go." Well, it isn't everybody's cup of 
tea, and I don't think it should be. I don't want boys here 
simply because their families are trying to get them to be 
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out of the home. And I don't want them here simply because 
a family thinks it's a cheap school. Paul Squibb felt very 
strongly about that, too. We don't want to be the bargain-
counter Thacher or the bargain-counter Cate. We want to 
be Midland School. You know that we are, and you come to 
us because you like us; otherwise, go to another school. We 
think you should pay as much tuition here as you would pay 
elsewhere. That is the way a good many families take it 
now. That's one of the changes from Paul Squibb's feeling 
about tuitions. He would accept a donation of $500, but he 
didn't come out anywhere suggesting that $500 should be 
paid, giving it as the figure that should be paid. He would 
give that as the top figure, saying, "I won't accept more 
than $500 above the cost of the boy." I've never set a top 
figure. But I've said, "If you can afford to make a dona-
tion, this would be what we would suggest as the donation. 
It's not required. It's not obligatory. You don't have to 
do it. But if you can't do it, please let me know why you 
can't do it, just so that I know that you understand our 
principle." So I have them fill out this school scholarship 
form, and I have everybody do that who cannot pay the full 
cost-plus-$500. Not just the cost but the whole donation, too. 
I ask them to talk over their financial situation with me 
so that we understand what it is, and so they're not after 
a bargain-counter price. 
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MINK: Squibb said that he never did look into the financial 
background of families. 
RICH: I didn't agree with him. 
MINK: He did say that he thought that perhaps a couple of 
times, you know, he was taken to the cleaners by families who 
would not level. Have you found this to be the case? 
RICH: Yes. There are families, I think, that take us to the 
cleaners. And when I say, "look into their financial background," 
that isn't quite true, because this school scholarship form 
does give them the advantage. They answer the questions. What 
I mean is that I don't go and verify their figures; I accept 
their figures. Having filled out those scholarship forms myself— 
each time one of my three children has gone away to school—I 
know that if one can afford to pay the $50 0, he certainly would 
do that, rather than fill out that form. It's really a headache 

to have to fill out. [laughter] 
MINK: What are some of the questions that are asked? 
RICH: "How many cars do you have? Who are you supporting, 
other than you children? Where are your children going to 
school? How much tuition do you pay for this? What is your 
annual salary? What other income do. you have? How much can 
you afford to contribute for this particular child? How much 
can he earn during the summer?" It's just a long questionnaire 
that's tedious to look up answers to. 

Interestingly enough, I never used to take boys for 
less than $500, because I figured that it would cost their 

42 



families $500 to live at home. Carl takes boys for less 
than $500, because even though it would cost the boy maybe 
more than $500 to live at home, nevertheless, he could get 
a job and earn a good part of that $500, where here it's 
difficult for him to earn that much. He can earn some; he 
can earn money catching gophers and chopping wood and that 
sort of thing. But there are very few boys who have time 
to earn more than, say, fifty dollars a term. That would 
be about the most they could earn. Some of them do, in 
fact. Some; of them earn quite a lot and work pretty hard. 
Then there are some who don't have any tuition obligation 
and yet run up fairly expensive miscellaneous bills. That 
is a little hard to take. Paul used to have trouble with 
that, too. 

MINK: What do you do? How do you try to solve that? 
RICH: I don't. Now I've sort of washed my hands of it. 
Before, I used to speak to them anytime their store bill 
would go above [normal]. I'd examine every store bill, and 
I'd make notes on it; and then I sent the bill home to the 
parents and I'd say, "This seems to be unreasonably high. 
He must be very wasteful, and I'll speak to the boy himself." 
Actually, it's the boy who needs to be told and not his 
family. 
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TAPE NUMBER: I, SIDE TWO 
December 29, 1969 

MINK: I had mentioned that when Mr. Squibb started corresponding 
with parents, he used half-sheets so that he would 

not have to go on at great lengths to explain each individual 
performance—for example, any problems that they were having. 
How have you handled this? 
RICH: We've been quite different, really, because all the 
grades sent home to parents now have a place where a faculty 
member puts his grade and the faculty member also writes the 
comment. Then at the end of the page, the headmaster writes 
the comment. I used to do it; and then Carl Munger did it; 
and now Carl is doing it still as headmaster. 
MINK: When did you begin doing this? 
RICH: I think I did it very soon after I took over, if not 
immediately, because I wanted the family to feel some contact 

with the actual teacher of the course and know what 
that teacher felt about the student. I didn't edit the comments 

too much. In fact, I don't know that I ever took a 
comment out and reworded it or gave it to the teacher, asking 
him to change his comment. But I might make a comment about 
a teacher's comment. I think that has been very successful. 
At the end of the marking period, before the faculty members 
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write their comments, the grades are all put down on a 
grade board and reviewed by the entire faculty. We go over 
each boy's record in faculty meeting before the comments are 
put down. Then comments are put down. Three copies of 
those are made: one copy the school keeps; one copy is sent 
home; and if it's a broken home, the other copy is sent to 
the other member of the home. I used to send a copy to the 
principal of the school attended by the boy before he came 
to Midland. I don't know whether Carl is still doing that 
or not. 

MINK: The boys don't see the comments unless their parents 
are willing to show them to them? 
RICH: No. They do. They see them before they are mailed 
home. I had them come to my office and go over them with 
me. I am sure Carl does that now, too. They know what 
each teacher has said about them. 
MINK: I don't recall, in my own personal experience, that 
this was ever done. 
RICH: I don't think it was. In fact, I think that very 
often he [Squibb] would write a note when the grades came 
out and say that Jimmy is doing well, or he should work 
harder, or something like that. But I think he seldom sent 
out grades. I know that quite a few parents would find that 
when it came time for a boy to apply at college, Paul would 
say, "Well, we really can't recommend him for this college, 
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or that college, or some other college;" and they would 
be very much surprised and put out about this, because they 
had had no previous warning. I felt that at least they 
should know what the handwriting is saying on the wall ahead 
of time. 
MINK: Can you explain to me for what reason he felt this 
wasn't essential? 
RICH: I think he felt that one of the great problems children 
have is their families stewing over them too much. And he 
didn't want the families stewing over them. I didn't think 
it was fair to the family, if the family is putting out the 
money for the boy to come to Midland, not to know if the boy 
is headed not to go to college. If he is not making recommended 

grades, if he is not going to make it, they should 
know about it ahead of time, and not be told at the last 
minute. Then they might feel, as some of them did, that 
they shouldn't have continued sending him to the school, if 
he isn't going to get into college. We've had a number of 
boys who have not returned to school at the beginning of 
another year because it didn't look as if they were getting 
any more out of Midland, academically, than they would get 
from a high school at less cost. As I have said right 
along, anyway, academically they can probably get good 
preparation from a public high school. I think we have a 
lot more to offer than just plain academic life. 
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MINK: The fact that they couldn't be recommended—as you 
were saying Mr. Squibb said, "We cannot recommend"—didn't 
necessarily mean they couldn't go to college, though. They 
could take the boards, and they might get in. It was just 
for this college or that college that he couldn't recommend. 
RICH: or the boy wasn't making grades that would be recommended. 

He had to make Bs to go to Berkeley. He couldn't 
go to the state university because he wouldn't have enough 
Bs on his record. Of course, he could do it by taking college 

boards, but maybe he wouldn't be bright enough to do 
well enough on the college boards to get in. And the families 

would have had no warning that he wouldn't end up with 
a recommendation, at least to the state university. I thought 
that in fairness to the parents they should know what was 
going on. I tried to advise them as to whether to clamp 
down on Willy, or not. 
MINK: If you sent home the grade sheets and then a summary 
comment, there wouldn't be a necessity to long correspondence. 
RICH: No. I had very little long correspondence. The only 
time I'd have long correspondence would be where a boy is 
having social problems. 
MINK: I wonder if you could discuss for a while this afternoon 

your criteria for the selection of faculty, say, as opposed 
to Mr. Squibb's as you understood it. 

RICH: I'd say it would be almost identically the same. 
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I remember his saying one time that the first thing he looked 
for in a person was that he be a gentleman. Next would come 
his education and background. He didn't have to be a specialist 

in the field in which he was teaching. For example, 
my own college background and school background: I majored 
in English; I minored in economics; and I taught math and 
physics here, when I first came, largely because none of the 
other faculty members wanted to teach math and physics. Also, 
math and physics had been courses that I enjoyed very much 
in college. I liked them. But I also taught Latin; I 
taught French; I taught Spanish; I taught English, at different 

times throughout the years. But basically, I stuck 
with math; that was the subject with which I was most acquainted. 

He felt that a person with a good school and 
college background in various subject areas could work with 
his students to have a good course. I think our printed 
statement of the school's purpose says, "A student, an idea, 
and a faculty member are the major ingredients of the educational 

process." 
MINK: Is this you, or is it Squibb talking now? 
RICH: This is Squibb; really the whole board of directors 
formulated this list of purposes. But the thought is that 
the students and faculty work together to have a better 
understanding of the subject they're working at. It isn't 
that the teacher knows everything that there is to know 
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about the subject he's teaching. He's working with the 
student to discover as much about the subject that he's 
teaching as they can discover together. Of course, he has 
to have a pretty good background in it to discover more 
things about it that are important. I go along with that 
completely. I think that what Paul would want in a faculty 
member and what I would want in a faculty member are the 
same things. 

The faculty generally have stayed several years. When 
Paul left, there were seven on the faculty, and now we have 
ten on the faculty. It has varied from eight to nine and 
ten for the last ten or fifteen years. I want a person 
with a good secondary school background, because I think a 
person teaches as he has been taught more than as he has 
been taught to teach. And so I go more by the secondary 

school background of a person than by his teaching credential. 

We haven't found that people with teaching credentials 
have been any better teachers than the teachers we've 

had without teaching credentials. On our faculty now, 
almost everybody has a master's degree. I don't have a 
master's degree. 
MINK: Certainly that wasn't always so, was it? That everybody 

had a master's degree? 
RICH: No. But when Paul retired, the faculty was Paul 
Squibb, Benedict Rich, Kingsley Moore, John Barry, Victor 
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Bryant, Barry Schuyler, and Tony Dunn. Bryant and 
Schuyler had master's degrees. They were the only two. 
Barry had a teaching credential. On our faculty right now, 
Munger has an advanced degree; I'm not sure that it is 
master of arts. He has a degree in theology from Yale besides 

his bachelor's from Williams. I don't have a master's 
degree. Bryant has a master's degree; Brown has a master's 
degree; Davis has a master's degree; and I'm not sure about 
Redington. Backer I don't believe has. Anderson does 
not. Allen Russell doesn't have any degree. He has all 
the requirements for his degree from a college in North 
Carolina, except for the residence requirements; and he has 
the requirements from California, except for the residence 
requirement. He will be getting that degree, soon.* 

We don't feel that a teaching credential is of prime 
importance. We do think interest in the subjects is important. 

His interest in boys is most important. We've 
had, generally, pretty good luck in having people, men and 
their wives, who like this kind of life and who would stay 
for several years. I haven't figured out the average length 
of service, over the years. Of our present faculty, I was 
appointed in 1932. Mr. Munger joined us in 1962; Victor 
Bryant in 1951; Lee Rhodes in 1956; Kenneth Brown in 1957; 
Allen Russell in '64; Bryan Davis, '65; David Anderson, '67; 
and Slade Backer and Dana Redington just new this year. 

* 3/72. Russell now has his degree. [B.R.] 
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On the staff: Mrs. Wilgress came in 1966—Mrs. Wilgress is 
the librarian; the nurse came, Miss Watson, in 1967; Mrs. 
Burd came in 1956 (she's the school secretary); Mrs. 
Redington is also a school secretary, she came in '69; and 
the cook came in 1959. So we have a rather stable group. 
They don't feel that their position hangs on their college 
board record. Nor does their position hang on whether they're 
coaching a winning soccer team, or a winning baseball team, 
or something of that sort. Everybody does take part in all 
of the school activities. 

MINK: Then the essential requirement really is that they will 
participate in the activities of the school, in some aspect? 
RICH: Yes, that they'd be cooperative members of this com-
munity. That's what we want of all the boys, too. We want 
this to be a community in which one is concerned for each 
other and where we try, each person, to make the most of 
what he has to work with. If he is a good student, we want 
him to be doing well scholastically. If he is a borderline 
student, we want him to do the best he can. If our courses 
are over his head, and courses that he probably won't be able 
to master, if he should be taking vocational courses instead, 
then we have to recommend that he go somewhere else. If 
that is necessary, we try to find the right school for him 
to go to. Sometimes that's extremely hard to find for a 
person who should be in a boarding school because of a home 
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situation and yet is not capable of doing college preparatory work. 
All the boarding schools that I am familiar 

with are college preparatory boarding schools, so I don't 
know what can become of a boy who has to go to a vocational 
school as a boarder. 
MINK: As with the boys, when they cease to be a cooperative 
member of the community, has it been necessary to let 
faculty go for this reason? 
RICH: No. We've never had any faculty who had to be let 
go because of what one might call misbehavior. We have had 
to recommend to some that they find another position, either 
in another school or in some other form of work if they 
didn't fit in here. Generally, it's been our recommendation 
that they go back for more graduate study. They would be 
people who were unable to communicate with students, who 
just didn't seem to be able to get students' cooperation. 
Usually, they have asked to change when that's happened. 
It's happened in very few cases. Over the last seventeen 
years I've been in charge, there have been only four people 
that left because they were not fitting in. And they were 
perfectly nice people, too. 
MINK: That speaks very well for the selection, I would say. 
RICH: Yes, I'm pleased with the faculty we've kept. For 
example, one of the things that pleases me very much is 
when we came back from England last summer, we stopped to 
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see two faculty, members who had been with us quite a long 
time ago. We've kept up ever since they left. Donald Groff 
was here from 19 57 to 1961, and he and his family are really 
very close friends of ours. He's now teaching in college. 
He's really a peach of a person. And Roger Irving was here 
just three years, 1955 to 1958. He and his wife now live 
in Illinois, and he is working in the audit department for 
the state of Illinois. He is a paraplegic. The Irvings 
are really very close friends of ours, and he is particularly 
fond of us because we were the first people to offer him a 
job after he was paralyzed. Do you remember Knox Mellon? 
MINK: Yes. 

RICH: Well, Roger Irving heard about us through Knox Mellon 
because Roger was taking the same history course that Knox 
Mellon was either taking or teaching. They talked about 
Midland, and the Irvings came up here. They wrote and asked 
about it first, and I said I thought it was completely out 
of the question. I didn't think that, physically, they 
could survive our kind of life. They said, well, could they 
come and see, because they liked the sound of it. They did 
come and see, and we liked them and they liked us. We offered 

him a job. He coached baseball from his wheelchair, 
and he coached basketball from his wheelchair; and he was 
a very good coach and a very good teacher, a perfectly wonderful 

guy. But California was a long way away from Illinois, 
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where his family was. And her family was back there, too. 
I think her family has seven or eight children in it, and 
his family has four or five. They are still close friends 
of ours. 

The same thing is true of several other faculty members. 
The Barry Schuylers are another family particularly close to 
us. Barry taught here from 1951 to 1959 and was on our 
board of directors until just this last year, when he resigned, 

when we left. They are very good friends of ours. 
So I think we've always had a good faculty, and I feel we 
have a good faculty now. Barry was the first alumnus to come 
on the faculty. Paul hired him. I guess the next one was 
Lee Rhodes, and I hired him. Now we have David Anderson, 
too. 
MINK: Generally speaking, is there any to-do in secondary 
schools, private secondary schools, about hiring alumni 
back--the way it is, for example, in a university—about 
hiring alumni into departments to teach? 
RICH: I would think that there is, yes. I think it's something 

we have to be careful of. We've once or twice had 
alumni who were not awfully successful teachers, who liked 
the life but who really didn't like the teaching part. Of 
course, it's terrifically important that the wife likes this 
kind of life as well as the husband. It's a very confining 
sort of life for a husband and wife because there is practically 
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no privacy. Boys can come in any time of day or 
night, practically, and get extra help, and come in and 
interrupt an evening except on the master's day off, when 
he may go somewhere else. When he is here on the place, 
boys may come in and interrupt him at any time. But if one 
likes it, that's all right. It's particularly hard on the 
wife. She really doesn't have first chance at her husband. 
MINK: About faculty administrative meetings, Mr. Squibb 
stated in his interview that, generally speaking, faculty 
meetings were brief. Apparently minutes were never kept. 
And this was mainly because of the faculty coffee hour, 
a tradition from Kent, which was continued here at Midland. 
Do you wish to comment on your attitude towards this? Has 
it changed? 

RICH: Yes, it's changed somewhat. But I would not say that 
the faculty meetings used to be brief, either. They took 
the whole evening when we had them. 
MINK: Maybe I should have said briefer than they might 
ordinarily have been. 
RICH: In the beginning, we had no regularly scheduled 
faculty meeting, and Paul would just call a faculty meeting 
when he thought there was a need for it. Very often, this 
would be extremely inconvenient for some faculty members 
who might have other plans for that particular time. I never 
could understand their objections to it, because theoretically 
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they were on call all the time, except on their day off. 
And so if Paul would call a faculty meeting when it wasn't 
a particular master's day off, and all the faculty could 
come together, I didn't see why it wasn't all right to do 
it anyway. If they had other appointments made before, 
those could be changed, because it was school business 
whichever way it went. So I never really felt strongly 
about their objections to having meetings called without 
a week's notice. It was really because of faculty pressure 
that Paul instituted Monday nights as being times for 
regular faculty meetings, unless we'd say, "We'll dispense 
with it." Monday nights were to be kept free for faculty 
meetings. So when we had the faculty meetings, they were 
likely to drag on for quite a long time. It's true that 
no minutes were taken. It's true now that no minutes are 
taken at faculty meetings. Actually, the faculty meetings 
are times to go over the week's calendar. We don't have 
any really formal minutes, unless a policy is discussed and 
decided on; and then we keep that record, and in the date 
book notes go down. We do have faculty meetings every 
Monday night. They tend to be rather longer than they 
would be if they were efficiently handled. I think Carl 
will probably improve on that, although he hasn't so far. 
I was not good at running the meetings. 

MINK: Does the regular faculty coffee hour still consist 
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of a daily kind of gathering of the faculty? 
RICH: Every day after lunch. We've gone worse than that. 
We now have it every morning at recess, too. Every morning 
at recess, the faculty have coffee under the Coffee Tree. 
The recess period that the boys have, the faculty also have, 
so we meet out there under the Coffee Tree. 
MINK: Why did you institute this? 
RICH: I didn't; the faculty did. They began having it 
when Lee Rhodes lived right down here by the Coffee Tree in 
what used to be the Art Guild. Jane Wilgress lives there 
now. When Lee Rhodes lived there, he used to make a pot of 
coffee and invite faculty to come in and have a cup of coffee 

at his house. That seemed to be a good idea, but it 
seemed to be imposing on him, and so I said, "Why don't we 
have the school provide the coffee urn, and just have it 
under the tree." The lapmaster brings the coffee urn down 
to the faculty Coffee Tree every morning at recess time. 
So we meet at recess, and we meet again after lunch. If anybody 

has anything he wants to bring up, he can always bring 
it up there. 
MINK: Technically, it seems then that this would make faculty 

meetings shorter. 
RICH: Well, you would certainly think so. And the faculty 
meetings can be very short, except that they almost always 
develop into a bull session, if you want to put it that way. 
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The faculty meeting starts at eight o'clock. The business 
is probably over by nine o'clock. Usually some faculty members 

stay on there until eleven o'clock, discussing this or 
that problem, or this or that policy. No matter how much 
the faculty may laugh about faculty meetings and say, "They 
take the whole evening, and I can't afford the time," those 
are the same people who stay there until the last dog is 
hung. 
MINK: What, generally, are the kinds of problems that come 
up in faculty meetings these days? Are they the same as 
they always were? 
RICH: Pretty much. It's awfully easy for a class to get 
a certain personality. It's awfully easy for a class to be 
generalized. Somebody would say, "Oh, those sophomores, 
aren't they having problems?" and somebody else would say, 
"Oh, yes, the sophomores are a problem." And the first 
thing you know, the sophomore class is the problem class. 
So therefore, every sophomore boy is a problem boy because 
he's in the problem class. It's up to the headmaster to 
keep his eye on the gossipy kind of chatter that might go 
on and keep it on a positive basis. And that's why the 
headmaster generally stays on until the faculty have all 
departed. Carl may do that now; I don't have to stay longer 
than I want to. 

MINK: In other words, you would stay to be sure. 
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RICH: Until I knew what was in people's minds. And so 
it might come up that a class is a problem for a particular 
master, and he hadn't mentioned it in the formal meeting. 
The headmaster might say something to that class so that it 
could change its ways. 
MINK: Are there times when you have gone in and spoken to 
the whole class as a group and told them off? 
RICH: Not because of a faculty member's gripe, no. I think 
that would hurt the faculty member's standing with that class. 
I have had class meetings, and I've told the class that I 
thought they were on the wrong track, not because of any particular 

personality's coming into it. 
MINK: What are some of the things that made these classes 
develop into problem classes? And for what purposes are 
they rated as problem classes? [tape recorder turned off] 
RICH: You were asking about what made a class become a 
problem, and largely, I think, it's because some individuals 
in the class feel frustrated by the class, feel that they 
can't succeed; and rather than be thought dumb, they like 
to be thought lazy. They feel that if they do work hard, 
they'll be frustrated anyway. So therefore, if the headmaster 

can find out that a particular class is being frustrated 
in a particular course, maybe he can arrange with 

that teacher to give work that the class definitely can 
succeed in and get the feeling of success. Then, possibly, 
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even if it's slowing down the speed with which the course 
is being covered—we may not cover as much in the course 
as the teacher had originally outlined—they'll get a much 
better feeling for that course, and probably, by the end of 
the year, end up at the same place, but know better. It's 
the feeling of frustration—"What makes Johnny fail?"—that 
is the idea of it. 

MINK: Did you ever go to a class president and say, "See if 
you can't shake up the people in your class?" 
RICH: Sometimes I do that. But more than that, we try to 
get the boys who are pretty good students who would be tutors 
to help particular boys in a class who are having trouble 
and are therefore causing trouble in a class, and who won't 
go to the teacher for help because, "Well, he'll just say 
the same thing in the same way and it won't be any help." 
Then, of course, one must try to get the teacher to say the 
same thing in a different way, so that the class can get 
ahead, through the teacher, and also through these student 
tutors, who often can do more than the teacher can. Sometimes 

the best tutors are not necessarily the best students. 
They are sometimes people who have had trouble in the 
course themselves. 
MINK: In this tutorial system, which seems to have developed 
over the years, it used to be you'd select people with the 
highest marks, and only they could be tutors. 
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RICH: No. They only have to be in good standing to be 
licensed tutors. 
MINK: About 70? 
RICH: Yes, B-minus. They have to be in the B-minus range 
to be licensed as a tutor, and primarily that's because if 
they're not in that range, they won't have time to devote 
to other people. They will have to be devoting that time 
to themselves. If they're preferably in the B range, or 
in the B-minus range, but particularly good in one subject— 
even though they might be poor in math, they might be very 
good in history-well, maybe they could be tutors in history. 
That tutoring system, I think, has been extremely effective 
and very good. 

MINK: Actually, that was instigated quite early in the 
school? 
RICH: I don't remember when it began. It may have begun 
the first year. No, I'm sure it didn't begin as paid tutors 

the first year, but probably did soon after. 
MINK: At least by its sixth or seventh year, I would say. 
RICH: I would think so, yes. 
MINK: Have you encountered this kind of a situation in 
other private secondary schools? 
RICH: The tutoring system? 

MINK: Yes. 
RICH: No. But I don't know that it doesn't exist. I just 
don't know. 
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MINK: But as far as you know it doesn't exist within any 
of the members of the association. 
RICH: Well, I'm not sure. I have the feeling that some of 
them have copied our system, but I'm not sure. And there 
might be some school which says we're copying its system. 
MINK: Well, that's interesting. Can you tell me, in this 
vein, are there things from other schools that you have 
copied? You mentioned earlier today the semester system, 
as opposed to the three-term system, that Thacher instigated 
and then you copied. 

RICH: I've copied, I guess, every school in more ways than 
I can think of. 
MINK: Perhaps you can give some good examples. 
RICH: I have one example in what Thacher School calls its 
"Best-Year-Yet Questionnaire." They would get out a questionnaire 

at the end of each year, asking all kinds of questions 
about the school for the students to answer-probably 

anonymously. They wouldn't have to sign their "Best-Year-
Yet" blank. They might say, for example, "Do you approve 
of compulsory chapel?" And yes or no, and why? And, "What 
would you like to have changed about the life of the school? 
Are there any changes you'd like to have particularly made 
in the classes? Would you like to have more subjects offered 

and so forth?" And it gave people a chance to say 
what they wanted to say about the school, what they wanted 
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to change, what they, didn't want to change. I always read 
them over pretty carefully. 
MINK: Did you pay any attention to them? 
RICH: I don't remember that I refused to act on any. But 
I would try and talk it over. If I didn't do what the person 

suggested, I'd try to tell him why I wasn't doing what 
he thought I ought to do. 
MINK: Were yours submitted anonymously? 
RICH: They usually signed them. 
MINK: They usually signed them, even though they were not 
asked to? 
RICH: They didn't have to. I told them they'd be more helpful 

if they were signed, because then I could talk them over 
with them and really have a dialogue as to what should come 
about. That was one thing I got from Thacher [through], of 
course, my partnership with Mr. Newton K. Chase, who was 
headmaster at Thacher. He and I have been partners in 
Silver Pines Camp, Shasta County, since 1950. During our 
summers together there, we've discussed everything about 
Thacher and Midland. I got a lot of suggestions, helpful 
ones, from him, and I think maybe he got some from me. I 
don't know. And at all of the CAIS, the annual meetings, I 
usually came away with some helpful suggestion that we could 
use at our school. So I think these meetings are important 
to have and very important for the headmasters to attend. 
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MINK: In connection with the CAIS, in going back again to 
the secondary standards board, I noticed that very frequently 
in the letters, in your exchange of correspondence, you 
would say, or Mr. Squibb would say, "Can you make suggestions 
to us to help us to improve?" If Katharine Walker had 
written you at the board's request, say, that they were concerned 

about your differential, what kind of suggestion 
(and this I couldn't find in the record) did they make? 
And did you follow this? 
RICH: Well, I remember at least one time, and possibly it 
was more than once, that Katharine Walker came out and 
visited Midland and had lunch with us and talked to us, 
afterwards, about the records that were causing concern. 
She encouraged us and tried to be helpful. Her chief recommendation 

was that we change our marking system, because 
she felt that our marking system was hurting us. I felt 
that possibly the marking system was hurting us but that we 
jolly well ought to be able to make a perfectly good 
record with that system as it was. 
MINK: What I would like to know is that in this letter 
that Mr. Squibb wrote to Katharine Walker, dated January 
11, 19 60, whether or not he did actually make suggestions 
about how to change the marking system or how we might improve 

our standards? 
RICH: No, I don't think he suggested changing the marking 
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system at all. Maybe if he made them, I didn't pay any 
attention to them—which is possible. [laughter] I don't 
remember his making suggestions of changing the marking 
system. The major part that always concerned me, and still 
does, is to see how you can anticipate your results before 
they go to college. College board results may be quite 
good, and boys can enter college with their college board 
results. And maybe their school results are good, too; 
and so they go in with our blessing and therefore count on 
the records as being recommended candidates. Then when 
they get to college, some of them fall on their faces. I 
haven't known how to change that. I don't think the years 
when we've had very good records have had substantially any 
better classes or any better teaching than in other years. 
Again, as Mrs. Walker has so often said, with smaller numbers 
one person can make a big difference in the differential, 
and your differential is by what you're measured. And I 
think, in a way, that's a pity. 

The answer could be, but I'm not sure that it is, for 
some boys not to go from Midland to the university, but to 
go from Midland to a junior college, where they can get 
their required courses out of the way under less competition 
than they would have at the university. Then when they transfer 

to the university upper division, they are taking courses 
of their own choosing. When they're in their own field, 
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they can compete against anybody; whereas when they are 
taking required courses, they don't have the motivation to 
do as well. The reason I wonder about that is that in two 
or three cases when I had recommended that boys not go to 
the university but go to junior college, and they have gone 
to junior college and then transferred, they have done well. 
I'm thinking of one boy who transferred to Stanford, 
went through Stanford, and graduated. I'm perfectly sure he 
never could have made it at Stanford his first 
year out of Midland. Another boy transferred to Berkeley 
and was Phi Beta Kappa at Berkeley, and I'm sure he would 
have had a very rough time graduating, or getting through 
his first year at Berkeley, if he hadn't had the two years 
at San Mateo Junior College first. So for some people, 
that's the answer. Certainly, at the state university, the 
competition is very rough in the first semester. A good 
many campuses really seem to admit that their duty is to 
drop out 30 or 40 percent of the freshmen the first semester. 
Is that true? I've been told that by people who think they 
know. 

MINK: If it is, I'm not aware of it. I have always assumed 
that there is no purposeful attempt to mark people down or 
to eliminate people from classes. 
RICH: Well, the boys seemed to think that there is a definite 
policy. Maybe there isn't. But if they would go to other 
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colleges, which maybe they don't apply to because of financial 
reasons, they might be all right. But it's at the 

university that they run into trouble. Then, again, it's 
only in a very few cases that they do that. 
MINK: While we're on the subject of the university, Mrs. 
Walker and I, particularly Mrs. Walker, wondered if at 
Midland the tendency had become more to choose the University 
of California than it was in the past. 
RICH: I think so. 
MINK: Could you explain what is behind this? 
RICH: In the last few years, since Carl has been doing the 
college counseling—he's done that ever since he's been here, 
for the last seven or eight years—the boys have chosen, 
without his particular recommendation, the University of 
California partly because it may be near their home, because 
of the various campuses. 

MINK: Now that it has become the "multiversity," to use 
[Clark] Kerr's word, there are more campuses. 
RICH: The place that has seemed to be more successful, from 
my casual look at the thing, has been the Davis campus, more 
than the other campuses. 
MINK: It seems that Midland had done better at Davis than 
they have, say, at Riverside, Santa Barbara or UCLA? 
RICH: I think that at Santa Barbara, they've done fairly 
well. 
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MINK: What about Riverside? 
RICH: I think we've only sent one or two boys there. And 
I know that one boy that went there, who I thought was a 
very good student here—and he swears he didn't just play 
around that freshman year-did have trouble, real trouble, 
at Riverside. 
MINK: Riverside has the reputation for being a very rough 
school. 
RICH: Does it? 
MINK: Yes. 
RICH: This boy was a good student, and he did have trouble 
there. I'm not sure whether he went through and finished at 
Riverside. I think he did. I think he had a tough time 
doing it. He was a good student. 

MINK: Well, then probably it's more of a coincidence and convenience 
that Midland students are now, more than ever, going 

to the university, rather than wanting to go there because 
it's a "great institution," if it is; 
RICH: No, I don't think that's why they necessarily want to 
go there. I think that the ones who give us trouble there 
may be ones who were not accepted at another college that 
they applied to. Maybe their recommendation wasn't very 
strong. The University of California requires no recommendation, 

except for grade point average. This I'm not sure of, 
because I haven't studied it out from that standpoint. I'm 
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sure one of my weaknesses as a headmaster was that I was 
unable to find out the causes of people's difficulties. I 
couldn't find out from the alumni who had difficulty, why 
they had. They couldn't answer me. They couldn't say why 
they had difficulty. Neither could some who did very well 
say why they didn't have any difficulty, when they had had 
more trouble here. I never was satisfied with my being able 
to counsel boys for going to college. That's what I hope 
Carl will be able to do. I don't know that he's done any 
better. As I look back on what Paul did, I don't think he 
did any better. So, I don't know the answer. 
MINK: Was there another change made in the marking system 
after 19 60 as a result of this visit [by Katharine Walker], 
or did you continue pretty much as it was revamped in 1957? 
RICH: Our marking system now is that D is what we consider 
to be the lowest passing high-school mark for a boy who 
would not be going on to college from any public high school. 
It's the lowest passing grade. And it doesn't count as a 
credit at Midland towards graduation, unless it's balanced 
by a B or higher grade in some other course. C is what 
we would consider to be a respectable pass in high school 
on a non-recommended basis. 

MINK: Now what would that C be equivalent to on the numerical 
scale? 

RICH: Again, that's very hard to say what it would be on 
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a numerical scale. My numerical scale would say that 50 
is a D; that 60 to 65 is a C; 65 to 8 0 is a B-minus; and 
80 to 90 is a B; and 90 to 100 is an A. 
MINK: My immediate response to that is, why is there so 
much latitude left between 65 to 80 for a B-minus? 
RICH: Because I'm still thinking of 65 as being a perfectly 

respectable grade on the college board. And here, 
I think I can explain it this way possibly: that when I 
give a person a B-minus, I expect him to get 50 0 or better 
on the college board in that subject. If I give a person 
a B, I expect him to get 600 or better on the college board. 
If I give a person an A, I expect him to do 750 or better. 
For my B-plus boy, 700 to 750. And there are very few 
people who get an A; and if they get an A, I'd expect them 
to be 750 to 800 on the boards. And I think pretty generally, 
it's worked out that way. But you see, that should mean that 
when I give them a B here that they111 get a B in the next 
math course they take in college. But they may not. Again, 
their background may be fine, as far as being able to take 
college boards, being able to take any kind of examination, 
at the end of my course. I think they'll do pretty well on 
it. But then, when they take a course in college from somebody 

else, maybe they don't have as much communication with 
the teacher as they had had here, and they don't do as well 
as before. Perhaps they don't go to see their professors 
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the way they come to see their teachers here. Maybe the 
fact that they've done well on the examinations has given 
them a glorified idea of their high-school preparation. 
This doesn't mean that they are going to do well in the next 
course in college. And that I've been unable to reconcile; 
I don't know. Now, some people say, "Well, don't give so 
much help, don't allow them to come and get help early in 
the morning or late at night." 
MINK: Maybe it's spoon-feeding? 
RICH: Maybe it is. That may be the problem. 
MINK: If the baby is spoon-fed, it's a long, hard pull to 
get him to eat off the plate. 
RICH: That's it. That may be the problem, that we spoonfeed 

too much. For instance, I allow people to make up homework 
credit. If they've done badly on it, they can correct 

the whole paper, and I'll even change the grade on the mark 
that they got. And maybe it's been too much spoon-feeding. 
MINK: At what point did you discontinue the makeup period? 
RICH: Almost immediately. And the reason for giving up 
the makeup period was that people enjoyed it too much and 
people would be slack, knowing that they'd have that extra 
chance. I didn't shorten the year; I didn't cut out makeup 
so much as I made makeup for everybody. I had the whole 
school stay on for that whole length of the school year, 
because I felt it really wasn't correct to say we had thirty-
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four weeks in a school year with six days a week of school, 
if not the whole school stayed for it. So what I wanted to 
do was to have the full time for the full school and allow 
the boys who were in good standing to go off on camping 
trips more often than they could before. Well, we've had 
more camping. 
MINK: Would you say that by the time he was ready to retire, 
Mr. Squibb had begun to be reconciled to the fact that make-
up was not as he thought it should be when he first inaugurated 

it? 
RICH: I'm not sure how he felt about it. I felt it was 

very effective the first few years. I felt it became ineffective 
when boys would count on it. It really was a 

lot of fun. I think everybody enjoyed the makeup. 
Well then, that was why we started it. Some people 

were staying over to take college boards. Other people would 
say, "Can't I stay over and take a school exam and get credit 
in a course, just the same as the people who are taking college 

boards could get credit in a course if they passed 
the college board, even if they hadn't passed for the school 
year?" They did get credit for the course with the college 
boards. 
MINK: If they failed the course but got a passing grade on 
the college board, they got credit? 
RICH: That's what started the makeup. 
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MINK: Another institution, apparently, that was begun 
early but abandoned was the review period at the beginning 
of each year, in which they concentrated on English and 
arithmetic. 
RICH: And that was primarily, if not entirely, because no 
textbook was ever ordered until the boys were here in school, 
until the classes were actually formed, until the program 
was made out. When everybody knew what courses he was taking, 

then they started sending for books. The faculty 
felt that nothing was accomplished at all in that first 
week or ten days of school, until the textbooks came. I 
think that people learned how to balance bank statements 
who never knew how to balance bank statements before; and 
I think that probably we turn out many boys now who don't 
know how to balance a bank statement. The attitude of the 
boys towards the work of review week was very poor. We 
thought it was a poor way to start the school year. The 
faculty was pretty universal about that. 

MINK: What was it that they felt was bad about it—the 
boys, that is? 
RICH: Even though you are a bad speller, you don't admit 
you are a bad speller, or at least you don't admit you 
don't know how to spell all the words on this list and: 
"Why should I have to spend all this time learning how to 
spell the words on this list, when I really know how to 
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spell them? If you ask me, I may get them wrong, but that's 
just because I'm not paying enough .attention." And if we 
gave them work in handwriting, and work in better study 
habits, and that sort of thing, they really didn't pay attention. 

It's sort of the way people feel now toward that 
matter of discussing drugs. They think they know much more 
about the drug problem than the teachers do; so they don't 
really pay much attention to what people say, because even 
if you get a complete expert in to lecture to them, they 
say, "Well, he's just part of the establishment, and he's 
grinding it out." Well, that was what they felt about the 
work in review week: that if the teacher tried to make it 
seem important, well, he's just trying to grind it all out. 
And they didn't like it, and it did make a morale problem. 
MINK: When was the review week discontinued? 
RICH: I'm not sure whether that was when Paul was here. If 
it wasn't discontinued when he was here, it was discontinued 
immediately after he left. But I think it may have been discontinued 

while he was here. I think that work that was 
done in that review week ought to be done in every class every 
year. But probably it should be done in an English class 
and in a math class and not take class time of every subject. 
MINK: The problem of not having review, it would seem to 
me, would be that people don't come in on an equal footing. 
Some people do know how to balance a bank statement, but 
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others don't. Some people do know how to look a word up 
in the dictionary, but others don't. It seemed to me that 
that was the purpose of the review period, to more or less 
equalize everyone before moving along into the year. Well, 
if it's a morale problem, and you do discover these people 
with gaps, how are you going to take care of it? 
RICH: Well, you have to do it with individual work, which, 
again, you may say is spoon-feeding; but I think that's an 
amount of spoon-feeding that has to be done. When you find 
a particular weakness in a boy, because of background or 
some other reason, where he is weak in a particular part 
of a subject, well, you've got to work it over. In order 
to do that in mathematics, we have these programmed workbooks 

that are extremely helpful, where a boy can do a lot 
of work if he's anxious to do it; and a good many of them 
are. If they know they're weak, they're anxious to get a 
better mark, provided they don't feel frustrated. It's the 
frustration that makes Johnny fail. It's important to give 
them things they feel they can succeed in. If you have these 
programmed workbooks that they can do themselves-on nearby 
pages, the answers show—and explain how to do the problem 
they have tried on and failed, they can catch up with the 
class. And some of them do that pretty quickly. 
MINK: How long have you been using these? 

RICH: Oh, I don't know. I would say ten years, or twenty 
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years. There are more effective programmed workbooks coming 
out now than there were ten years ago. But we did have 
earlier workbooks that are not as good as the present ones. 
Now they have programmed works in connection with the textbooks 

we are using in each class. And for each class, you 
can get a program workbook to go with it, where they can 
get extra help. 
MINK: I suppose that in the beginning of school the matter 
of textbooks was pretty much left up to the faculty member 
who was assigned to teach the course. Is this still the case? 
RICH: Yes, it is. More so than it used to be, because 
changing books is very expensive, and that was one of the 
reasons that Paul hesitated to give permission to change 
textbooks. Pretty much in a course, if you were using a 
textbook, you continued to use that textbook until enough 
copies were worn out so that you had to buy new ones, because 

boys were charged for them, anyway. They go back into 
the second-hand store, and when the time came when you had 
to order quite a supply of new books, well, then maybe he 
would consider buying a complete new set of textbooks. 
MINK: How did you feel about this? 
RICH: Well, I agreed, because they are awfully expensive; 
and what's more, changing just for the sake of changing, I 
think, should be done every once in a while, but not every 
year. When this new math came in, I found that I was changing 
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textbooks almost every year, for my benefit more than for 
the benefit of the classes, because I wanted to see what 
each set of authors thought were the important changes to 
be made in the so-called "new mathematics." Now we're 
pretty well settled on one set of books that we use, ninth 
grade, tenth grade, and eleventh. Then the twelfth grade 
teacher chooses his own for the twelfth grade, depending 
upon what group is going through. Practically everybody 
will take ninth-grade math, tenth-grade math, and eleventh; 
the whole class will take it. But in twelfth-grade math, 
there will be just a few who will take it. Now, if those 
few happen to be particularly good, he may have to use a 
textbook that stresses calculus and maybe just a little bit 
of analytical geometry; and on the other hand, maybe it 
will be a slow class, and maybe in the eleventh grade it 
didn't have the full course in trigonometry. If it didn't 
have the full course in trigonometry, maybe the twelfth-
grade course would be trigonometry and analytical geometry. 
We generally do not want our people going into college to 
skip freshman math. In other words, we don't claim to have 
advanced placement; what we do have is a course in senior 
math that is supposed to give a person a really good head 
start in freshman math. The difficulty lies when they 
take a screening test at the beginning of their freshman 
year. Some of our boys have done extremely well on that 

77 



placement test and have been put into courses which are 
beyond them. Assuming, in other words, that they have had 
the complete freshman-year course from calculus, and therefore 

they should go on into the next complete course at the 
rate of a regular college course. They haven't had that 
much math. They've had enough so that they could maybe 
do A work in freshman math, which is what we want. Instead 
of doing that, they'll be forced into a class that is beyond 

them. This is discouraging. 
MINK: Is the new mathematics taught now, exclusively? 
RICH: Yes. I like it; I think it's good. 
MINK: Do the students get any exposure to the old-style 
mathematics at all? 
RICH: They're bound to, they're bound to get both; and so 
I think it's an advantage. 
MINK: Well, then, how much do you stress the old-style 
mathematics ? 
RICH: Well, you see, it really isn't that different. The 
old-style mathematics as I, in my pig headedness, would say: 
the difference between the old style and the new style is 
simply giving new terms and definitions to the old mathematics 

processes and not requiring them to be learned as 
thoroughly. I emphasize all of the new-style math, but I 
insist on the students' knowing what to do, and why they're 
doing it, and how they're doing it, with enough practice so 
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that they get all of the old style, plus the new. 
MINK: In the case of languages, at what point, for example, 
did you inaugurate the lab technique in teaching languages? 
RICH: Five or six years ago. I think it's debatable as to 
whether it's very good or not. I think probably it's good. 

Lee Rhodes and Allen Russell, the two of them, are not completely 

sold on the method that they're using, but Allen 
was very familiar with it by having studied it at the [U.S. 
Navy's] Monterey Language School. He used that system 
there. It was successful with him, and he thinks it's good. 
All I can say is I'm sure it must be better than what I had 
when I was in school and in college. I never was a shining 
star in languages, but I did reasonably passable work, and 
I would have a terrible time now in France or Mexico with 
the French and Spanish that I'm supposed to know. 
MINK: I should think the important thing to consider has to 
be how effective the results of the board examinations in 
the various language fields are, as opposed to before the 
system was inaugurated. 

RICH: Well, actually, it seems to be that on the examinations, 
in languages we show up badly; but on the work in college in 
languages, we show up well. It's probably better than in the 
mathematics, where on the examinations their scores always 
seem to be the highest in mathematics achievement, and when 
they get to college, they're not significantly higher. I 
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don't think they are any worse than they are in languages, 
or any other area, but they're not significantly higher, 
whereas they are significantly higher on all the testing 
programs we have. In the ERB, they always show up pretty 
well; in the college boards they all show up pretty well; 
and when they get to college, some do well, some do badly. 
The "sour grapes" attitude of it is that they would blame 
it on the teacher. They would say, "Oh, well, I couldn't 
learn from that professor, and he just didn't care. I 
didn't like the way he did it." And that's no good; I mean, 
that's not any help. 

MINK: We were going to go on to talk about the physical 
plant's plan and financing, but we agree that it would be 
well, if we are going to talk about financing now and business, 

that we talk about the retirement system. 
RICH: Well, Paul was always thinking ahead of what would 
be the responsibility of the school for teachers who stayed 
on for many years and then had to retire and would no 
longer be on the school payroll. What kind of retirement plan 
could we have for them? And he always had felt that it was 
the obligation of the individual to save up for the rainy 
day; and in order to emphasize this, he offered to match 
a faculty member's insurance premium. What the faculty 
members would pay for insurance premiums, he offered to 
match that amount, up to $200 a year. That seemed all right 
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except that some of the faculty didn't believe in insurance, 
which I found hard to understand, myself. But they didn't 
believe in insurance, and didn't have any insurance program, 
and so they didn't have anything to match. So then Paul 
said, well, he would give them $200 a year, provided they 
would use it for insurance policies. And so then, some of 
them took out insurance policies who hadn't had insurance 
policies before. But Paul always emphasized the thought 
that this was just a token, and that it is to show that the 
school thought that they should be providing for their own 
future retirement by investing in insurance, too. 
MINK: Of course, at the very beginning of Social Security, 
he went into Social Security. 

RICH: At the very beginning of Social Security, he went 
into the Social Security plan; but then when we became incorporated, 

at first, we were not eligible for Social Security, 
as a nonprofit corporation, and it wasn't until sometime 
later that we were. But as soon as we were eligible again, 
as soon as they changed the law to say that nonprofit organizations 

could enter into it, we rejoined it. 
And then when the war came along, he thought of the 

dangers of inflation and the set return from an insurance 
policy, how poor an investment that would be; and so on 

the advice of Albert Maguire, who has been the school's investment 

counselor, he said that the school would invest 
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$100 a year for each, faculty member in the Commonwealth 
Investment Trust, which was the only investment company at 
that time which would automatically reinvest the dividends. 
In other words, when you had these shares of Commonwealth 
Investment Trust and you got a dividend, you got it in 
shares of the company instead of in a cash check. And so 
you could just leave the money right in the Commonwealth 
Investment Trust, and it would automatically keep going. 
MINK: Did he permit anyone who might care to do so to kick 
in additional money, beyond that which the school would 
kick in? 

RICH: Yes. The individual could kick in more money on his 
own choice, but the individual could also draw out all that 
money every year. But he was foolish to do so, because he 
was losing the initial charge for opening that account. In 
other words—I forget what the charge is for opening the 
account—if the school invested $100, probably only $90, 
actually, was in shares of the company in that person's 
name. But leaving it in, it would reinvest itself and get 
more dividends, so that the result has been, really, very 
favorable. It's been a good company, and it's done well. 
The school began this in the late 1940s. I guess it was 
the very late 1940s. 

MINK: Prior to that time there had been no provision for 
retirement? 
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RICH: Except for the insurance. The insurance began in 
the early 19 40S or late thirties. I guess it was late 
thirties that the insurance program began. But then it 
wasn't until the late forties, when inflation really seemed 
to be pushing at us, that we got the idea that we should 
invest in stocks, too, as a head against inflation. 

And then, also, he realized that this would not be 
adequate, in case of disaster to any faculty member or ex-
faculty member. And he felt that the school should make 
provision for disaster striking some member of its family. 
So he set aside 4 percent of the gross income of the school; 
he set aside that percentage every year into what was called 
the Provident Fund. I think it was called, at that time, 
Sabbatical and Severance Fund. That was to take care of 
anybody who had to leave, to take care of their moving 
expenses, if it would be a hardship for them to leave with 
out having that taken care of. He always laughingly said 
that he made it easy for people to leave; we'd pay them a 
bonus for leaving. We didn't pay them a moving bonus for 
moving in on us, but we would pay them to make it easier 
for them to leave; because he felt very strongly, and I 
have agreed with him completely on this, that it would be a 
great shame to have anybody staying on the faculty simply 
because he felt he couldn't afford to leave—that he'd 
rather be doing something else, but he couldn't afford to 
make the change. So Paul wanted to make it easy to 
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make a change, and so the Provident Fund was started up. 
Also, the Squibbs had in mind with the Provident Fund that 
they, the Squibbs, had put a substantial amount of their 
own capital into the school in the beginning years of the 
school, that the school really had a moral obligation to 
them for that; and therefore, although they didn't expect 
to have to need this Provident Fund themselves, they thought 
there should be a Provident Fund to take care of them or 
anybody else that needed help in case of disaster. So this 
Provident Fund was started. 

Then after the Squibbs retired, we were able to come 
in under the Teachers Insurance Annuity Association, TIAA, 
that most colleges are in. The school contributes 10 
percent of each faculty member's basic salary, and withholds 
5 percent of each faculty member's basic salary, and invests 
that in the TIAA. Half of it goes into insurance, and half 
of it goes into the equity fund—College Retirement Equity 
Fund, I think it's called, CREF. That's a common-stock fund, 
also, which will reflect the changing value of the dollar. 
Half of what we put in goes into insurance, and half goes 
into the retirement common-stock fund. And we've been doing 
that ever since, I think, about 1954 or '55. Just as soon 
as we were eligible to do it, we went into it. 
MINK: If someone should leave after, say, teaching for 
three years, are they entitled to get all of this money back? 
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RICH: From TIAA? 
MINK: Yes. 
RICH: Theoretically, they can get that back when they reach 
retirement age and not before, unless they have special arrangements 

made, which can be made. We found out that they 
could be made, because we had a man leave us three years ago 
who had been under the plan for only a year. He resigned 
and thought that he was not going to stay in teaching, and he 
asked to have this amount taken out of the TIAA. We wrote 
to TIAA and asked if this would be possible, and they sent 
us forms to fill out, and we filled out forms, and he was 
given his share; the amount that had been withheld from his 
salary was returned to him, and the amount that we had con-
tributed was returned to us. This was at our request. We 
said we felt it should be done that way. And we put it, 
then, into our Provident Fund, because I was very much hoping 
that what actually did happen would happen, and a year later 
he asked to return to us. When he returned to us, we wanted 
to reestablish his credit with the TIAA, so we took out the 
money from the Provident Fund and sent it to TIAA, plus what 
he had withheld. We added that, also, and put that in; and 
he is repaying us for his share month by month from his 
salary. So he hasn't lost anything of what had been put in 
before. And that, theoretically, in connection with Social 
Security, will pay a faculty member about half of what his 
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final salary ended up being. It would be considerably more 
than that when you consider the fact that one's financial 
obligations are less at retirement age. This interests me 
very much, because I am practically in that state right now. 
I am no longer saving for my old age because I am in my 
old age. I don't have the expenses of getting my children 
through college, because they are all through college. I 
don't have to worry about so many things—building up an 
estate—because it has already been built up. The one thing 
that we don't have, though, which is something that we are 
concerned about and makes the picture not as rosy as it 
would otherwise seem: we are withholding and contributing 
on the basis of cash salary, the basic cash salary. The 
school now provides room and board. After retirement, we 
shall no longer be provided with room and board. We will 
have to provide our own room and board. It's different 
from the situation where you're in a day school, where you 
are buying a home while you're teaching, while you're being 
paid, and by the time you retire, you are owning your home; 
you have that to fall back on, but we don't have that part 
of it. That's the one fly in the ointment that I can see. 
I think that Paul's theory was good, and I think that 
adding the TIAA as soon as it was possible is much better. 

Meanwhile, the Provident Fund has grown considerably 
from when it started. At the time Paul retired, the Provident 
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Fund had in it $6,300, in '52; and in 1962, it had $36,400 
in it; in 1969, it had $75,600 in it;- and it paid for the 
$800 special payment to a faculty member to take a term 
off. It pays for that. It pays for two summer scholarships 
for faculty members who want to go to summer school. It 
pays for insurance premiums on Miss [Louise] Chrimes's fire 
insurance and her car insurance and that sort of thing, because 

she needs that little bit of help. It has taken care 
of everybody who has left and needed some severance money 
to help them move along. It's taken care of that. It's 
really amounting to a very good fund. It's been well invested 

under the advice first of Albert Maguire and then 
Edmund Adams, who is on our board of trustees and is also 
a financial adviser. He advises us as to changing the 
investments; and we've done extremely well so far, partly 
because it's been a fortunate business cycle, but also it's 
been well managed. 

I think another point of interest about finances is 
that when Paul Squibb retired in 1952, there was a deed of 
trust on the property. Perhaps I should go back to '32, 
when we leased the property from 1932 until 1941, and we 
leased 5,000 acres, twenty cents an acre per year. A 
thousand dollars a year gave us 5,000 acres of land, and we 
sublet the land to Mr. [Theodore] Chamberlin, who ran his 
cattle on it and paid for renting it. In 1941, the heirs 
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to the estate that owned the ranch wanted money instead of 
land, so they divided the land up into various subdivisions 
and sold. Midland bought 3,000 acres. It was not quite 
exactly the same physical setup that it had been before, 
but it included all the buildings and pastures immediately 
around the school, and then it went across the road to the 
north instead of going to the south. We bought 3,000 acres 
at twenty dollars an acre. Some of the parents thought we 
were really very foolish to spend as much as twenty dollars 
an acre for old sagebrush land; and so they criticized Paul, 
and that annoyed him slightly. He asked Mr. Robert E. Easton 
if Mr. Easton didn't want some of our watershed, because he 
was complaining that he didn't have enough water on his land. 
And he said, yes, he'd like to have 250 acres, or something 
of that sort. So Mr. Squibb said he'd sell it to him 
twenty-five dollars an acre. Mr. Easton thought that was 
a fine idea, and he bought two hundred and some acres for 
twenty-five dollars an acre. This was just a token sort of 
thing, but at least it made people think that Paul wasn't as 
foolish as he was said to be. And now, of course, the value 
of the land is much, much higher. We are still carrying it 
on our books at our cost figure. 

MINK: Ben, what is the appraised value of the land? Do you 
know? 
RICH: No, I don't know. It was reassessed two years ago. 
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Until then, we had paid taxes on our land and never asked 
for tax exemption, because faculty children went to the 
local schools. We didn't take local people; we didn't realize 
the load of the local schools. 
MINK: But you would have been entitled to an exemption as 
a nonprofit organization? 
RICH: As a nonprofit organization, we would have been en-
titled to an exemption, but we didn't ask for it until about 
two years ago. Then the assessor told us that we were being 
reassessed and everything in this county was being reassessed. 

He said, "You will just have to ask for tax exemption 
on the part that is used exclusively for the school." 

And then the rest of the land we put into an agricultural 
preserve. The net result has been that we have had to pay 
less taxes, because of tax exemption and the lowered tax on 
the agricultural preserve. So that has come out very well. 
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TAPE NUMBER: II, SIDE ONE 
December 29, 1969 

MINK: We are continuing with the financial picture. 
RICH: Well, when we bought the school in 19 41, Mr. Squibb 
had to raise money for the purchase of the land; and he 
didn't want to ask people to give money, although he knew 
that probably some gifts would be forthcoming. He wanted 
people to lend money to the school, and the school offered 
debenture bonds, which would pay a nominal rate of interest, 

4 percent. We therefore received a permit from the 
commissioner of corporations to issue these debentures, 
which would be due in twenty years. If they were [issued 
in] 19 41, they would be due in 19 61. They were to finance 
the purchase of the land. I don't remember exactly how 
much money was donated and how much money was sold in 
debentures, given to us for the sale of debentures. I 
don't remember how much was taken out in the deed of trust 
in the beginning. But in 1952 there was outstanding 
$12,000 on a deed of trust and $14,800 in debentures which 
were due in 1961. The deed of trust remained the same 
until 1956. In 1956, it was reduced by $1,000. In 1957, 
we reduced it by another $1,000. 

MINK: Are you reducing this from the gross profit? 
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RICH: From the current income of the school. Tuitions and 
donations—people gave us money from time to time. 
MINK: How come you were unable to reduce the deed of trust 
before that date? 
RICH: Well, we didn't need to. We were paying the interest 
on it, and we were keeping up, doing more building and 
changing the buildings and so forth. There was quite a lot 
of current expense going on in improvement of quarters. 
MINK: So as long as you could continue to pay the interest, 
everything was okay? 
RICH: Yes. The bank wasn't hungry for it, and I felt under 
no pressure at all to get it all off at once. 
MINK: And then in '56, beginning about that time, you 
weren't putting as much in the physical plant. 
RICH: Well, we probably were doing as much, but we thought 
that we ought to be paying tokens off. We paid $1,000 a 
year for four years, and that brought us to '59. Meanwhile, 
the debentures, which had been $14,800 in 1952, were reduced 

by $100 in 1953, probably because somebody donated a 
$100 debenture. And then it went down to $14,200, because, 
probably, somebody donated a $500 debenture. 
MINK: Well, when you say they donated it, did they just 
give it up? 
RICH: They gave it to the school. 
MINK: They gave it to the school, and you didn't have to 
pay it off? 
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RICH: It was just like giving us $500, the same thing. 
MINK: Did the debentures not pay interest, meanwhile, from 
the time they were purchased? 
RICH: We paid interest, 4 percent a year. 
MINK:. So they had been getting 4 percent, and now they 
decided to give it to the school. 
RICH: They decided to give the whole thing to the school in 
that particular year. Some of them did it according to plan. 
They'd donate so many debentures this year, and so many 
another year, and so many another year. But usually, it 
was just one certificate donated, no matter how many 
debentures they owned. So that in '59, there were outstanding 

$5,800 in debentures, which were due in 1961. I 
guess, beginning in about '56, they were reduced from 
$14,200 to $8,600. We had a drawing at the bank of certificate 

numbers and paid off a certain number of them at that 
time. And then it went down again in 19 58. It seems to 
have gone down about $2,400. That was probably a drawing 
also. But in 1959, we owed $5,800 in debentures. 

We also needed quite a few physical things done to the 
school. I thought [we needed] a new infirmary, a new faculty 
house, some new dormitories to replace ones that were really 
dilapidated. I told the board that I thought we needed to 
have $35,000 to do building with and asked if it wouldn't 
be a good idea to send out an appeal for people to lend us 
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money again. Again, we would offer debentures. And so 
Edmund Adams, who was on our board of directors at that 
time, said that he would go about getting a permit for us 
to do it. Later he said there was so much red tape getting 
the permit for $35,000 that if we were going to need any 
more money after that, he thought we ought to be allowed 
to sell more debentures. He suggested that we get a permit 
for $65,000 instead of $35,000. And so we received a permit 

for $60,000 or $65,000, about twice what we had originally 
asked for. On that Thanksgiving in '59, I announced 

to the parents that we were going to have this drive for 
funds, and that people could help Midland School by purchasing 

debentures if they wished, or by donating the money. 
I would be getting out the prospectus on it as soon as I 
could. They really went to town. 
MINK: You know, Paul never did make a public appeal for 
funds, did he? 
RICH: He did at the time of the ranch purchase. 
MINK: He did that through the mail. But he never got up 
at graduation or some other occasion and made an appeal 
for funds? 
RICH: I don't recall that he did. I just did it at that 
Thanksgiving when everybody was here. Time was going by. 
The directors had said, "This will come out in the mail." 
It was at the November meeting, I guess, that we had all 
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the red tape done to get the permit to sell debentures. 
The time to get money is at the end of the year. So they 
said, ''We had better get this out fast." 
MINK: So that people can use it for income tax? 
RICH: Yes, use it for their income tax. Thanksgiving time 
seemed to be the appropriate time. Well, within two or 
three days, people began calling upland saying, "Now, as 
soon as you get this pledge form out, let us know, and we 
want to give." And one person said that he thought he knew 
where we could get some money from outside in the form of 
a donation. He, himself, was an investment counselor, and 
he had a client who was very interested in money and was 
very interested in the school, because he liked the counselor's 

sons, who were going here. He said that he thought 
that he would give as much in proportion to his wealth as this 
father would give in proportion to his wealth. This seemed 
like a pretty good way of doing it. I forget how much 
the counselor gave, but his client gave $25,000. I pretty 
nearly fell over when this came. It was very nice. 
MINK: This meant that you didn't actually have to put out 
debentures in that amount [$65,000], even though you had 
the permit? 

RICH: Yes. We really didn't have to. So what we raised 
was $52,000 in contributions and $23,400 in debentures. 
That came to about $75,000. And so we could do more than 
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we thought we were going to be able .to do. 
MINK: What did you do with that $75,000 in the way of 
building? 
RICH: Well, we built the infirmary. We built the house 
the Mungers live in. We built the Panabode houses, while 
replacing the east side and the west side of the lower 
school, the middle school, the Long House and the Phoenix 
House. We replaced all these. 
MINK: Now, when you came to the board and said we were 
going to make improvements, was this the point in time when 
the county code had changed and prohibited the use of board 
and batten [construction] for dwellings? 
RICH: Up to that time, we had been building houses for 
something like $1,200 for a room, which would be $600 a boy. 
And that would be compared with something like $100 a boy 
that the dormitories had cost before, in the thirties when 
Paul had been headmaster. These were built by boys, and 
the lumber and the concrete ready-mix was brought in, and 
the boys did the work. But it was, really, pretty well 
done, and they are still surviving today. They're still 
being used. But the building code said [that] we couldn't 
do that any more. If the buildings are twenty feet apart, 
and there are not more than ten boys to a building, they 
don't come under the heading of a "dormitory." We said 
[that] we wanted two rooms to a building and two boys 
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to a room. That would mean four boys to a building. We 
could keep the buildings twenty feet apart because we were 
fortunate enough to have enough space to do that. We can 
spread out that way. So it worked out pretty well. 

We also had a building fund reserve, which we kept. 
In 1962, we still had over $13,000 left in the reserve. 
We kept on building, little by little, doing things that 
had to be done. The first major building was that drive 
of 1959 and 1960 for debentures. We had paid off all the 
old debentures in 1959, although they weren't due till 
1961. We issued the new debentures in the amount of $23,400, 
and we paid off the deed of trust and built all those other 
buildings. I felt very happy about the physical condition 
of the school. [It was] in pretty good shape at that point. 

Previous to that, our major building had been done 
largely by donations. The Van Allstyne Laboratory was built 
with donations from David Van Allstyne, who was a friend 
of my brother's. We built the dish house by a very generous 
donation from Mrs. Janeway. We built the Janeway Laboratory 
with another very generous donation from Mrs. Janeway. 
MINK: Now, would you tell me how it was that Mrs. Janeway 
is connected with this school? 
RICH: She is a neighbor. She is a cousin of Ted Chamberlin, 
another neighbor. She is an aunt of the Dakin boys, who have 
come here. She lives on a ranch nearby, and she and her 
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husband have come over and judged our gymkhanas. They 
have been very helpful and friendly to the school in more 
ways than financial. They've been very friendly, indeed. 
She has just this year given us the money for a new art 
building, which she is giving in recognition of Kay's and 
my years at Midland, which is very kind. 
MINK: She didn't give anything to the school in memory of 
the Dakin boys who were killed in the airplane crash? 
RICH: No. One son, Samuel, the one surviving boy, is at 
Midland now. He is a very fine fellow. 
MINK: He had a very fine grandmother; Susanna Bryant Dakin 
was a fine woman. 
RICH: She was a very fine woman, and her son, Roger Dakin, 
and his wife, Joan, were very fine people and very good 
friends of ours. Roger was a student here for a couple of 
years. His brother Henry taught here one year. Roger's 
son Zachary was a Midland student when he was killed in 
the plane crash. The Dakins have been very good friends 
of ours. 
MINK: How does the financial picture look today? 
RICH: It looks very, very scary to all independent schools, 
probably less to Midland than to most. But when you take 
the figures of the cost-per-boy, which are now nearly 
$2,400 (they've been under $2,400 per boy, but I'm afraid 
they'll be $2,400 this year), and you take other schools, 
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their tuitions have to be $3,300, $3,500. When you have 
tuition that high, you're limiting your clientele to a 
very limited group. Maybe you can make up for it by having 
some of that money put into scholarships so that you can 
bring in people with lower incomes. But we, of course, have 
our sliding-scale tuition, whereby people pay according to 
their means. We have to have enough pluses to offset the 
minuses. 

In recent years, we have been very fortunate in having 
quite a few unsolicited donations, not earmarked. This 
donation of Mrs. Janeway1s has been earmarked for something 
in memory of Kay and me. It was something physical that 
she wanted done that would be a lasting memorial, and that 
won't take care of everyday expenses; in fact, it may add 
somewhat to our everyday expenses. We have to be very 
watchful. I try to be very careful to see that gifts we 

have accepted don't cost us money to keep. I think the upkeep 

on this building won't be very great. 
The Whittier building was donated by the Whittiers in 

memory of Donald A. Whittier, who died of leukemia a few 
years ago. He was one of our finest alumni. And the Van 
Allstyne building was given in memory of David's son, David 
Van Allstyne, Jr. 

The first thing we had to do after Paul Squibb retired 
that we didn't have any donation for was to put in a pipe 
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line from our well, by the syncline, down to the school. 
It was about a mile of pipeline. We had to put that in, 
because up to that time, we had been using Ted Chamberlin's 
well adjacent to Midland property. This shouldn't go on 
forever, and Ted felt that this would be a good time to 
put in the pipe. We had to put the pipe in on our own. 
Ted helped us but it was an expensive deal. 
MINK: How long has the school had its own well? 
RICH: That well was put in by the Continental Oil Company 
in the late 19 40s. They put it in to provide water for 

their drilling for oil over on Mr. Easton's property. 
They pumped the water from our well over to where they were 
drilling for oil because they thought that that was a better 
water supply than they would get on the site. 
MINK: And they paid you for the use of that well? 
RICH: I don't know that they paid us for the use of the 
well, but they used the water and they drilled the well, and 
they gave us the well when they were through. Then the 
Honolulu Oil Company leased land from us, gave us an oil 
lease, and then drilled on Los Padres Forest right adjacent 
to us. The agreement was that they would pay us, I forget 
how many thousand dollars, for this oil lease; and then if 
they struck oil, they would have to drill on us within a 
certain number of days, and see if they'd find oil on us. 
If they didn't strike oil, they would leave the country 
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exactly as they found it. That's what happened. They 
struck a duster up there and gave up the whole idea. Mean 
while, they had paid us quite a lot of money, and we were 
able to retire some of Paul's debentures with that oil money. 
That's where some of that money came from. 
MINK: That well just lay dormant until Mr. Chamberlin 
decided he wanted the use of his well? 

RICH: It wasn't used at all until Mr. Chamberlin decided 
that he would really rather not have us be completely reliant 

on his well. He said that if we would supply the pipe, 
he would help us lay the pipe. He had a special pipe-laying 
device that came on his caterpillar tractor that buried it 
at eighteen inches and dragged it through. That was very 
successful and well done. 
MINK: So this really didn't really cost you, except for the 
pipe. 
RICH: Yes, the pipe was $3,000, and that we did instead 
of building something else down here. Later, we added on the 
kitchen, and that was another expense. We did that, I think, 
from current income without having to borrow any money or 
being given any money. 
MINK: Now when you said that the future of Midland and 
the future of all private education looks scary, how about 
your waiting list as of today? 
RICH: Well, we've never had a waiting list. 
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MINK: Really not? I was under the impression that there 
was one. 
RICH: No. We've had people who applied at Midland School 
that we couldn't take. I'm pretty sure that Paul never 
kept any waiting list. The only waiting list that I ever 
kept was after I had completed my enrollment for the next 
year. In case somebody might drop out between April and 
September for any reason, I would keep a waiting list of 
boys in each of the classes that I would consider taking 
in. I would consider taking some new ninth-graders and 
possibly a few tenth-graders. I'd just keep that list 
until school opened in the fall. If any turned-down applicants 

wanted to come the next year, they could reapply. 
They had no priority over somebody else who didn't apply 
until the following April. The priority of application didn't 
carry any weight. It was just the boy who I thought would 
be the most suitable for the place that we had. 
MINK: Now correct me if I have a misimpression here. But 
I thought that there were now alumni whose sons, it was a 
foregone conclusion, would come to this school. 
RICH: No. There are a lot of alumni sons who have applied 
and some we haven't been able to take because we didn't think 
we were the right school for that particular boy. 
MINK: So that it hasn't been automatic? I remember hearing 
Mr. Squibb saying in his interview that he felt that the 
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school was beginning to take in quite a number of the 
alumni children. 
RICH: Oh, well, that's true, to a certain extent, but 
it's a very small source. Sullivan's the brother of an old 
boy. Chalmers Hall, you may remember; his boy is here. 
Bob Engle is Mike Engle's boy. Jonathan Dwight is the 
grandson of our neighbor, Sedgwick. Bayley is Russell 
Bayley's son. Van Kelsey is here. David Kamp is coming 
here. Tony Wood is my nephew. Frank Marshall's boy is 
here. 
MINK: Besides that, what other source is there? 
RICH: For some people, it's just word-of-mouth recommendations. 

Most people who are interested in the independent 
school will hear about the California Association of Independent 

Schools. They get a directory and go to one of 
the schools near them. That school will say, "You should 
go on the tour." If you're going on the tour and live up 
in San Francisco, you'll probably go to the Robert Louis 
Stevenson School, which is in Pebble Beach; then you'll 
probably come down to Midland; and then probably go to 
[the] Dunn [School], which is also in Los Olivos; then you 
go to Cate; and then you'll go to Thacher; and then you'll 
go to Webb. Really, that's about it, if you are looking 
for boarding schools. The ones from the north also would 
probably go to the Athenean School and visit that, although 
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that isn't in our association of independent schools. I 
don't know. They haven't been going long enough, I guess, 
to qualify for it now. I imagine they will be interested 
in that when they are eligible. 
MINK: When they say, "Go on a tour and go to all of them," 
there isn't any particular tour that is provided? 
RICH: There is no particular tour. It is just that you go 
to those schools. And the visitors usually know of boys 
from one school or another. Most commonly, the parents who 
come here also generally go to Thacher, Cate, Webb, and Dunn. 
MINK: And then they'll decide? 

RICH: And then they'll decide where they want to apply. 
Usually they cover their bets and apply to two or three 
schools. It's always a great source of amusement and fun 
that I used to have with Newt Chase [of Thacher], to find 
out how many of his acceptances came to Midland and how 

many of my acceptances went to Thacher. And that was always 
interesting to watch. 

MINK: How did things seem to run? 
RICH: Well, it was pretty good for both of us. He'd get 
a few we had accepted, and we'd get a few of the ones they 
accepted. I think they probably got more than we did. I 
forget just how it came out. But we used to go back and 
forth at each other. We were not allowed to send out our 
acceptances until a certain date in February. We have an 
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agreement that we won't send out the acceptances until then. 
The parents then have a month or so to make up their minds. 
MINK: Is this an agreement you have just with Thacher? 
RICH: No, we have this agreement not only with the CAIS 
but with every school that's connected with the School Scholarship 

Service. That's the outfit that asks you not to send 
out acceptances until a certain date and we've agreed not to 
do it. Then you run into very amusing little complications. 
Suppose the date is the fifth of February, and the fifth of 
February is on a Saturday. Now, do you post them so that they 
are received the fifth of February, or so they are postmarked 
the fifth of February? You see, that makes a difference. 
You might have to wait till the seventh. Mr. Francis Parkman 
at Cate, and Mr. Chase at Thacher, and I at Midland used to 
try and get ours in the mail first. If we really succeeded 
in doing it, then the others would claim we were cheating 
somehow or other, and we'd claim they were cheating somehow 
or other, and Newt and Parkie would write poems to each other 
about it. [laughter] I was never a poet, but Mr. Chase and 
Mr. Parkman used to exchange poems and send them to me. 
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TAPE NUMBER: II, SIDE ONE, PART TWO 
December 30, 1969 

MINK: I believe you said that you would talk about the 
establishment of the board of directors. When was the board 
established? 
RICH: The board was established in 19 41 when the school was 
incorporated. It consisted of Mr. Squibb, chairman of the 
board; and Mrs. Squibb, secretary of the board; and Benedict 
Rich, treasurer of the board. It continued that way until 
1965. 
MINK: Why, in the beginning, was the board so small? 
RICH: It was small because Midland School, itself, was a 
very small community, and it was a matter of management. 
Mr. Squibb did not want to have a board of directors dictating 

to him how he should manage the school. And he felt 
very strongly that the headmaster of the school should have 
complete responsibility in all matters of the school's 
business. 
MINK: Did he receive advice on this? 
RICH: Yes. He had an advisory board right from the beginning 

of the school. His original advisory board consisted 
of Thompson Webb, headmaster of Webb School, where Paul 
taught for several years; Bishop Parsons, who had been 
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bishop of California and was retired; Father Sill, who was 
headmaster of Kent School; William Thacher, who was at the 
Thacher School (he was not headmaster of the Thacher School, 
but he was the brother of Sherman Thacher, who had founded 
the Thacher School; William Thacher was always extremely 
helpful to Midland); [and] Professor William Monro, who 
was a professor at Caltech and had been a professor at 
Harvard (it was at Harvard, I think, that Paul Squibb knew 
him) . 

They were an advisory board to Paul Squibb, but didn't 
have any meetings at all. Each one of them had visited 
Midland School, but not as a group. They never had a formal 

meeting of the advisory board, but Paul Squibb would 
consult them by mail and by telephone. In considering 
problems that came up about the school, he would think to 
himself, "What would Mr. Webb do in a situation like this?" 
or "What would Bishop Parsons think of this situation? How 
should I act on this?" And sometimes he would just think 
what they might suggest, without actually calling them. 
Nevertheless, their influence was felt. 
MINK: Was it Thompson Webb, then, who advised Mr. Squibb 
on the size of the board? 
RICH: Yes. It was Thompson Webb who laughingly said to 
Paul Squibb, when Paul asked him about incorporation and 
what would be the proper size of the board, "It has to be 
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three. By state law, you have to have at least three members 
of a board of directors; and so it should be you and 
your wife and your dog." And so that seemed to me an appropriate 

way to put it. 
MINK: It's ironic, then, that when Webb incorporated his 
school, he started out with a very large board. 
RICH: Yes. We all laughed about that. We thought he didn't 
take his own advice very well. 

But Midland's board of directors remained with just 
three on it until February of 1955, when Mr. Arent H. 
Schuyler, Jr., and Mrs. Benedict Rich were added to the 
board. Mr. Schuyler was a teacher at the school and director 

of studies. Mrs. Rich, besides being the wife of 
the headmaster, was in charge of the kitchen and had to do 
with the running of that end of the school affairs. I was 
anxious to have somebody on the board other than Mr. and 
Mrs. Squibb and myself, because if anything happened to 
either Mr. or Mrs. Squibb, it seemed very likely to me that 
the same catastrophe would happen to both of them together. 
If one were to die, it seemed to me that probably both would 
die—in an automobile accident or plane accident, or something 

like that. I didn't want to be left alone on the 
board to have to fill places immediately without anybody 
else's authority. So Mr. Schuyler and Mrs. Rich were 
added in 1955. Then in 1956, we added L.W. Jones and 
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Edmund Adams. That was largely because I felt the need 
of the advice of a good businessman and financial expert, 
which Edmund Adams was. He was an alumnus. Mr. Jones had 
had two sons at Midland and knew Midland well. He was dean 
of admissions at Caltech and certainly knew all about secondary 

school education and the backgrounds of boys entering 
college. He could give us advice as to how the school should 
manage its academic affairs. In May 1959, Mrs. Squibb felt 
that it was time for her to resign, because she felt that 
it would be better to have just one member of the Squibb 
family on the board. She didn't want them both to leave at 
the same time because of the matter of stability and con-
tinuity on the board. We were very reluctant to accept 
her resignation, because her advice had always been very 
thoughtful and very good. 

MINK: That's an interesting point. In what capacity was 
she most likely to give advice on the board? On what matters 

was her advice sought the most, perhaps? 
RICH: Just in discussion of how things were going at the 
school, ordinary life at the school. Her comments about 
how things looked at the school were always thoughtful and 
kindly and good intentioned, and were helpful on any questions 
that I might raise at a board meeting. Board meetings were 
not simply a matter of formally going through an agenda, but 
there was also discussion of how things were going at the 
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school. The Squibbs came and visited frequently—I guess 
on an average of once a month. They would drop in and see 
the school. The boys were glad to see them, and the faculty 
were always glad to see them. After Mrs. Squibb resigned, 
Mr. Hadden, who had had two sons at Midland, was asked to 
join the board. He had retired from being vice-president 
of the Pacific Telephone Company and had time to think about 
Midland School's affairs. He was also on the board of 
Occidental College. He was interested in both secondary 
education and higher education and was very closely connected 
with business in his capacity with the telephone company. 
In 19 62, Mr. Munger joined the faculty, with the understanding 

that when it seemed advisable to him and to me, he would 
take over the headmastership and be the next headmaster. 
MINK: Perhaps at this point, it would be as well if you 
could say exactly how it was that Mr. Munger was recruited. 
What sort of circumstances brought him to the attention of 
the school, or vice versa? 
RICH: It was at a meeting in 196 0 that I first brought up 
the matter of seeking administrative help. I never particularly 

enjoyed the administrative duties of greeting people, 
and showing them around the school, and doing that sort 

of thing. I enjoyed much more teaching and camping trips and 
relations with the people at the school, and not so much 
public relations. I brought up the matter to the board that 
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if they could find a suitable administrator, I would like 
to turn over a good many of the administrative duties of 
the school to such a person. 

I believe it was Adams and Schuyler who knew that Carl 
Munger was coming to the West Coast. Carl Munger had married 
Katherine Landreth, who was the sister of Jim Landreth, who 
was in the class of 1942. Kathy Munger had been coming to 
Midland during all the years when Jim was a student here. 
I think he was a student here for something like six or 
seven years, because he came in the seventh grade, and repeated 

a year. He'd been here a long time, and she had been 
coming to Midland for many years. Carl Munger had visited 
Midland School before he and Kathy were married, and then 
later after they were married. He was a Williams graduate. 
He had attended the Loomis School, and after graduating 
from college—I'm not sure whether it was directly after 
that-he went to Yale Divinity School, and he got his degree 
in theology. Then he taught at Eaglebrook School for younger 
boys and was, I believe, a dean of students. I'm not sure 
if he was the chaplain. He was a minister in the Congregational 

Church and went back to teach at Loomis School and 
was chaplain there. 

Then he wondered whether he should be a full-time minister 
and not be a teacher and a chaplain. He became involved 

with a church in Berkeley and was campus minister at Berkeley 
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for the Congregational Church. He was there for a year or 
two. He still was interested in secondary education. Adams 
and Schuyler thought that quite possibly he would be interested 

in coming to a secondary school with the thought of 
being an administrator. We got in touch with the Mungers. 
They came and visited the school and liked what they saw. 
We liked what we saw, and he was asked to join the faculty, 
which he did in 1962. He joined it as an assistant head 
master, with the understanding that if things worked out well, 
he would take over as headmaster in time. 

MINK: Is it customary, Ben, in private schools, that things 
are handled in this way? What do the other faculty members 
feel about the advent of someone who has not had experience 
at the school coming in and eventually succeeding as headmaster? 

RICH: I'm not sure what is done in other schools. We 
thought of this carefully, and that is why I didn't want 
him to come in just simply as a faculty member. I wanted 
him to be brought in with the idea of being an administrator, 
so that if any noses on the faculty were going to be out of 
joint, they'd be out of joint immediately, and then they 
could take their little drum and beat it, if necessary. 
MINK: And the situation would be cleared right there. 
RICH: The situation would be cleared better than if he came 
in just as a teacher and then was given priority over some 
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other members of the faculty who had been here much longer. 
I tried to lead up to this by talking it over with faculty 
members, just seeing if any of them was tempted with the 
idea of administration. 
MINK: Any success at all? 
RICH: I didn't think that any of them would be the proper 
caliber for the headmaster. I didn't think their interests 
were that way, and I didn't think that it would be a good 
situation for any of them to be elevated over the others 
who were here at the time. I wanted somebody brought in to 
be the next headmaster. I thought that was the best way 
to do it. 

MINK: In the case of Barry Schuyler, who was the director 
of studies, he had other plans. Did you discuss the head-
mastership with him? 
RICH: Yes, we discussed it with him, and he didn't feel 
that his plans were definite enough for him to be tied down 
as much as an administrator would have to be tied down. He 
was considering going on for more degrees. He also had a 
very comfortable, lovely home in Santa Barbara. His children 
were growing up, and he wanted them to stay at home and go 
to a day school. He didn't want them to go to school in the 
Santa Ynez Valley. It wouldn't work out too well for him. 
He might have been a very good choice of headmaster. We 
talked about that, and he wanted to be out of the picture. 
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The other members of the faculty here at school professed 
not to want administration. I certainly wasn't 

going to talk them into it, since I was anxious to get out 
of administration as much as possible, myself. 

In 1963, Mr. Munger was elected to the board of directors; 
and in 1969, my wife and I decided that it was time 

for us to completely retire as headmaster and Mr. Munger to 
take over. My wife thought that she should leave the board 
and Mrs. Munger should be added; and so she, my wife, resigned 

and Mrs. Munger came on the board in 1969. 
At the present time, my duties are largely those of 

business manager, keeping my eye on the business side of 
the school. Although Mr. Munger is responsible for decisions 
as to what should be done, nevertheless, I keep my 

eye on them and sign most of the checks and see that the 
books are kept up and do all those details, which take a 
lot of time and which Mr. Munger really doesn't have time 
to do. Also, I'm teaching three classes. 
MINK: Does Mr. Munger enjoy the aspects which you stated 

were not nearest to your heart: that is to say, the question 

of greeting the parents; and the typical public relations tasks? 

RICH: I believe he does. I think he enjoys that sort of 
thing. His experience, having been that of chaplain, too, 
makes him counsel boys much more closely than I used to 
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counsel boys. I would usually wait for them to come to me 
rather than I would go to them and force myself into their 
sort of privacy. Mr. Munger tends to have many more conferences 

with individual boys than I used to have. This 
may be a good thing. I think he enjoys that sort of thing. 
MINK: I was wondering, too, since the school has professed, 
always, to be nondenominational—and it is, although it is 
following the Episcopal form of worship—how does Mr. Munger 
fit into this when his background had been with the Congregational 

Church? 
RICH: Well, the chapel services have changed greatly. 
MINK: How have they changed, Ben? 
RICH: Well, they've changed mostly in the selections of 
what is being read in the chapel. I think during the early 
days of the school, practically never was anything read in 
chapel except from the Bible or from the prayer book [Book 
of Common Prayer]. Now, when boys take part in chapel 
services, they very often read things from a newspaper or 
from a book other than the Bible or prayer book. Sometimes 
they don't even seem to have any very real connection with 
religious thought. It's more their own expression of things, 
and maybe it's a good thing. 
MINK: Is the Book of Common Prayer still used? 

RICH: The Book of Common Prayer is used on Sunday mornings, 
generally. The Episcopal Hymnal is used, practically exclusively, 
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because it's the only hymnal we have. The choice 
of hymns is somewhat different from the selection of hymns 
which Paul Squibb liked. I always used the same list of 
hymns that he used because they were familiar to the boys 
in school. Now we have departed from that to some extent, 
but not too much. It's possible to do that because the 
boys in the chorus generally now sit behind the organist; 
and the boys in the chorus have learned to read music and 
sing rather well, rather better than we used to sing in 
years gone by. They can pick up a new hymn more quickly. 
MINK: Is the Sunday morning sermon, which was customarily 
given by Mr. Squibb, still given by the headmaster? 
RICH: Well, that changed while Mr. Squibb was here, actually. 
But in the early days, you probably recall he said grace 
at every meal. Then during the later years when he was here, 
the lapmaster would say grace. He would be the man in charge 
and would say grace at meals. Also, the lapmaster would 
quite often take charge of evening chapel. I don't think 
during Mr. Squibb's regime the boys took chapel at all. I 
don't believe they did. I think it was after he retired 
that during makeup one year the boys asked if they could 
take chapel, and I said they could. They did it very well, 
and so we went on that way. The next year they asked if they 
could do it regularly. 

MINK: Were these members of the senior class? 
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RICH: They were seniors. They did it very well. It became 
traditional for the seniors to conduct the evening 

service. Faculty members would conduct the Sunday morning 
services. Mr. Squibb was always willing to have faculty 
members tell him if they would prefer not to. take chapel. 
Then he would take it. I continued the same system. If a 
faculty member did not want to take part in the service, he 
didn't need to. Generally speaking, the lapmaster still was 
required to attend chapel every night while he was lapmaster, 
and that would be largely in case the headmaster was tied 
up and couldn't go. But I still try to go frequently to 
the chapel services, and the boys do quite well. Of course, 
it's very different, and that's one of the things that I 
just have to recognize as being different. I don't think 
that my way is any better than anybody else's way, nor do 
I really think that their way is any better than my way. 
MINK: It really brings it more into the stream of a non-
denominational kind of service, which seemed to me in the 
earlier years to be sort of a contradiction, perhaps, in 
saying that the school is nondenominational and yet following 

the Episcopal form of worship. 

RICH: Well, actually, we never said the school was nondenominational. 

MINK: You never did? 
RICH: No. We said "the school has close affiliations 
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with the Episcopal Church, but members of all creeds are 
accepted." We have now changed that so that the printed 
sheet now says something about this. 
MINK: You said you worked this out with Henry Dreyfuss? 
RICH: Yes. Henry Dreyfuss was trying to word the printed 
sheet so that it would be meaningful. Henry Dreyfuss was 
a member of the advisory board for a while. When his son 
joined our faculty, Henry dropped off the advisory board. 
He's a great personal friend of mine. He's an internationally 

known industrial designer. The statement of the 
school's religious life is that "The Christian faith provides 

the guiding principles for our life together, finding 
its expression in daily chapel services often led by seniors, 
and in Sunday morning services led by faculty or visitors. 
We welcome faculty and students of all colors, creeds 
and national origins." 

We are now no longer saying that we have close affiliations 
with the Episcopal Church. In the beginning, we did 

have, because, not having a resident chaplain, the vicar of 
the Episcopal Mission in Solvang was always asked to be the 
school's chaplain. The school always made a rather sizeable 
contribution to the Episcopal Mission in Solvang in return 
for the vicar's coming out and taking services once a week 
here. After Mr. Munger came on our faculty, he became the 
school chaplain, and we didn't need to have somebody else 
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come in from outside. So that changed. One of the things 
that has changed somewhat is in the saying grace at meals. 
The lapmaster said grace at meals when Mr. Squibb was here, 
in the later years of his regime. Lately, some faculty members 

have indicated that they didn't feel at home with a 
formal religious grace. They will start the meal by saying 
such a grace as, "Let us be thankful for that which we are 
about to receive," without bringing in anything to do with 
the Deity. Sometimes, one of the faculty members will say, 
"Let us join together in peace." They have various ways 
of saying it, without saying a formal grace. When I say 
grace, I usually say the same grace. Now, each faculty member 

says his own. 
MINK: I was wondering, since we were talking about the 
religious aspects, if you could say something about what 
has happened here in light of outer civilization's evolving 
of the flower children, the longhaired people. Has this 
touched the school at all? 
RICH: Yes. It's bound to. 
MINK: I'm sure. 
RICH: It's bound to have touched everybody in this generation. 

We have boys with long hair. We discourage it, and 
we don't have any that have hair down to their shoulders. 
But it was very interesting when I was headmaster and boys 
would let their hair grow too long, I'd try to see that they 
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had a haircut. We had a barber come up here. He had 
been coming up since the late 1940s, i guess—Ray Bridgman 
from the San Marcos barbershop. He is a very nice guy and 
came up every three weeks to give haircuts. There was never 
any problem about it. If any of the boys' hair was too 
long, we'd just say, "Go to the barber and get a haircut." 
He was very popular with the boys. The boys liked him. 
When it became more fashionable to have long hair, I was 
surprised and interested to see that the closer we would 
get to a dance, instead of getting a haircut, the boys 
would resist getting haircuts. Their argument was, "Well, 
my girl likes long hair, and I don't want to have a haircut." 

Whereas it used to be that before dances everybody 
would at least go and get spruced up and get a haircut. 
That isn't true anymore. But I let that be Mr. Munger's 
problem. He can decide how long the hair has to be. He 
can tell them to get haircuts. I was interested in their 
reaction to my argument that it really isn't such an important 

thing how long hair is, as long as it is kept 
looking neat and clean. If it isn't so terribly important, 
why not get a haircut? They came right back, "Well, if it isn't 
so terribly important, why can't I have it long?" That's 
the other side of the coin. I didn't think it was worth 
making a big fight about, really. 

MINK: Simultaneous with growing of hair has also, in this 

119 



period, grown the tendency for the younger generation to 
regard anybody over twenty-five as part of the establishment 

and to develop protests for changing administration, 
for changing the ways which they feel are wrong. Has this 
touched the school at all? 
RICH: Yes. Remember, we spoke yesterday of the "Best-Year-
Yet" blanks that I plagiarized from Thacher School? Boys 
would bring in suggestions of what changes they thought 
ought to be made in the customs of the school. Generally 
speaking, they felt the same way that the administration 
did on most things; and there was never any great problem 
about it. Mr. Munger really wants the boys to feel that 
they have more responsibility in making decisions that I 
never felt were responsibilities of boys to make. I felt 
that a good many matters of routine running of the school 
were really matters of the headmaster's decision, not even 
matters for the faculty to decide. If the faculty had objections 

to something that was being done, we discussed them 
and tried to come up with agreement. For example, whether 
to get up at 6:45 or at 6:30; or whether breakfast goes 
on the table at 6:45; or if boys have to sign the list 
before 7:20 were matters for administration to decide. I 
really didn't think it was up to anybody else to say it 
should be done in a different way. 

MINK: Apparently, Mr. Squibb felt so, too, because in his 
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interview he pointed out that at times he was sure the 
faculty felt that he was quite autocratic in his administration 

of the school. 
RICH: I suppose they did. I personally never felt so. I 
felt he was autocratic, but I felt that was his responsibility 
and he should be that way. He should make the decision and 
shouldn't have 1,001 people calling the signals in the football 

game. That's the way I still feel about it. I think 
that a good many things shouldn't be brought up to the 
faculty to decide and to change. If there's something important 

to be changed, they can bring it up, and we can 
discuss it and be reasonable about making a change. But to 
have something unstructured leads to disorganization. I 
guess I'm pretty autocratic myself. 

I think Mr. Munger is leaning the other way. I know 
this year in particular, he's tried to have students have 
a great deal to say about how the school should be run. 
For example, in making the daily schedule, the students were 
closely consulted as to how the daily schedule should be 
made. Maybe it was a good thing. It's working out all 
right, but it's a different way of going about it. 
MINK: Have there been any protests or strikes, as such, 
at the school? 

RICH: No, no. I don't recall any. [laughter] 
MINK: Well, this, of course, is something that is prevalent 
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as we all know, on state college campuses and on university-
campuses . 
RICH: Yes. Again, I guess it's my background that makes 
me unreasonable, because it seems to me that the students 
have a choice of going to a particular college, if they're 
accepted, or not going to that college. They know what the 
rules are for the college. They're right down in black and 
white, and can be explained: what the students' responsibilities 

are, what the college responsibilities are. It seems 
to me that if a person doesn't like the way they're doing 
things at Stanford University, he can leave Stanford University 

and try to find another place that will run things the 
way he wants them. I realize that this is dark age and 
that isn't the way things are being done now, but that's the 
way I feel. If you don't like things at Midland, go somewhere 

else. When you make a commitment, you make your commitment 
for the year, and the school makes its commitment 

for the year. If the boy does his part properly, the school 
will do its part properly, and we won't throw somebody out 
in the middle of the year without good reason. Neither 
should a student leave in the middle of the year without good 
reason. If the school isn't living up to something it said 
it was going to do, then I think a student is justified in 
pulling out. I don't think the student, when he comes here, 
is given a reason to believe that he is going to be the one 
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to decide how to run the school. The board of directors 
decides the policies of the school; the administration 
decides how to carry out those policies. 
MINK: One think I have noticed in reading the [Midland] 
Mirror for these seventeen years [1952-1969] is that I 
think that there is a great deal more contact with the outside 

community than there used to be. Now, this may be just 
a matter of the improvement of transportation. 
RICH: It's part of the increase of the cost-per-boy. Many 
of these things Paul would have said no to, because they 
were things that we want, not things that we need. Then it 
was a matter of deciding between the needs and wants. A 
lot of very worthwhile things seem all right to do now because 

of the affluent society in which we're living. A 
good many boys can afford the extra expense of, for example, 
having a free weekend. I was always opposed to having a 
free weekend during the term because it was so expensive for 
the boys to travel home. Who in the long run pays for it? 
The school pays for it. The cost-per-boy pays for it. Even 
though the transportation cost would be charged on a boy's 
advances bill, a family could not afford to pay the full 
tuition cost-per-boy; it would cut down on tuition to meet 
the advances bill. It's coming out of the school's pocket 
in the long run. 

MINK: I had in mind not only this kind of activity, then, 
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but the type of activity which brings more people to the 
school, to speak to the school. 
RICH: Well, that is largely because of UCSB [University of 
California, Santa Barbara]. Since UCSB has been in existence 
as part of the University of California, we've always had 
close relationships with the faculty of UCSB. And we've been 
extremely fortunate in having very talented people come here 
and give concerts, give lectures, and talk to the boys. Some 
of them have been tremendously helpful, and we've had some 
UCSB faculty children in the school. As an example, this 
fall there was a group of biologists from all over the globe 
who were having a convention. I believe the convention was 
in the state of Washington, and then they broke up into two 
or three different groups and one group came down into 
Southern California. Professor Muller, a professor of botany 
at UCSB, had a son who went through Midland. Professor 
Muller asked if Midland School would put this group up over 
two or three nights and have the kitchen staff here, and have 
boys come back early and clean up the place for these people 
to come and stay. This was approved, and the group lived in 
our dormitories and ate, in our dining hall, the evening 
meal and breakfasts. They took bag lunches out with them in 
the field and toured this countryside. That didn't affect 
very many boys, because the school was out of session at 
that time, but the boys who came here to work and to help 
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were tremendously interested. It was really great to have 
these people from outside come in. Most of our faculty were 
here, and it was a great thing for them. 

Now there's been quite a lot of that. The summer 
school program that Mr. Munger has put on has been a tremendous 

help, too. 
MINK: Would you describe at a little length what brought 
that about? What was the objective to be achieved here? 
RICH: The objective of the summer program was to take people 
from minority groups from the Watts area and from the East 
Oakland area for six weeks in the summer, where they would 
be exposed to academic studies and rural life. The first 
year, we had several of our own faculty stay here at school 
during the summer and put on this summer program. There 
were also teachers from outside who came down and lived 
in faculty homes here. My home was taken over by a faculty 
family from East Oakland. 
MINK: Were these largely blacks? 

RICH: They were mostly blacks and some Chicanos. Some of 
them came to Midland from this summer program. We had our 
first Negro graduate three years ago, and more since then. 
I forget how many. They fitted into the school very well 
and were good students. It was a help to all of us to find 

out more about people whom we just saw from a distance before. 

Carl Munger is responsible for that. Paul Raymond, 
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who is on the faculty, was also very interested in it. 
Carl is the one who made it possible. 
MINK: How was this financed? 
RICH: Carl raised the money for the first program; and he 
got it from the Rosenberg Foundation up in San Francisco. 
The second year, the Rosenberg Foundation and some other 
foundation, whose name I should remember but I forget, 
financed that one for just Midland School. Thacher School 
was putting on some program, too, the same years. We began 
at the same time. Thacher's program, I think, was a little 
bit different from ours, but I'm not sure in what way. 
MINK: Was this Mr. Munger's idea, or was this something that 
Mr. Chase and Mr. Munger cooked up together? 
RICH: No. For Midland, it was Mr. Munger; for Thacher, 
it was Mr. Twichell, who replaced Mr. Chase as headmaster. 
You see, Mr. Chase left Thacher several years ago. He left 
Thacher to go into politics. He was defeated by Congressman 
Lagomarsino. After not winning that position in the legislature 

of California, he then became a consultant to the 
[State] Board of Education. When Mr. [Max] Rafferty came 
in, he dispensed with the services of Mr. Chase, and Mr. 
Chase went into consultant work. When Mr. Twichell resigned 

from Thacher, Mr. Chase returned and was interim 
headmaster for one year, a year ago. Now he is replaced by 
Mr. Sanford, who is the present headmaster of Thacher. Mr. 
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Chase is in charge of development, which simply means fund 
raising. He's in charge of Thacher's fund-raising program. 
He has not been actively engaged in Silver Pines at the 
camp in recent years. Last year, when Kay and I went abroad, 
Mr. Chase was in charge of camp enrollment, and possibly he 
will be in charge of enrollment this year, too. That is not 
decided yet. 
MINK: What was the academic content of the summer program? 
RICH: I'm not sure. But it was something that was meant 
to stimulate interest in academic work. I think there is 
some elementary French taught. I'm sure there is quite a 
lot of history taught. I'm sure there was quite a lot of 
fundamental mathematics taught. And there was the great 
value of a boarding school life in the country; living in 
a community and having to rub noses with people closely 
and being conscious of other people's wishes. 

MINK: And I suspect that in such a program it was also possible 
to take advantage of the country. 

RICH: Yes. There was a lot of that. The neighbors were 
very helpful. Well, for instance, Mr. Chamberlin had a 
barbecue for the whole group. And the Hansens over in Happy 
Canyon had a barbecue for the whole group. Groups would go 
down to Gaviota Beach and go swimming in the ocean. Life 
was much more unstructured than in the regular routine of 
Midland School. Some very fine boys came to Midland School 
from that program. 
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Then, after the first year or two—I'm not sure whether 
we were independent for two years or maybe just one year-
Mr. Twichell obtained grants from Ford Foundation and Carnegie 
Foundation for a rather widened group of schools. This became 

Project Open Future. I'm not too accurate in all this 
sort of thing. But the Project Open Future involved Webb 
School, and the Cate School, and Thacher School, and the Westridge 

School, and I think the Westlake School—several schools. 
MINK: And Midland didn't get in on this? 
RICH: Midland was part of it, yes. Project Open Future. 

That continued until last year. Then, last year, the foundations 
no longer supported the whole venture. 
The Claremont Colleges were involved with this, too, 

in some way, and they carried on throughout the winter. Instead 
of having both the north and the south, Project Open 

Future was all from the southern area. The Claremont Colleges 
arranged for buses to come from Watts to the Claremont 

Colleges on weekends, and they would continue some sort of 
program throughout the winter months so that it wouldn't 
just be abandoned during the winter. Then there was some 
sort of organizational hitch where things didn't work out 
too well last summer. Midland didn't participate in it 
last summer because it didn't have any faculty who wanted 
to devote summer and winter to a teaching program. They 
thought they needed time off in the summer. 
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MINK: You had mentioned yesterday that certainly since the 
beginning of your regime, camping had been on the increase. 
Was this something that you purposely went about doing, or 
was it something that came about as just a result of the 
people who were coming here? 
RICH: I'm not sure that I was strictly accurate in saying 
that either, because when Paul was here, Kay and I did a 
lot of camping with boys together, and we went on more 
camping trips, ourselves, than we were able to after the 
Squibbs retired. I think I managed to get more different 
faculty interested in taking camping trips. There was at 
least as much camping done by the boys, and more faculty members 

took part in it, although the Riches themselves were 
not able to go on as many trips as we were before. 

This year, for example, we sponsor a supper club, oh, 
where people will go off on horseback and ride in the afternoons 

and then come back to Tank Mesa and have a supper out 
of doors, on Sunday afternoons and evenings. And we had 
several of those. And then we had, also, trips leaving on 
Sunday and coming back on Monday—camping trips going over 
to the Dabney cabin. There always has been a lot of interest 

in going camping at the Dabney cabin in the Manzana area. 
Then the Forest Service threatened to make us to tear down 
the Dabney cabin. 
MINK: Why did they do that? 
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RICH: Mr. Hanson, who was supervisor of the forest, felt— 
and I don't altogether blame him—that having a private 
cabin right adjacent to the area which had been named by 
the Congress of the United States as a wilderness area 
was wrong. He felt that any human structure in that area 
was Out of place,"and particularly a structure that was 
limited in its use to one particular institution. 

The Dabney cabin is a log cabin, and it was built in 
1914 for a Charles Dabney, who wanted it for a hunting cabin. 
He died, and his brother, Sam Dabney, took over the cabin. 
The cabin belonged to the Dabney family. It was on a special 
use permit of land from the Forest Service. The land belonged 

to the United States, but the cabin belonged to the 
Dabneys. The Dabneys had, I believe, a ninety-nine-year 
lease on it. Mr. Dabney, Sam Dabney, never used the cabin 
in recent years very much. Sam Dabney's son, Sam, Jr., came 
to Midland School, and we were allowed to use the cabin 
whenever we wanted. We could get the keys from the Franzinas. 
John Franzina had a government lease for cattle and had a 
homestead on this side of the mountain. He kept the keys 
to Dabney cabin, and he'd give us the keys when we wanted 
to go in and use the cabin. Sam Dabney felt that it would 
make more sense, really, for the school to have the cabin 
than for him to have it himself, because he really didn't 
go in and use it at all. And so he gave the cabin to the 
school. 
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MINK: He gave this ninety-nine-year lease to the school? 
RICH: Then the Forest Service transferred the lease from 
the Dabneys to Midland School, but for ten years only, because 

the Forest Service had not liked having the cabin in 
there in the first place. They didn't like to have these 
private islands in the forest. Instead of giving a ninety-
nine-year lease, they said the cabin was pretty decrepit, 
and therefore they would only give us a ten-year lease and 
would reconsider it at the end of ten years. They didn't 
sound particularly hopeful about continuing the lease beyond 
the ten years. It seemed to us that they were thinking 
this was a good opportunity to ease the cabin out of the 
picture. The ten years were up in June 1969, and we received 

a notice from the forest supervisor that our time was 
up and that the lease would not be renewed because they felt 
the building was a fire hazard and a structural hazard, too. 
I protested that. I guess Carl Munger protested it first 
when I was away in England. When I came back, Carl Munger 
asked me if I would handle the situation for him with the 
Forest Service. We were pretty much in sympathy with the 
Forest Service idea of not having any school, or club, or 
whatnot that wanted to have a private cabin in the forest 
to be able to build a cabin. It would just completely take 
away from the primitiveness of the area. We sympathized 
with that. But we also felt that this log cabin which had 
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been there for over fifty years really meant a great deal 
to a lot of people besides Midland School. Anybody who goes 
camping in that area and comes across this log cabin likes 
to see it there. It was really kept in pretty good shape. 
We kept it up after Mr. Franzina died. His daughter had 
married a man by the name of Lynn Alter, and they had taken 
over the homestead on the top of the mountain and the grazing 

lease. We had extended to them the same privileges 
that they used to extend to us. They had keys to the cabin 
and used it whenever they wanted. So we thought we could 
make that do. 

I had two luncheon meetings with the supervisor of the 
forest, and we discussed the situation amicably. I agreed 
with him, and he agreed with me. But we wondered how to 
get together on it. He felt that if the cabin could be 
declared a historical landmark and sponsored by a historical 
society, and if Midland School would keep it in good shape, 
his neck would be out of the noose. 

MINK: I suppose this is a political thing, too, isn't it? 
RICH: I think so. 
MINK: Very much so. It has to do, I suppose, with people 
in the Sierra Club who would feel this. 
RICH: No. The people in the Sierra Club are right back of 
us. The Sierra Club people are protesting the tearing down 
of a historical landmark. They just think it is part of 
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the old country. They wouldn't want any Tom, Dick and 
Harry to put in new cabins somewhere else. The part that 
would drive the Sierra Club people up the wall was the suggestion 

that Mr. Hanson gave that if we did own some land 
nearby and were going to build a cabin, we would build 
something that would not be a fire hazard like that old 
log cabin. We would build something modern and up-to-date, 
which I think would be the worst thing in the world to 
have in the forest. 
MINK: The reason I was wondering about the Sierra Club 
was because it would be in line with their philosophy of 
the preservation of the wilderness area, you see. 
RICH: You see, a log cabin is a wilderness thing. It's 
very, very definitely a wilderness thing. 
MINK: How does it stand at the present time? 
RICH: It stands at the present that the historical society 
is very willing to sponsor it, if we would do the work involved. 

MINK: This is the Santa Ynez Valley Historical Society? 
RICH: The Santa Ynez Valley Historical Society. And what 
has to be done, it has to go before the board of supervisors, 
because they have a committee which is called the Santa 
Barbara County Historical Landmark Committee. If they will 
declare it a historical landmark, then the historical 
society can sponsor it and can designate Midland School as 
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the custodians who would take charge of it. It will have to 
be available to groups like Boy Scout troops and Conestoga 
groups, and we're happy as anything to have responsible 
groups use it. That is fine with us. 

Incidentally, our case is strengthened a little bit because 
our neighbor, Mr. [Robert E.] Easton, who owns the 

property across the road, died at the age of ninety-one or 
-two a year ago, and in his will left us ten acres of land 
in the Manzana area. It was left to his son with the stipulation 

that when the son didn't want to use it, it was to 
go to Midland. The son is waiving his interest entirely, 
and so we will have ten acres of land within a mile or two 
of the cabin; and it strengthens our position considerably 
because the Forest Service really would like to have private 
land out of the forest area. Mr. Easton owned the land. 
MINK: So it's another island? 

RICH: It's another island. The forest supervisor recognizes 
the fact that we have that interest there already. 
MINK: You have no plans to develop that in any way? 
RICH: We're getting those plans now, because it would be 
extremely interesting to us to be able to camp at the Dabney 
cabin and go down to our own land and possibly build some 
kind of a structure down there on our own land. If and 
when the Forest Service ever decided they didn't want to 
renew the lease to the historical society, if they ever 
did . . . 
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MINK: You'd still have a foothold in there. 
RICH: ...we'd have a foothold in there. 
MINK: Is the land that Easton left ? 
RICH: We're not sure where it is exactly, and that's what 
we've got to find out. We've got to get in there and have 
somebody show us the corners. 
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TAPE NUMBER: II, SIDE TWO 
December 30, 1969 

MINK: This afternoon, I asked you if you would speak about 
the California Association of Independent Schools. Mr. 
Squibb had talked about the founding of the organization, 
but could you speak for a while about your appraisal of it 
and the accomplishments that you feel the organization has 
made, say, during the last twenty years or so. 
RICH: Mr. Squibb's connection with the association right 
from its very beginning was a very important one, because 
as I understand it from what he told me about the way the 
schools were operating in the beginning, there was considerable 

jealousy amongst the schools and they really didn't 
understand each other very well and didn't try to understand 

each other very well. There was, of course, the 
general image of private education in the state of California 
that was a very poor one because the record of the private 
school students who went on to college was a very poor one. 
Mr. Hiram Edwards of the University of California said that 
he thought that the reason for this was that there was a 
considerable difference between the reputable, independent 
schools and fly-by-night institutions which set themselves 
up as being private schools but who really were just out to 
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make money and didn't have any real sense of responsibility 
towards their clientele. They were almost selling credits 
rather than really teaching. 
MINK: About this general mistrust of private education in 
California, Mr. Squibb spoke of the general suspicion that 
people had, and Mr. Webb spoke about this, too. Mr. Squibb 
felt that, to a degree, this was due to the pride people in 
the state took in their public education, and it was perhaps 
a sort of a chauvinism of the last vestiges of the American 
frontier in Southern California. Do you feel this to be 
true, or do you feel that the former reason which you were 
mentioning was more to the point, perhaps? 
RICH: Well, I think the image of private education was 
partly the complete lack of understanding of the public 
school people about independent schools. They thought of 
any private school as being either a snob school, where people 

wanted their children to go so they wouldn't have to 
associate with ordinary citizens of California (and the 
Californians didn't like that); or they were from broken 
homes (and the California people didn't want their children 
brought up just taking it for granted that every home was a 
broken home). Another thought was that the private schools 
were just places where parents sent incorrigible children, 
children who just couldn't get along in the public schools 
or couldn't get along at home. That was more or less the 
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picture of private education in the eyes of a great many 
people in California. 
MINK: Circa 1930? 
RICH: About the 1930s, and twenties even more so, probably. 
Hiram Edwards thought that partly the public school lack of 
understanding of independent schools was that they would 
see the records published by the University of California 
on the schools that sent the students to the University of 
California. The students from private schools were doing 
much worse than the students from the public schools. Some 
public school teachers and administrators felt that private 
schools were substandard because their teachers didn't have, 
for example, the necessity of obtaining a teaching credential. They thought of the teaching credential as being that 
little ticket which assured somebody of being a good teacher. 
If you had that little piece of paper, you were all right; 
if you didn't have it, you were not all right. It is interesting 

that people like Albert Einstein couldn't have 
gotten a job teaching in public school in California. 

A case that we knew about, in the Santa Ynez Valley: 
an extremely able gymnast, who taught all kinds of Danish 
gymnastics and folk dancing and all kinds of very good 
things athletically, could not be employed by the public 
school although the people in Solvang wanted him. He could 
not be employed because he didn't have a credential to teach 
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in public schools. There was no way for them to pay him 
at that time. 

One of the duties of the executive secretary of the 
California Association of Independent Schools was to try 
to make the image of independent school education known to 
public school people all over the state. We sought to have, 
and succeeded in having, a distinction made between the 
listing of the records of all private schools and the listing 

of records of the schools in the association. The 
records of the schools in the association have been very 
good. They've had good records, but not the private schools 
in general. One of the duties of the executive secretary 
was to try and let public school people know that we were 
not competing with public school people; we were trying to 
supplement public schools. We were trying to do more for 
students, because of the advantages of smaller classes, 
more individual attention. We were trying to take care of 
people that the public school people couldn't take care of. 

Unfortunately, when we, as independent schools, had 
to drop students who were not doing well in our situation, 
normally they would go back to a public school situation. 
They hadn't succeeded in public schools before they came 
to private schools; they hadn't succeeded in the private 
schools before returning to public schools. The picture 
that the public school people got was that the product 
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of the independent school was inferior. Consequently, 
there was a lack of understanding there. That was one of 
the things we were hoping to get across through the CAIS. 

The board of standards of the CAIS, the Secondary 
Board of Standards, has really tried to help every school 
in the association build up and strengthen its academic program 

so that it would do better work than it had been doing 
before and try to keep up to really high standards. There 
have been very few schools that I can remember who have had 
to be dropped from the association because of not living 
up to the standards of the association academically. There 
have been a good many schools who have been warned that they 
should be doing better than they were doing, and it's been 
helpful to have this checking up on them. 

The association started out, as probably Paul Squibb 
has told you, as the California Association of Independent 
Secondary Schools. It was CAISS in the beginning; then, 
later on, the elementary schools came in and joined with us 
and had a separate board of standards. One of the early 
Elementary Boards of Standards consisted of Katharine 
Branson, Newton Chase, and Benedict Rich. I was really not 
eligible to be on the Elementary Board of Standards at that 
time, because I think that the Elementary Board of Standards 
was supposed to be composed of secondary school headmasters, 
and I was not at that time the headmaster of Midland School. 
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This was before I was headmaster. I remember speaking 
about it to the executive committee and saying, "I'd be 
happy to serve on the board, but I'm not sure that I'm 
eligible." And they said that in talking it over with 
Paul Squibb, he didn't have time to do the work that should 
be done and that he wanted me to be delegated to do it, so 
they were happy to do that. I was extremely pleased to do 
that because I was a great admirer of Katharine Branson 
and also of Newton Chase and thought that we were all close 
personal friends and we could really be an active committee. 
Miss Branson and I did go and visit a good many schools 
and had a very pleasant time doing so. We made our report 
to the executive committee of the association. I'm not 
sure who is on the Elementary Board of Standards now, but 
I think it's a larger board than it was then. 
MINK: What elementary schools impressed you at this time 
as being top-rate, private elementary schools? 
RICH: Well, Polytechnic School was a very fine school; and 
Francis Parker School in San Diego was a fine school. The 
Ojai Valley School at that time was elementary and was a 
fine school. There were a good many schools that combined 
both secondary schools and elementary schools that were 
very good. The Sarah Dix Hamlin School is a good school. 
I think they still have an elementary department, too. 
There were a lot of good ones. 
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MINK: Were the Buckley Schools in? 
RICH: They were not in the CAIS. No, not then. I'm not 
sure that they are now. I really don't know. They might be. 
MINK: Did you ever meet Mrs. Elizabeth Buckley? 
RICH: No. I never did. 

Howard Pattee, I thought, did an excellent job, I 
thought he did a fine job. Howard Pattee was executive 

secretary of CAIS. He was employed by the CAIS as executive 
secretary. I think he did a splendid job in getting 

public school people aware of the association of schools. 
MINK: How mainly was this done? 
RICH: Well, he went to all kinds of educational meetings. 
He belonged to things like the Association of Secondary 
School Administrators, and he went in and talked to public 

school principals and superintendents of schools; and 
in the colleges, he talked to the education department people 

and just sounded the bell for the independent school. 
I think he did an excellent job. 

I remember going to the various annual meetings of 
the association. Sometimes I went with Paul Squibb, and 
occasionally I went when he couldn't go, if he was in the 
East or somewhere on a trip. I always found the meetings 
to be helpful in meeting with other school administrators 
and hearing them tell about how they ran things in their 
schools and in discussing what they did with their particular 
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problems. I usually came away, I must confess, thinking 
that probably Paul Squibb ran a better school than most of 
them did, but admitting to myself that I was being prejudiced, 

because I thought Paul was doing an excellent job 
at Midland and approved of it. I did have some very 
pleasant associations with the headmasters and headmistresses 

of the schools at that time. 
Later on, I was elected to the executive committee, and 

I served on the executive committee for quite a few years— 
I'm not sure just how many they were, or why I was on, when 
I was on. Then I became president of the association and 
served there for two years. Largely, the work of the 
president of the association is not nearly as important 
as the work of the executive secretary. 

The executive secretary really is the most important 
person in CAIS. Howard Pattee I thought did a marvelous 
job, and then when it came time for him to retire, I was 
appointed chairman of the search committee to find his 
successor. We had several very capable applicants. We 
had to sift through all the recommendations on all the 
people involved. I forget exactly who was on the committee 
with me, but they were very, very fine, very thoughtful 
people. The records were all processed through Midland 
School's office. I would send out all the letters to all 
the people involved. We finally chose Sally Rugg. That 
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was a good many years ago. She certainly has proved herself 
to be excellent. She is very, very good. I've been 

very pleased with that result. 
A few years ago, Carl Munger was elected to the executive 

committee, and he's been representing Midland at all 
the meetings for the last three or four years. 
MINK: Over the years, what do you feel have been some of 
the major contributions of the association? 
RICH: Well, I still feel that the maintaining of standards 
is terribly important. And I think getting the people in 
the colleges to know the headmasters and headmistresses 
and school principals of our independent schools as a group 
is important. I think it is much more than that. Midland 
School, and Thacher School, and Cate School, and the Katharine 
Branson School, and all of us are stronger because of our 
association with each other than we would be if we were 
completely separate. I think there is a bond there that 
is recognizable by the public. I think that it is very 
important. It's really quite expensive, and I think that 
probably Paul Squibb told how Thompson Webb astounded the 
people back East with the amount the schools out here were 
willing to pay to be members of the association. As I understand 

it, they were griping back there at having to pay 
dues of something like fifteen or twenty dollars a year. 
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MINK: This idea of 1 percent of the gross apparently had 
never occurred to them as a reasonable fee for belonging 
to such an organization. 

I wonder if now you would comment about community relations. 
Paul Squibb commented about the very earliest 

fears that he had about the problem of Midland students 
being able to get along in this community, particularly 
the question of their range manners, when the school was 
first started. But I wonder if you could comment something 
about the relationships of the school to the immediate area. 
Do you feel that these were good from the beginning? Or 
do you feel that perhaps they were not as good in the beginning, 

and they've improved over the years? 
RICH: Well, I always thought of them as being very good. 
Certainly everybody in the community always seemed to have 
the greatest respect for Paul Squibb and Louise Squibb. 
The school was spoken of downtown as Squibb School all the 
time. It wasn't called Midland School downtown. It was 
called Squibb School. 
MINK: Did they have prejudice [against] rich kids in the 
valley that you might expect from a community around a private 

school? 
RICH: Well, they didn't have after they came [up here]. 
You see, we used to have soccer competition with Santa Ynez 
High School. Santa Ynez High School used to play soccer. 
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We had very good fun playing them. We played with the town 
team, and it's been a very pleasant relationship. But the 
people simply couldn't understand the physical setup of 
Midland School. I remember some people saying, "You seem 
to have such nice boys at Midland School. We're very impressed 

with how nice they are, but what have they done that 
they have to be at Midland?" It would sort of show what 
we thought was a lack of understanding of what Midland was. 
They seemed to think of Midland as being some criminal institution 

or something like that. They just couldn't understand 
why people would pay to go to such a primitive place. 

A good many of them didn't understand it, but they seemed 
to like us even though they didn't understand why we chose 
to live as we did. That part was always interesting to me. 
My friends in the community would ask why we did things as 
we did them. Once they understood, they thoroughly approved. 
They seemed to like it very much indeed. 
MINK: Well, we never had any trouble with the boys, you 
know, going down and goofing it up? 
RICE: Occasionally, over the years, we have had some trouble 
with boys making themselves objectionable and foolish. 
Once in a while I've had, and I'm sure Paul did, too. Although 

it is the kind of thing he would never talk about 
in public. I'm not sure how often it did happen with him, 
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but I've had occasions where boys were shoplifting. I 
guess we found out about it here at school. 
MINK: How did you find out about it? 
RICH: By a boy. Another boy would tell that so-and-so 
took something from the store. Then I would have to find 
the boy and talk to him and try to get him to understand 
that he was affecting others besides himself, and how wrong 
it was for him personally, too—more than that, how wrong 
it was for the whole school, and how it is absolutely essential 

that he take, whatever it was that he took, back 
to the owner of the store and apologize and make it good. 
I took them in and had them do it, and the shopkeeper was 
always very understanding. They were very good with the 
boys in telling the boys that they admired the fact that 
they did come in and admit that they'd done something wrong. 
Every time something like this happened, it made them suspicious 

of other people, and we have had, occasionally, difficulties 
of that sort. I don't remember any with Paul, but 

I don't remember that there weren't any either. I think 
that there probably were. 
MINK: He may have handled them in a different way. 
RICH: He might have. Or he may have done the same thing 
and then forgotten. Or maybe it never happened. 
MINK: There was a time that I can recall when there were 
restrictions placed on leaving the property. I think it 
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was referred to as "fence bounds." These would be imposed 
if there were infractions of rules. 

RICH: Well, I think mostly "fence bounds" were if boys 
misbehaved right here at school. 
MINK: Not infractions on the road? 

RICH: I don't remember any infractions of the road resulting 
in fence bounds. Maybe there were, but I don't remember 
them. [There were] "fence bounds" and "ranch bounds" 

and "town bounds." "Town bounds" [meant] a person couldn't 
go to town. The person who was getting very poor grades 

and spending most of his time going to town on: half-holidays, 
instead of studying, could go into the country but he 

couldn't go to town. "Fence bounds" would be for some kind 
of offense. I don't think it had to do with misbehaving in 
town. 

At one time, we had trouble with high-school boys making 
trouble for Midland boys along the road. Midland boys 
would be walking along the road, and high-school boys would 
come along beside them and make insulting remarks and try 
to get into a row. 
MINK: Confrontation? 
RICH: Yes. This happened very, very seldom, once or twice. 
At one time it seems to me I remember carloads of high-
school kids coming in late at night and buzzing around the 
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buildings and trying to stir up something. Nothing ever 
came of it, and no harm was done. I think I did get in 
touch with the principal of the high school. I think he 
guessed who these people were, and it was stopped. 
MINK: It's interesting that over the years there's never 
been any great amount of conflict or confrontations. You 
might expect this to be the case. 

RICH: A "town-and-gown" situation, you would think might 
happen, but it really hasn't happened. 

One of the things that impressed some people, and when 
they brought it to me I was amused by it, was that it seemed 
to make a great impression on people that Midland boys 
would use "sir" as often as they did in speaking to a 
faculty member or another person. They would say, "Yes, 
sir," or "No, sir." I remember my friend Harold Venske, 
who taught at the high school and then later came and taught 
at Midland for one year, said that some of the students told 
him that they never heard "sir" in their lives as often as 
they heard it one afternoon at a Midland soccer game. They 
were impressed by that, but not favorably impressed. They 
didn't like using the word "sir" as often as it was used. 
They seemed to think that it was too subservient, or something 

of that sort. 
MINK: Well, this is an interesting thing. I can remember 
my own experience of how it was. This was just made known 
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to boys who came to Midland that this was the thing to do. 
Perhaps it was something that was passed on from one class 
to another. 
RICH: Probably it was, because I don't remember Mr. Squibb's 
ever saying anything about it, or any faculty member's ever 
saying anything about it. 
MINK: This is an important aspect in Midland. I wonder if 
it is true of other private schools. I'm sure it must b e — 
in the East and maybe here, too — but there is a great deal 
that is passed on by the senior class or by the junior class 
to the lower classes. I suspect that when the school had 
a lower school as well as a middle and an upper that those 
who came in the lower school were drilled by the seniors on 
the ways of proper behavior towards the faculty and towards 
their fellow students. I remember it was particularly so 
when I was here, as I recall. It was made quite clear to us 
that we were to address the seniors as "sir" as well as the 
faculty. 

RICH: Oh, really? 
MINK: Yes. 
RICH: Well, I don't remember that. At Kent School the 
seniors and inspectors and prefects were always referred 
to as "sir." 

MINK: This was made particularly clear, as I recall when 
I was here, to the lower school and to the ninth graders 
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which I refer to in memory. 

RICH: That was the way we did it at Kent, and I don't remember 
ever feeling offended by it or ever thinking anything 

of it. Here, I thought it absurd to have announcements 
made in assembly with thought of the tradition: if 

you referred to anybody in the class above you, anybody 
above you on the rank list, at least as high as the next 
class, you referred to them as "mister"; and you left off 
the mister if you were talking to a person who was below 
you. I've always opposed that, and I've always felt it 
was sort of ridiculous and didn't like it. That was one 
of the great major efforts that I made all the time while 
Mr. Squibb was here. After he left, I tried like anything 
to stamp out anything that had to do with a fagging system, 
anything to do with bullying. I just detested that completely 

and heartily. I think that is one thing we were 
able to pretty well stamp out. There is very, very little 
fagging or bullying going on now, at least not by groups. 
Maybe an individual boy would be obnoxious and do some 
bullying, but certainly he could not feel that it was supported 

by tradition. 
MINK: I don't expect that the elimination of the lower 
school had any direct relationship to this effort. 
RICH: No, I don't think so. 
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MINK: What was the decision to eliminate the lower 
school and to cut it off at the ninth grade? 
RICH: Well, we eliminated the seventh grade back in the 
1940s, largely because we had very few good applicants. By 
good applicants, I mean applicants who would be likely to 
go through and graduate. Most of the boys coming into the 
seventh grade, by the time they reached the ninth or tenth 
grade, were not able to keep up with college preparatory 
work. In other words, they were not really capable stu-
dents . 

MINK: Wonder why this was? 
RICH: Well, possibly it was because our better students 
came to us from the Francis Parker School in San Diego, 
the Ojai Valley School in Ojai, and the Polytechnic School 
in Pasadena. They were independent schools, and their boys, 
naturally, would stay with them until they got through 
whatever grade it was that school ended at. I believe all 
three of those schools ended at the ninth grade. So 
naturally, Mr. Squibb would encourage them to stay on at the 
school where they were until they finished that school and 
then come to Midland. There were some boys who would want 
to come in the ninth grade, anyway, to go away to boarding 
school in the ninth grade. So they might drop out of their 
previous school even though they could have gone back for 
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another year. Mr. Squibb discouraged that because he didn't 
want to "make waves" with the other schools. We had very 
few candidates for the seventh grade. So we eliminated the 
seventh grade. 

I remember the last seventh grade we had was a class 
of three. One boy went through to graduate. Another boy 
probably might have gone through to graduate, but he didn't 
return after the ninth or tenth grade here, even though he 
was a pretty good student. He wanted more social life at 
a public school. And he did go to public school. He didn't 
go to another independent school. The third one could not 
have made the grade academically. It became expensive to 
put on a curriculum for the seventh grade with only three 
or four boys in it. 

I guess I had objected to the old idea of multiple 
grades in the same group, of having a lower school com-
bining seventh and eighth grades and having them have the 
same classes together: for example, having an arithmetic 
class that would have some boys from the seventh grade and 
some boys from the eighth grade; and consequently having 
different assignments, like a two-room school house where 
you have segregation in the same room. I never liked the 
idea. We started out at Midland doing just that. We had 
the upper school, the lower school, and the middle school, 
and they met together, a couple of grades at the same time. 
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I found that very difficult to do, possibly because I wasn't 
a good enough teacher to do it well. [Tape off] We kept 
on the eighth grade until about ten years later. The last 
eighth graders graduated in 19 61. 
MINK: Did you find in the eighth that they could make it 
all the way through, and the people you got in the eighth 
grade were good enough caliber so that they could? 
RICH: That seemed more the case. Also, another reason for 
the seventh graders: they were physically so small. You 
can probably remember the little seventh graders lugging 
trays around with heavy dishes. They were a lot younger 
than the high-school-age kids. They had to really have a 
separate life of their own. We didn't feel we were really 
giving the seventh and eighth grades a good, full, rounded-
out curriculum. I think it's been better since we have just 
high school. 

MINK: It seemed to me that maybe the seventh and the eighth 
graders did come in for some fagging, possibly. 
RICH: I think they got more than the rest of them. They 
asked for it more, too, probably, but I didn't like it. I 
must say that the last eighth graders we had turned out 
extremely well. 
MINK: Now that you have your four years of high school, it 

would be the ninth graders who would come in for any of this. 
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Does it conflict? Do you find it necessary to get after 
them the way they used to? 
RICH: We don't have any corporal punishment. 
MINK: We spoke about this, the elimination of corporal 
punishment. 
RICH: My reason for getting rid of corporal punishment 
was, as I said before: I think a good spanking is very 
good for the person who gets spanked, probably. It's very 
bad for the person who does the spanking. I didn't think 
it gained as much as it lost, so we haven't had any in 
several years. 

MINK: Did we touch on this one comment that Mr. Squibb 
made? I think we did briefly, but not to carry it through 
to what he considered to be the result, and I'd like your 
opinion. As he said, in assuming all the responsibility for 
the discipline himself and freeing the faculty from the discipline, 

he felt there was a better faculty-student relationship; 
but he felt that since his retirement, with the faculty having 
more authority in the area of discipline—now, this might not 
be a correct observation on his part, I don't know-that 
perhaps the faculty relationship which students enjoyed during 
his administration was not as strong now. 
RICH: No, I think he is wrong. 
MINK: You do? 
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RICH: I think there is quite a lot closer relationship 
between most faculty and most boys than there was before. 
As I recall the people on the faculty during the middle 
years of his regime, there were a good many who really 
didn't have a great deal to do with many boys. Their 
clubs, I think, were rather limited clubs. They didn't 
extend over the whole school, by any means. I think there 
is a closer relationship now with faculty than there was 
then. Also, I don't think he was quite correct in saying 
that the discipline fell to him more than to the other 
faculty, because the other faculty gave most of the penalties. 

The other faculty did all of the supervision of laps. 
I think the only thing they didn't do was where he would 
administer corporal punishment himself occasionally, and 
other faculty probably didn't know it. When it happened, 
it just involved him and the culprit. I think that probably 
is so. But I don't think that made a closer relationship 
with the other faculty, because as I think of those faculty, 
they were not very close to most of the boys. I think that 
in those years, I did most of the camping trips, and he 
may have been thinking of that. A lot of camping trips 
went out. Now there are more people taking camping trips 
out. There's more closeness of more boys to individual 
faculty members than there was then. 
MINK: How do you explain that? 
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RICH: Well, right at the present time, we have some very 
young faculty. 
MINK: You think that maybe it could have been that with 
the faculty then, the age differential was greater? 
RICH: It might possibly be the age. But I think it's the 
person, too. I think our faculty like boys more than the 
other faculty did. The other faculty members, maybe, felt 
more unified as a faculty and separate from the boys. However, 

they did a lot of playing of games like ping-pong 
and deck tennis and croquet. 
MINK: There used to be a big ping-pong tournament. 
RICH: We placed ping-pong. We played croquet. We did a 
lot of game-like things like those. I think the reason for 
not doing them now is that I don't enjoy doing them. If 
anyone else wanted to have the games, why, he was welcome 
to have them. Nobody else seemed to like them very much 
either. 

MINK: Do you think that Mr. Squibb encouraged this sort 
of game? 
RICH: I think both he and Mrs. Squibb encouraged it a 
great deal. I know they liked to play things like deck 
tennis and ping-pong, and so did Mr. [Warwick] Carpenter, 
and so did Mr. [Andrew] Burnett. 
MINK: Now, in place of that, where does the relationship 
fall? If it doesn't fall in the area of playing games 
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together, is it more, as you said, in clubs, in each faculty 
maybe taking over an area and forming a club in that area? 
RICH: Yes, I think that there are more faculty members 
doing more things with kids in clubs. And that includes 
the nurse. The nurse has a club. I'm not sure whether 
Mrs. [John] Wilgress, the librarian, has a club or not. I 
rather think that she has boys come to her house or come to 
the library, and she has goodies for them. I think there 
is more of that than there used to be. 

MINK: What about the tradition of class dinners, this sort 
of thing? Has this been continued? 
RICH: No. That died out while Mr. Squibb was here. 
MINK: It got to be too much? 
RICH: Well, the boys didn't like it very much. They 
liked the food, but they didn't like having to make the 
speeches. They didn't like the formality of it. And it 
was a lot of work. I think mainly it became, as the classes 
were bigger, a great deal of work for the kitchen and for 
Mr. and Mrs. Squibb, who went to every class dinner. Later, 
a class would have dinner by itself and eat in the studio, 
in the playhouse, or another classroom, and have their food 
served to them separately. No faculty members would be 
present at all. The boys liked that very much. That kept 
up for quite a while. 

MINK: At this kind of dinner, could they have something 
special? 
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RICH: Oh, yes. They had chicken or steak, or something 
special, very special. Then that fell by the wayside, 
purely because somebody one year forgot to schedule them. 
It was necessary to have the program all scheduled out so 
it couldn't interfere with other events. The schedule right 
now is very full, so it is hard to get a complete group 
together at one time for something special. If there is to 

be a class dinner, the whole class should be together. Instead 

of doing that, they could always go on a supper trip, 
a small group by itself to have its own special little deal. 
MINK: Have the general election of class presidents and 
the authority or purposes and objectives of the [Midland] 
Council remained pretty much the same? 
RICH: Yes. I'd say they are about the same. When you 
were in school, did we have elections once a year or twice 
a year? I forget what year the system changed, but it changed 
in the early forties. It changed because of politics. I 
thought it happened when you were here. I think it was a 
tenth-grade class where there were several people who wanted 
to be class president. At those elections, the voters voted for 
three people. First place scored more than second and second 
more than third. So several people voted for themselves 
first; and then, for second choice, they voted for the most 
unlikely person in the class. That most unlikely person in 
the class was elected, because everybody voted for him for 
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second choice. He was just a dreadful person, not a 
leader at all. None of the class would follow him. Instead 

of impeaching him, they changed the constitution of 
the school so that we would have elections twice a year, 
instead of once a year. We just put up with this boy 
for one term and then had another election. We have been 
doing that ever since. 

I am very much surprised at the fact that classes 
change presidents as often as they do. It is very seldom 
that the complete council is reelected. I've always 
laughed and said it was a plot against the administration, 
because we would print up enough copies of the school list 
to last the year if we didn't have to have it changed. 
Then at the half-year, when there were new elections and 
at least one class had a new president, we had to change 
the school list. Here I had all these extra copies to last 
the whole year. Maybe we should just make enough copies 
for half a year! However, as soon as we do that, all 
class presidents will be reelected, and we won't have enough 
copies; and we'll have to run the list over again anyway! 
(I always get razzed about my emphasis on the cost-per-boy 
and keeping expenses down, wasting things.) 

MINK: In the matter of the questionnaire which you copied 
from Thacher, was the suggestion ever made that the rank 
system should be eliminated? 
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RICH: Oh, yes. 
MINK: And for what reason? 
RICH: Because of its abuses. There are always some abuses 
of the rank system. 

MINK: Would you like to give me what you consider currently 
to be abuses? 

RICH: For instance, this is what I call an abuse of the 
rank system. You find this in colleges. You find it in 
all fraternities. You find it everywhere. The telephone 
rings, and the call is for a boy. I'm the person who takes 
the call. I get the operator's number, and the name and 
the telephone number of the person who is calling, and the 
name of the boy who is wanted on the telephone. Then I'll 
take the message to where there may be several boys sitting 

around reading a paper. I give this sheet of paper 
to a boy and say, "Would you please look up so-and-so 
and tell him he has a telephone call." I would call it an 
abuse of rank if that person just handed it down to a lower-
ranking boy and said, "Now you go take this up to so-and-so;" 
and he 16oks around for another lower-ranking boy and said, 
"You take it up." They are not willing to do it themselves. 
I call that an abuse. 

An abuse of the rank system used to be (and I think 
this has been stamped out completely) that if a boy did 
not make his bed properly, the inspector might say; "Instead 
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of giving you five laps for not making your bed, you can 
come in and make my bed for the next three or four days. 
Make your bed, too, but also make my bed; then I won't 
give you any laps." In that way, the inspector was grinding 

his own ax. 
MINK: I never heard of that happening. 
RICH: Well, it has happened. That's what I call corruption 
in high places, and when I'd find out about it, I'd stop 
it right off the bat. I don't know that I have removed the 
person from office for doing it, but I certainly have 
threatened him. That was prevalent for a while. 
MINK: It always amazes me what these kids will figure out 
next. 

RICH: That's what I call the abuse of rank. On the other 
hand, I'm very much for the rank system, because it automatically 

puts somebody in a position of responsibility 
without any question. Suppose there's a team away, and suppose 

the prefects are on the team, and it comes time to 
have an assembly. The prefect is supposed to ring the bell, 
and he's supposed to take charge of assembly. Automatically, 
it falls to the highest-ranking person left in school. 
MINK: This was originally the purpose of the rank system? 
RICH: Yes, it was so that automatically a person would be 
placed in a position of responsibility. 

MINK: Now, I don't know if we ever got into this in any 
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detail with Squibb. The point that I am wondering is this, 
and I'm sure you remember it: he said, "For the first week 
or so of the school's operation in the first year, there 
were no rules. We made purposely no rules in order that we 
might see which would have to be made." Well, the rank 
system doesn't date from the very beginning of the school, 
and it must have come about as a result of seeing a need 
for it. 

RICH: Well, I think it came about within a few hours of 
the opening of the school. I think we expected George 
Martin, who was a senior, to be more responsible than Lloyd 

Payne, who was a seventh grader. And I think that we expected 
Lloyd Payne to respect George Martin as an older boy. 

Steve Gassaway, I guess, was the one appointed prefect. I 
don't know how soon he was appointed prefect, but I'd be 
willing to wager it was within the first day or two. We 
did have something of a structure on which to hang our hats. 
Steve Gassaway was the school prefect, and George Martin 
was president of the senior class, as I recall. And the 

older boys were given the more responsible jobs to do because 

they were older and more dependable. 
MINK: But the rank system actually, as it evolved, depended 
upon the date of the application of the individual. You 
were ranked within your class when you came in by the date 
that you actually applied and were accepted by the headmaster? 
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RICH: The day that you [first] visited the school. Paul 
would get very confused by that, because he would then 
sometimes have to change people in a class because he had 
forgotten that somebody came up with his Great-aunt Susie 
three or four years before he ever applied for the school. 
The boy would then recall it for Paul, and he would have to 
go through and change the rank list. So the way we worked 
the system . . . 

MINK: Are you talking about post-19 52 now? 
RICH: Yes. Just after Paul retired. [Tape off] 
MINK: We are talking about how you revised the method of 
determining rank in classes after '52. 
RICH: Yes. I think that we adopted this system as soon as 
I took over from Mr. Squibb, because I never paid attention 
to when people visited the school. I just put them in 
alphabetical order in the ninth grade. Then the president 
of the class would jump to the head of the class. 
MINK: You mean that anybody in the ninth grade whose name 
begins with A outranks anybody whose name begins 
with Z? 
RICH: That's right. 
MINK: The one that whose name began with A is just stuck 
with it. 

RICH: He's just stuck with it. But I thought that that 
was a more logical system to remember and find a person 
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on the rank list. If you were looking for him, you would 
look for him alphabetically after you went through the top 
part of the list, where they had the class president. If 
you're class president, you stay at the top of your class. 
Then if somebody is elected class president over you the 
next semester, he just jumps on top of you, but you still 
stay at the top part of your class. 

MINK: Well, I had always assumed that the way Paul Squibb 
had determined rank within a class would be by the day of 
the letter that he sent to a parent saying, "Joey's accepted 

to Midland." 
RICH: He told me that it was on the basis of when the boy 
visited Midland, the first time the boy visited Midland. 
And how he ever went through and determined all that, I 
don11 know. 
MINK: That would be very difficult. 
RICH: No arguments have come to me about this system of 
working. Of course, it may be unfair if you're a Zither 
instead of an Adams, but you can always be class president 
and move to the top. 
MINK: I assume that whenever an individual had written 
at the end of the year his complaints or suggestions or 
whatever, whenever he would advocate the abolishing of the 
rank system, you would probably give the reason that you 
gave me. 
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RICH: Yes. I explained that which I had explained before. 
They probably wouldn't agree with me still. They'd still 
disagree. There are some people who just don't like rank 
at all. They don't even like the rank in the faculty. They 
think they should be able to have as much to say about how 
the school goes as the faculty does. But my answer to them 
is that I don't see it that way and I don't intend to change 
it. Now it's up to Mr. Munger. Mr. Munger will probably 
be much more tolerant at listening to them than I was. I 
probably had less patience. 

MINK: One thing that caused at the University of California 
at Los Angeles somewhat of a shaking of the pillars of the 
teaching side of things was the publication by the Associated 
Students [ASUCLA] of an evaluation of the teaching of each 
member of the faculty, as determined through questionnaires 
submitted to members of that individual's class in any one 
given semester. Have you ever done anything like that here? 
RICH: No. And I wouldn't do it. The reason I'm pausing 
in this is that in the last evaluation, in the evaluation 
of the Western Association of Schools and Colleges, there 
is a questionnaire, a student questionnaire, where they do 
have an opportunity to put down what courses they feel are 
the best and what courses they feel are the weakest. And 
there is a place and there has always been in the two different 

times we have had it — there were at least two 
evaluations . . . 
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MINK: Were these questionnaires that the Western Association 
sent to you to distribute to your students and then 

to be sent into the association? 
RICH: No. We sent the statistics of it into the association. 

It was part of our evaluation in each year, and it 
said, "What would you like to see changed most in the curriculum?" 

And each time, there were three or four people 
who named a faculty member: "This is the change we would 
like most to have," which meant that they would like to 
get rid of that particular man. There were only a few people 

that actually said so, but I am pretty sure that there 
were a great many people in agreement, because somehow or 
other there always seems to be in every group a kind of 
pecking order. There are some people that seem to be fair 
game for criticism. This year it may be Mr. X , and next 
year it may be Mr. Y. But in one year there will be somebody 

who is at the bottom of the pecking order, and in 
other years he may be at the top. It so happens that the 
two people criticized in these last two evaluations were, in 
the opinion of the administration, weak teachers, and they 
were let go. But they were not let go just because of the 
questionnaire. I think in that respect they had had those 
opportunities, and they certainly have had the opportunity 
to be critical and have been critical in talks with the 
headmaster. If the class is going rather badly, and I speak 
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to individuals about the class, they will be very frank 
about criticizing a particular teacher in saying why they 
don't like him. They may like him very much as a person 
and not like him as a teacher. And then maybe the headmaster 

can speak to that teacher and help him. 
MINK: I'm going to ask you, because we didn't go into any 
discussion with Mr. Squibb, about why there never had been 
a Midland alumni association, and whether there ever will be? 
RICH: There probably will be a Midland alumni association 
because I think Mr. Munger would think favorably of the idea 
of having one. It may not be fair to give my reasons for 
Paul Squibb not wanting an alumni association because I 
can't really speak for him. But what I can do is give my 
guesses as to why he wouldn't. I didn't want an alumni 
association. 

MINK: Let me put it this way, Ben. Can you recall someone 
who put the question to him and how he answered it? 
RICH: I think he always said it would be a fine idea to 
have an alumni association. 
MINK: Oh, he did? 
RICH: I think so. But he just never got started in having 
an alumni association. And I think one of the reasons was 
he didn't want to go through the work. If you have an alumni 

association, you're going to have alumni association meetings. 
The headmaster is going to have to go down to various 
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meetings of alumni in San Francisco, alumni in Los Angeles, 
alumni in San Diego, alumni in Cleveland, Ohio, alumni on 
the East Coast. The headmaster has got to whiz around the 
way headmasters of conventional boarding schools do go around. 
They go and beat the drums for their schools all over the 
country, and maybe they've got a better student body from 
doing that. Maybe they get more refreshing ideas from talking 

to their alumni more often. But it takes you away from 
the school, and when you're away from the school, somebody 
else has to be in charge. 

We've always had a faculty-student ratio that seemed 
pretty good, of eight to one, or maybe nine to one, not more 
than ten to one—ten students to one teacher. That's fine 
if you consider your faculty including your headmaster who 
also has classes. If he doesn't teach, then you're going 

to have somebody who does teach to fill in for the headmaster 
when he's away. Paul and I always were very hesitant 

to ask other people to do work that we considered to be our 
obligations. It was our responsibility to be on hand and 

do the work. That was partly it. Another: the alumni associations 
I've seen in some of the schools that I know 

about seem to want to tell the administration of the school 
how to run the school. Paul Squibb wasn't about to run the 
school under anybody's orders except his own, and Ben Rich 
wasn't too anxious to run the school except under his own 
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responsibility, either. It's his responsibility, since 
his neck was in the sling. If something went wrong, it's 
got to be his doing. He didn't want to be told by a bunch 
of alumni what he should do to run the school. 

Also, what is the purpose of an alumni association? 
Most schools have an alumni association for the sake of 
raising money for supporting the school, an "every-member 
canvas," as the church would put it; or "annual giving program" 

is a popular term for it now in schools and colleges. 
Mr. Squibb has always felt very strongly, and he certainly 
has influenced me, that it is not self-respecting to pass 
the hat. If people want to offer to help you, that's fine. 
You can accept help from your friends, but we don't approve 

of going out and begging from people who may or may 
not be your friends. You may think they're your friends, 
but maybe they are not really, not close enough friends to 
want to help. Maybe they will help simply to have their 
names on the list as being helpers because they wouldn't 
want other people to think of them as being tightwads in 
not giving to their alma mater. I know when I was headmaster, 

several alumni spoke to me about forming an alumni 
association. 
MINK: What did you say to them? 

RICH: I said I didn't have time to add that to my responsibility. 

170 



MINK: But you said, "If you want to go ahead and form one, 
okay." 
RICH: Well, they didn't put me in a corner where I had 
to say that. I simply said I didn't have the time to go 
and administer an alumni association, and that I agreed with 
Paul Squibb that it would be a mistake to go out and pass 
the hat for an annual giving program. I think that our 
wants have been so minimal that we have been able to supply 
all of our needs and most of our wants with very little 
money. We have been able to end every year in the black 
since the very beginning years of the school. The first 
two or three years that wasn't true. But really, for the 
last thirty-five years or so, we have been in the black. 
We have never had to pass the hat beyond Paul Squibb. The 
first few years, Paul Squibb had to dip into his pocket to 
make up the deficit. But we never had to go beyond Paul. 
We never had to go out and beg money. I think that in some 
years, possibly, he went to the bank and borrowed money in 
the summer. 

MINK: I think he said he borrowed money the first year from 
the bank. 
RICH: He may have. 
MINK: In order to establish credit. 
RICH: He may have. But I know that most schools, at least 
the schools with which I am most closely - familiar, 
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automatically before tuitions came in in September, have to go 
to the bank and borrow maybe $100,000 or more to meet summer 

bills. Then they would be very rich in September and 
October; and then, maybe by the time January and February 
came around, before the second semester bills went out, 
they would be poor again. 
MINK: That's certainly the story of the Webb School in the 
early years. 
RICH: I know it's true of other schools that I know pretty 
well. 
MINK: Well, I think you find out from these interviews. 
RICH: Yes, and the reason I think that we haven't had to do 
it is because we have this rather unusual sliding-scale tuition 

situation, where people pay not generally in one or 
two payments, but a lot of people pay in eight payments. 
They pay it by the month, for each month of the school year; 
or they'll pay in twelve payments, twelve months of the 
school year. We get checks here all summer long, and we get 
bills all summer long, too; and they usually come out right. 
So I have never—knock on wood—had to go to the bank to pull 
me through the summer. I have always been able to do so by 
the money that came in from tuition—sometimes past tuition, 
sometimes tuition from people who graduated a year or two 
before and were still making up deficits that they feel are 
an obligation. So does that answer my feeling about an 
alumni association? 
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MINK: Right. I was going to ask you whether you thought 
that, to a certain extent, maybe the custom of inviting 
alumni back at Thanksgiving week tended to counteract any 
kind of organization being set up just so that they would 
have an opportunity, if they desired, to participate in 
some kind of a class reunion. 

RICH: That is a very good opportunity for them to do it. 
I have always been extremely gratified at the number of 
alumni who return every year, and also at the individuals 
who return. There are some awfully nice guys who make a 
real effort to come back. I'm very pleased at the ones who 
come back, even after they are married, with their wives. 
I think it's very good to have that happen, and I'm pleased 
and proud that they do come back. I never wanted particularly 
to tabulate: so many come from this class, so many come from 
that class; this is a good class, this is a bad class, or 
something of that sort. And the same way with an annual 
giving program where people would be expected to give. Anybody 

is always welcome to give money to Midland School, if 
he wants to, and a good many alumni do want to. I think 
it's great. But to dun them, I don't think is so great. 
Also I think of the lack of response which might come from 
people who really do care, but who may be too busy to bother 
about it right now, and then put it off and are embarrassed 
because they didn't do it. And so I think that there must 
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be some feeling of that kind. Maybe that's trying to hide 
your head in the sand, I don't know. The board of directors 
of Midland School thinks that we should have alumni, younger 
alumni directors, and it has been suggested that we might 
have on the advisory board some young alumni. I think 
that's probably a good idea, and I think that maybe Mr. 
Munger will have time to go through with that sort of thing, 
which I didn't have time to do in my administration. 
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